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Foreword 
 
 
There are many people in this world who believe that teaching is very simple- they just learn the subject 
matter and produce the content learnt in the classroom. But they are wrong as there is a big difference 
between telling what you have learnt and helping others to learn. To become an efficient teacher there 
are many skills that one has to accomplish. Teaching is a challenge as it needs a lot of effort, it requires 
full involvement of the teacher and it also demands reassessment. Teaching takes a lot of hardwork as it 
involves planning, organization of the resources and evaluation. All these steps are vital in each and 
every phase of teaching. 
The primary aim of this book is that the participants will be able to comprehend the different methods 
and techniques which are related to teaching. The participants will be able to enhance their teaching 
skills and they will also be able to conceptualize different taxonomies and approaches to teaching. 
It is hoped that the ideas presented in this book are useful in instigating, improving and implementing 
pedagogic techniques & teaching and learning methods.  
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Module4– An Introduction 
 
 
Learning is reliant on the pedagogical procedures the teachers use in the classroom. There are many 
pedagogical approaches which are common in every school but there are some strategies which are 
efficient while others are not. The effectiveness of the pedagogy often relies on a specific subject matter 
which is to be taught, the teacher has to understand the requirements of the learners which varies from 
learner to learner. The teacher needs to be flexible by adapting to the classroom environments which 
keep altering from time to time. The teacher in general needs to have a belief that her or his learners 
will learn and the teacher needs to carefully plan the use of the pedagogical techniques to make sure 
that learning takes place and is in progress. This book intends to provide the teachers with the 
pedagogical techiniques.  
 
Chapter 1 of this book focuses on the nature of teaching, teaching as a practically charged activity, 
associations between the teaching, learning, instruction and pedagogy, the concepts related to teaching, 
phases of teaching, levels of teaching and teaching as a complex activity. 
 
Chapter 2 stresses on inclusion in education, inclusive practices, identifying the instructional needs, 
indivdualized educational plan, effective approaches to teaching, universal design for learning and 
differentiated instruction. 
 
Chapter 3 puts focus on status of teacher training before micro-teaching, micro-teaching cycle, rationale 
of micro-teaching process, identification on teaching skills and origin and development of micro-
teaching skills. 
 
Chapter 4 strives to address curriculum paradigm, teaching and learning material development 
essentials, designing materials and learning approaches, learning conditions for designing materials and 
the general principles of designing instruction at cognitive, affective, and psychomotor levels. 
 
Chapter 5 talks about planning at the level of the teacher, the importance of lesson planning, 
characteristics of a good lesson planning, Herbartian approach of teaching, and pre-requisite of lesson 
planning. 
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Block 1 

Conventional, Non-Conventional & Innovative Methods of Teaching 

Objectives 

After learning this unit, you will be able to  
1. Know about the nature of teaching. 
2. Understand teaching as a practically charged activity. 
3. Learn about the associations between teaching, learning, instruction and pedagogy. 
4. Understand the concepts related to teaching. 
5. Know the phases of teaching. 
6. Know the levels of teaching. 
7. Understand teaching as a complex activity 
 
In this Unit, you are going to study how teaching plays an essential part in the process of education. It is 
an organized method proposed to encourage learning and its function is significance to awareness, 
understanding and skill. In instruction a communication occurs between the teacher and the students, 
by which the students are lead towards the goal. In the procedure of teaching, it is the communication 
between the teacher and the students that allows the students to progress towards the aim oflearning. 

Teaching is regarded as an inclusive process, and there has been a remarkable change in the way of 
understanding teaching and the roles of a teacher. Teaching is intellectualizedasa 
dynamiccommunicativeprocessthatgoesonbetweenthedesigned environment and the student with a 
purpose. It includes all the activities which are developed and organized by the teacher to bring about 
the learning. You have to read and comprehend the unit attentively so that you would understand the 
various approaches and methods in teaching. 

Teaching can be measured as the art of supporting students to study by giving the information and 
suitable circumstances, environments or activities. It is the process by which one person helps other in 
the achievement of knowledge, skill and aptitudes. In this Unit, you are going to learn the nature of 
teaching, teaching as a practically charged activity, association between teaching, learning, instruction 
and pedagogy, concepts related to teaching, phases of teaching, levels of teaching and teaching as a 
complex activity. 

1.1Nature of Teaching 

As per Oxford Dictionary 'Teaching' signifies "impart knowledge or skill, give guidance or exercises, 
ingrain and motivate with". By investigating this which means, we can say that instructing or teaching is 
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an action that encourages learning. Instructor is a facilitator who endeavors to fulfill the instructive 
needs of the students in such a way that they assume vital and positive job for the upliftment of society. 
Accordingly, an extraordinary duty lies on the shoulders of educators—the eventual fate of any society. 
They need to legitimize their calling. The job of an instructor is loaded with assorted variety. The 
students admire them as their optimal, demonstrate, control, guide, manager and considerably more. 
The general identity improvement for example physical, mental, passionate, social, moral, and so forth 
of a student lies in the educating of an educator. 

1.1.1Teaching as Art 

 
Elliot Eisner, in his book The Educational Imagination (1985) gives four reasons to think about educating 
as a workmanship. They are as per the following:  
i. Teaching can be performed with such expertise and elegance so the two instructors just as students 
encounter the entire procedure artistically.  
ii. Educator's exercises are dynamic for example they are impacted by different characteristics what's 
more, possibilities and change likewise. They are not performed in strict schedules and routines.  
iii. Instructors with great stylish sense normally consolidate them in their educating process regardless 
of the subject being educated.  
iv. The end of instructing isn't pre-chosen, it is regularly made all the while.  
Along these lines the four faculties of educating are-as a wellspring of a stylish affair, as reliant on the 
observation and control of characteristics, as a heuristic or extrinsic movement and as looking for rising 
finishes; these demonstrate that instructing can be respected as a craftsmanship (pp.175-177). 
 
We can say that instructing can be considered as craftsmanship on the grounds that: 

 Every singular instructor instructs as indicated by her inclination, capacity, identity and 
information. For instance, amid teaching of the 'structure of bloom', one instructor may clarify 
in customary strategy that it comprises of four whorls viz: calyx, corolla, androecium and 
gynoecium and their structure and capacities are… .Another educator may clarify in an 
increasingly stylish manner to clarify it in an interesting manner. The educator demonstrates a 
blossom of hibiscus to the kids. The shading and magnificence of the blossom will pull in 
students' consideration. One by one, each part can be appeared and clarified by visual 
excellence of the blossom. In this way the structure can be clarified stylishly.  

 
 The kinesics of an instructor can be successful in teaching as well. The voice, motions, outward 

appearance, non-verbal communication and engaging identity of instructor adds excellence to 
the  procedure of teaching.  

 
 Artists who exceed expectations in their specialty or art; comparatively, an educator features 

her qualities as opposed to instructing in a customary way. The instructor utilizes her energy and 
abilities to teach the students effectively.  

 
 There is an adaptability in instructing. There is an opportunity of articulation for both educator 

and students.  
 

 The instructor acknowledges analysis and gratefulness both and gives scope for imagination.  
 

 It has more of an individual touch or we can say humanistic methodology is watched. 
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Here, I would like to comment my student life experience concerning our English 
teacher. Many of us in the class found reading poetry boring. But interestingly I 
got an amazing English teacher in secondary school. Our English teacher would 
enact the poetry she taught. I remember the poetry “Lochinvar” by Sir Walter 
Scott. Our teacher enacted the whole poetry with enthusiasm and gusto. All the 
learners  would smile as she went on with the poem and poetry was never 
boring for us again and thanks to her that till this day I still read poems and have 
written many poems myself.  

 
1.1.2Teaching as Science 
 
Numerous educationists feel that instructing is a 'science'. Its roots can be found in educational thinking 
in the second half of the twentieth century, to a great extent due to the broad impact of Johann 
Friedrich Herbart's compositions and the following 'Herbartismus' (Lutzker,p.2007). Based on this, the 
teacher training developments were resolved from a logical methodology and prepared appropriately.  
 
The way to deal with teaching depends on logical inquiry, legitimate sequencing of substance  
what's more, precise scattering of it. The goals are defined as the objectives of educating and the plan of 
teaching spins round the achievement of these objectives. For this, the exercises are consistently 
organized and instructed in conventional deliberate way. Since instructors are responsible for the 
aftereffect of the teaching, they infrequently attempt to go amiss from the consecutive instructing 
example. 
Teaching is a science as:  

 It is methodical, rationally planned and implemented in the class. 
 The objectives are fixed before the teaching begins so that it can bring about the behavioral 

changes in the learner. 
 The techniques, tools and the strategies to be used in the classroom are planned before hand. 
 It has an impersonal approach to it. 
 The content of the class level has to be transmitted within a stipulated period of time so that the 

teaching approach is justified. 
 A humanistic and a good systematic tecahing approach may be exciting and interesting. 
 New pedagogical approaches which are methodical in nature are similarly beneficial as aesthetic 

approach. 
 

Activity 1 
Spot a few teachers classmates in your class and try to differentiate between the 
teachers who teach you keeping a humanistic approach and those teachers who 
use a scientific approach. Discuss, how you came into the decision making of 
differentiating between these two approaches? 

 
 
1.2   Teaching as a Practically Charged Activity 
 
The advancement of character has been an positive point of education from that point onward the rise 
of normal schools and the ascent of frameworks of education (McClellan, 1999). The overall goal of 
education is the development of a child and therefore, the teacher has a vital role to play to attain this 
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goal. It is not bad to say that teaching is a practically charged activity where there is struggle going on 
within the teacher as well as within the society where comments are passed like the teaching profession 
has become a monetary business where focus is on reaping money and neglecting morality, teachers do 
not teach properly in the classroom so that they can earn through private coaching etc. These 
comments cannot be disregarded as they are showing the mirror of the present youth. 
 
The classroom environment has entirely become academic and the moral development has taken a back 
seat. The pupils need teachers who convey to them content knowledge and nothing else. The affective 
domain voices that the ultimate accomplishment is characterization but that level is hardly ever 
grasped. Teaching in the classroom should be a value laden process where they form an essential part of 
education and the teacher has to take a decision by what methods it can be achieved. The content that 
is taught in the classroom should have some value based on look or description that can be merged 
during teaching, communication between the learner and the teacher or peer discussion. It is a test for 
the teachers to keep in thought the moral characteristic during the instruction process. It may differ like 
use of ethical language, determining right and wrong conducts, attendance, regularity and valuing 
relations in the class. Hence, a teacher has an immense obligation while teaching a class and to 
accomplish these the following approaches can be embraced:- 
 
 

 The moral development can be taught during the training period of trainee teachers 
through the lesson planning and its execution. 

 To attain the above goal, the teacher educators should themselves be equipped with 
this character. 

 Before this the curriculum is too planned such that moral and ethical characteristic is 
incorporated in it. 

 Teaching should be made efficient so that the development of the character is one of 
the behavioral results of the learners. 

 It is the duty of the teacher educators and the teacher training institutions to shape the 
trainees into efficient teachers. 
 

 Only teachers can help the learners to cultivate a connection with their school alike to 
that they have for their home i.e. a sense of attachment is to be developed. 

 It is known that school is a tiny depiction of our society or community. The school 
through teaching the norms, ethics, and the expectations of the society can be instilled 
in learners. 

 The notion of association, communal harmony, and strength and community service can 
help to motivate youth towards positivity and thus reduce evils and felony in them. 

 The learners who obtain the above stated values shine academically, too.  
 The teacher has the moral duty of taking into consideration the skill and capacity of 

learners and mentor them accordingly.  
 The teacher should try to make the classroom an atmosphere which stimulates the 

learners to prosper according to their ability and strength. The learners in the classroom 
must have respect and trust each other.  

 The teacher must incorporate activities which shall stregthen the bonding between all 
the students in the classroom and everyone in the classroom get equal opportunity for 
expression of their ideas.  

 The teacher must inculcate in the students that building of character is higher than 
educational achievements, a good morality is a pionner for a successful life. 
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 The teacher should not escape curiosity of students or learners related to sex, 
attraction, drugs, stress, abuse, suicide, bribery etc. 

 The teacher should organize seminar on ‘life-skills’. 
 The students show displeasure in direct lectures on morality. It is upto the teacher to try 

diverse exciting ways to convey these messages. 
 Teaching in the classroom comprises of cognitive, affective, and psychomomtor 

features. But, in our country the main focus is on the cognitive gain only and NCERT has 
taken the initiative designing curriculum where teaching involves moral value 
distribution with the content. 

 The value based practice must be taken up earnestly by the teachers during teaching 
process. 

 
At the end it can be said that the moral values inculcated in schools have long lasting influence in our 
life. 
 

Activity 2  
During the instruction of any lesson of your choice (e.g. management of waste in school) ask 
the learners what they have observed about the waste management in the school premises. 
Have they felt an urge to do anything for their environment? Have they participated in any 
nature friendly management of waste activities, if yes then describe it. 

 
1.2.1Association Between Teaching, Learning,Instruction and Pedagogy 
 
It has been already discussed about the nature of teaching in the beginning of this section, now it is time 
to proceed towards understanding the term ‘Learning’.  
 
1.2.1.1Learning 
 
Let us understand the term ‘Learning’ put forward by well-known educationists before comprehending 
what ‘Learning’ essentially means. 
Guilford says, “Learning is the change in behavior resulting from behavior”. 
Garret says, “Learning is an organization of behavior”. 
According to Thorndike, “Learning is selecting the appropriate response and connecting it with 
stimulus”. 
  
One thing is common here in the above definitions stated by the eminent educationists that is the 
phrase ‘change in behavior’. The teacher is the one who can assist this in the classroom while teaching. 
The teacher must incorporate metacognition in the learners. The teacher before starting the lesson in 
the classroom must begin by testing the previous knowledge of the learners and accordingly begin 
instructing the new content relating it to the prior knowledge which helps the learner to create a link 
with the old and new knowledge and therefore, a understanding with content rises. This progression 
brings about the predictable behavioral change in the learner. This classroom involvement is difficult 
without effective teaching by the teacher. 
 
The teacher needs to focus on the necessity of the learner and when the learner receives the motivation 
the learner then sets the objectives and then he or she becomes active in the process of learning by 
showing various actions and reactions by giving answers and also solving problems and this revision 
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helps the learner to master it. When the teacher incorporates different types of teaching methods, 
styles and variations in the classroom e.g. group discussion, activity based learning, discovery based 
learning etc. then these incorporated styles in the teaching procedure becomes pedagogy. 
 
 
1.2.1.2 Instruction 
 
Robert Gagné recommended a series of events which follow a methodical instructional design 
procedure that share the behaviorist method to learning, with an emphasis on the results or behaviors 
of instruction or training. The nine events of instruction are presented below which are followed by 
sample methods to help enforce the events in your own instruction. The teachers are requested to use 
Gagné’s nine events in combination with Bloom’s Revised Taxonomy to draft aninteresting and 
expressive instruction. 
 
The resulting nine steps have been adapted from Gagné, Briggs, and Wager (1992). 
 
1. Gain attention of the learners 
 
Make sure the learners are prepared to learn and partake in activities by bestowing stimulus to gain 
their attention. 
Procedures for attainment of the learner’s attention embrace:  

 Encourage the learners with originality, uncertainty and wonder 
 Suggest thought-provoking questions to the learners 
 Have students put forward questions to be answered by other students or learners 

2. Inform the learners of the objectives 
 
Notify the learners of the objectives or the results to support them comprehend what they are to learn 
throughout the course. Offer the learners with the objectives before the instruction commences. 
Procedures for affirming the results include: 

 Define required performance 
 Define criteria for standard performance 
 Learner starts criteria for standard performance 

3. Encourage recall of prior learning 
 
The teacher needs to help the learners to make sense of the new knowledge by relating it to something 
they already know or something they have already encountered. 
Procedures for motivating recall include:  

 Ask questions about the previous experiences to the learners 
 Ask the learners about their awareness of previous thoughts 

4. Introduce the content 
 
The teacher needs to use approaches to present and prompt lesson content to deliver more effective, 
efficient instruction. Organize and chunk content in a meaningful way. Provide clarifications after 
demonstrations. 
Ways to display and prompt lesson content include: 

 Give vocabulary 
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 Offer examples 
 Present multiple versions of the same content, e.g., video, demonstration, lecture, podcast, 

group work 
 Use a range of media to address diverse learning preferences 

5. Give learning guidance 
Advise the learners of strategies to support them in learning content and of resources accessible.  
Approaches to offer learning guidance embrace: 

 Present instructional provision as needed- as frameworks (signals, hints, prompts) which can be 
detached after the learner picks up the task or content. 

 Model varied learning techniques- mnemonics, concept mapping, role playing, visualizing 
 Use examples and non-examples- Besides providing examples, use non-examples ti help the 

learners see what not to do or the opposite of examples 
 Give case studies, analogies, visual images, and metaphors- case studies for real world 

implementation, analogies for knowledge construction, visual images to make visual relations, 
metaphors to help learning 

6. Bring out performance (practice) 
 
The teacher should stimulate the learner processing to help them personalize new skills and information 
and to approve correct comprehension of these concepts. 
Approaches to stimulate learner processing include: 

 Bring about student activities- ask the learners deep-learning questions, make reference to what 
the learners already know or have the learners work together with their fellow mates 

 Bring about recall tactics- ask the learners to narrate, reexamine, or repeat information they 
have learned 

 Help student explanations- ask the learners to explain details and provide more difficulty to 
their responses 

 Help learners integrate new information- give content in a context-rich way (use real-world 
instances) 

7. Give feedback 
 
Give the learners instant feedback of the learners’ presentation to measure and aid learning. 
Feedback types include the following: 

 Confirmatory feedback- This feedback informs the learner they did what he or she were 
assumed to do 

 Corrective and remedial feedback- This informs the learner the accurateness of their 
presentation or response 

 Remedial feedback- The teacher directs the learners in the right path to find the correct answer 
but does not give the right answer 

 Analytical feedback- The teacher gives the learner suggestions, recommendations, and 
information to correct their presentation 

 
8. Evaluate performance 
 
The teacher in order to measure the effectiveness of the instructional proceedings, must check to see if 
the predictable learning results have been attained. Presentation should be built on earlier specified 
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objectives. 
Approaches for testing learning include: 

 Pretest for mastery fundamentals  
 Use a pretest for endpoint knowledge or skills 
 Conduct a post-test to check for mastery of content or skills 
 Set questions during the course of instruction through oral questionning and/ or quizzes 
 Incorporate objective or criterion-referenced presentations which evaluate how well a learner 

has learned a topic 
 Recognize normative-referenced presentations which contrats one student to another student 

9. Enhance retention and transfer to the job 
 
To help learners improve proficiency, they must internalize new knowledge 
Approaches for helping learners internalize new knowledge include: 

 Rephrase content 
 Apply metaphors 
 Producing examples 
 Construct concept maps or outlines 
 Build job-aids, references, templates, or wizards 

Gagné’s nine measures of instruction can help shape the outline with which to make and transport 
instructional content. Preferably, the teacher needs to prepare the course aims and the learning 
objectives before applying the nine events (the aims and objectives willactually help set the events in 
their proper context). The nine measures of instruction can then be altered to suitable, both the content 
to be presented and the students’ level of knowledge. 
 
1.2.1.3 Pedagogy and Its Relation with Teaching, Learning and Instruction 
 
Pedagogy is a process of teaching. Pedagogy is a discipline concerned with theory as well as the practical 
aspect of education. It explains that how best a teaching can occur in a classroom for complete growth 
of learners. Dewey (1919, p. 8-9) in one if his works in Social Pedagogy, points to the role of manual 
occupations in the child’s education. He mentions carpentry, weaving, and identifying them as ways of 
living. He asserts himself against any kind of teaching in which the child is inactively listening to the 
teacher’s speech. He presents opinions in favor of these manual activities like: they cultivate in the child 
the need of feeling useful and, thus, useful for others; 
they prepare the child for real life and develop abilities of the child. 
 
Herbart’s ideas on education applied specifically to the instruction of adolescents and it also had an 
immense influence on late 19th century teaching practices, especially in the United States, where 
educators initiated the National Herbart Society in 1895. Herbart encouraged five formal steps in 
teaching: 
1. Preparation- A process of linking new material to be learned to applicable past ideas or memories in 
order to give the learner an energetic interst in the topic under consideration. 
2. Presentation- Offering new material by means of concrete objects or actual experience. 
3. Association- Thorough integration of the new idea through judgement with previous ideas and 
consideration of their resemblances and dissimilarities in order to embed the new idea in the mind. 
4. Generalization- A process exclusively vital to the instruction of adolescents and planned to improve 
the mind beyond the level of insight and the concrete. 
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5. Application- Using learnt knowledge not in a purely practical way but so that every learned idea 
becomes a part of the functional mind and a support to a clear, vital understanding of life. This step is 
supposed conceivable only if the learner directly applies the new idea. 
As described above the steps involved in pedagogy which begin the moment the work is assigned in  
teaching any subject and it can be presented as follows: 
i. Teacher- Temperament, content information, communication skill, style of teaching, behavior, 
character etc. 
ii. Establishing various activities- Preparation of the format of teaching, coherent organization of 
content, use of supporting aids etc. 
iii. Assessment of accomplishments of learners- Through oral and written test, observation or 
continuous class assessment  to see the positive change in conduct. 
 
Teaching makes the path where it helps an individual for learning. The procedure of teaching takes the 
learner along with himself in order to kindle, encourage and recommend learning. Learning follows on 
the basis of some philosophies and laws (laws of readiness, exercise, effect etc.); if these are monitored 
in the teaching approaches, learning turn out to be more in effect. Pedagogy marks instruction which 
gets ready for future life such as social skills and cultural norms and ethical beliefs. Paulo Freire alluded 
to his technique for educating as 'critical pedagogy' in relationship with guidance, the educator's own 
philosophical convictions of directions are harbored and governed by student's experience information 
and experience, circumstance and condition; just as learning objectives set by the student and the 
instructor, for example Socrates school of thought. Robert Gagné’s main emphasis was instructional 
theory i.e. how to link teaching and learning methodically. Normally teaching and strategies utilized 
synonymously as there is practically nothing be that as it may, vital difference between the two. 
Teaching starts its journey much before it comes enthusiastically in the classroom while strategies starts 
as it were at the point when the instructor enters the classroom.  
 
Learning is a consecutive procedure which starts with teaching, advances through directions while 
complying with the instructional method and results into conduct change in the student. 
 

Activity 3 
You are given to teach Geography to a class and the topic is ‘Volcanoes’. 
What approach you will take to teach this topic, how will you prepare for 
this topic to transact to the learners in the classroom. Demonstrate with 
simple examples of your choice. 

 
 
1.3 Phases and Levels of Teaching 
 
Teaching is an intricate task which needs an organized planning and is considered to be in numerous 
phases. The different stages creating the process is called the phases of teaching. The teaching can be 
distributed into three phases as follows: 
 
i. Pre - active phase of teaching  
 
ii. Interactive phase teaching  
 
iii. Post active phase of teaching 
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i) Pre - active phase of teaching – Here, in this phase of teaching the planning of teaching is carried over. 
This phase comprises of those activities which a teacher performs before the classroom. This phase 
takes into consideration planning a classroom, approaches and procedures that are to be adopted, 
arranging the particular content, use of teaching aids and so on.   
 
ii) Interactive phase of teaching - The second phase embraces the implementation of the plan, where 
learning experiences are delivered 
to students through appropriate modes such as classroom, laboratory, outdoors or library. All these 
activities which are implemented by a teacher after entering in cases are joined together under 
interactive stages of teaching. Normally, these activities are affected with the demonstration and 
distribution of the content in a class. The teacher offers the students verbal incentives of various kinds, 
makes clarification, asks questions, listens to the student's response and offers guidance. This phase 
contains activities like knowing about the previous knowledge, interest, attitudes etc. and also asking 
the students some questions and giving them feedback and reinforcements for their responses. This 
stage is the actual stage for teaching. 
 
iii) Post active phase of teaching – The third phase is the involvement of the activities of the teacher like 
analyzing the results to determine the students especially their problem in grasping the knowledge in 
some specific areas, self-reflection of the teacher, and to decide on the required changes to be brought 
in the classroom in the next instructional phase. The teacher in this phase asks questions from the 
students in verbal form or in written form so that the teacher can measure the students understanding 
and evaluate their achievements correctly. 
 
1.3.1 Levels of Teaching 
 
In process of teaching-learning, the teacher can present the content in different levels. The levels of 
teaching could be categorized as follows: 
i. Memory level  
ii. Understanding level  
iii. Reflective level  
 
i) Memory level of teaching- In this level the importance is placed on the proposal of the facts and 
information and compressing those facts. Herbart is the promoter of memory level of teaching.  
The steps in the memory level of teaching includes: 
 
 
 
 
 
 
 
 
 
 
Figure 1.3.1.1Steps in Memory Level 
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ii) Understanding level of teaching - Memory level of teaching is the requirement for understanding level 
of teaching. In understanding level of teaching, the teacher focuses on making the students understand 
the generalizations, principles and facts. 

The model for understanding the level of teaching are as follows- 

a) Focus- Focus is having to master the content 

b) Syntax- Morrison has divided the level of understanding into five stages 

1. Exploration- testing the previous knowledge, analyzing the content 

2. Presentation- the content is presented, diagnosis and recapitulation till the student 
understands 

3. Assimilation- generalization, individual activities, working in laboratories and library, test of 
content 

4. Organization- students are provided with the occasions for representation 

5. Recitation- students present the content orally 

c) Social system- The teacher controls the behavior of the students, the students and teacher 
actively engage in assimilation, the students work with full participation. 

d) Support system- The students pass in the presentation to venture into assimilation, to venture into 
organization and recitation and at the end the written test is conducted. A similar recitation is taken 
which is followed by an oral test.  The students are asked essay and objective type questions. 

iii) Reflective level of teaching- Reflective level of teaching contains both the understanding level and the 
memory level of teaching. Reflective level of teaching denotes ‘problem-center’ teaching. Here, in the 
classroom environment the teacher creates a curiosity in the students in their minds that they start 
solving their problems by the process of formulating and testing their hypothesis. 
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Model of Reflective level of teaching 

The reflective level of teaching model was developed by Hunt, they are as follows- 

a) Focus- to encourage problem solving, critical and constructive, independent and creative thinking. 

b) Syntax steps 

 1. Developing a situation that is problematic 

 2. Hypothesis formulation 

 3. Validating the hypothesis 

 4. Data collection 

 5. Hypothesis testing 

c) Social system- the students occupy the primary position and the teacher occupies the secondary 
position. 

d) Support system- Here, the objective type is not considered, essay type is taken into practice. 
Attitudes, beliefs systems and the involvement is evaluated by the teacher. 
 
1.3.2 Various Approaches in Teaching 
 
Teaching in the classroom requires pedagogy and management. The teacher takes into consideration 
the educational philosophy, the demography of the classroom, subject areas and the educational goals 
according to the needs of the students.  The teaching falls into two categories or approaches i.e. teacher 
centered or student centered. 
 
i) Teacher-centered approach: In this approach the teachers are the key authoritative figure and the 
students are regarded as ‘empty vessels’ whose major role is to receive information passively 
throughlectures and direct information with the end objective comprising of testing and assessment.  It 
is a chief role of teachers to pass knowledge and information to their students. Teaching and assessment 
are seen as two separate entities and the learning of the students are measured through the process of 
scored test assessment. 
 
ii) Student-centered approach: In this approach the teachers and students equally play a significant part 
in the learning process. The main role of the teacher is to coach, facilitate learning and overall 
comprehension of material. The teachers’ measure the student learning through the process of formal 
and informal assessment which are connected. The learning of students are measured continuously 
during the teacher-student instruction. 
 
Various Approaches To Teaching 
 
There are general methods and models which act as guides for designing educational activities, 
environments and experiences.  These methods and models help to specify methods of teaching and 
patterns for these methods.  Teaching methods or instructional strategies depend on a number of 
factors such as 

 Development level of students 
 Goals 



M4 Pedagogic Techniques & Teaching and Learning Methods 15 MGNCRE 
 

 Intent and objectives of the teacher  
 Content 
 Time 
 Physical setting  
 Resources 

A single method cannot meet all your goals nor can a single method provide all the learning styles at 
once for e.g. demonstrations or assignments are effective for meeting some goals but  ineffective for 
meeting others. So a single method of is not suffice. In addition of the approaches in teaching- phases 
and levels of teaching and various approaches in teaching were put forward by the scholars, 
psychologists and educationists in the field of education and philosophy. Some of them are as follows: 

 

 

Behaviorist 

The behaviorist approach to learning is built by the notion that the students respond to stimuli in their 
environment.  The approach specifies clear behavioral objectives in the starting and then delivers 
learning opportunities which ensures that the objectives are met. Here, in this approach the role of the 
educator or teacher is to offer relevant and useful stimuli so that the student responds and gains the 
necessary knowledge or experience. The learning experiences can be conditional or unconditional. 

The behaviorist approach to learning gives importance to the belief that correct behavior can be taught 
through endless repetition of a task combined with feedback. Positive feedback inspires and reinforces 
behavior while negative feedback and instant correction discourages the repetition of a mistake or 
unwantedbehavior. 

In 1927 Ivan Pavlov conducted an experiment with dogs. Pavlov taught the animal to salivate on hearing 
the sound of a ringing bell by linking the time of their feeding to the bell being rung. Later he stopped 
feeding the dogs this way, but the dogs continued to salivate when they heard the bell, in other words 
the learned behavior was an outcome of a sequence of events practiced, rather than the conscious 
thought process. 

The association between stimulus - response can be made more efficient by reinforcement. 
Reinforcement can work in both positive and negative ways. A positive reinforcement strengthens the 
desired response. In teaching if positive feedback like verbal praise is given then a feeling of 
achievement is felt whereas on the other hand if the verbal feedback is reduced and withdrawn then the 
teacher will have a negative effect and the motivation to perform better will reduce. Hence, the teacher 
needs to give positive reinforcements to motivate her/his students and encourage the students to reach 
the stated objectives. 

Cognitivist 

The cognitive approach is involved with the role of mental processes or associations. Here, the student 
does not require an outward demonstration of learning but the student relies on the internal processes 
and connections that take place during the learning experience. 

Dewey (1938) states that learning involves “learning to think”. He further goes on to say that the 
process of learning is much more than the task or activity which also requires reflection and learning. 
According to Dewey, the purpose of thought is attaining a state of equilibrium which enables an 
individual to solve problems and to prepare them for further inquiry. The teachers employing 
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approaches of Dewey play an important role in the student’s development. 

Constructivist 
The teachings of constructivist are based on constructivist learning theory. John Dewey and Jean Piaget 
explored childhood development and education, recommended that we learn by increasing our 
knowledge through experiences that are generated through play from infancy to adulthood which are 
necessary for learning. Their theories are now incorporated in the larger undertaking of 
progressiveeducation. 
 
According to the theory, students learn by constructing their previous knowledge and experiences by 
vigorously engaging in the learning process, instead of getting knowledge passively though lectures and 
repetition constructivist teaching uses guided discovery, discussions on thoughts and ideas as well as 
activities to help students learn. 

The learning theory of constructivist declares that all knowledge is constructed from a base of prior 
knowledge. Children are not a blank slate. Knowledge cannot be communicated without the child 
making sense of it according to his or her current understanding. Hence, children learn best when they 
are allowed to construct a personal understanding based on experiencing things and reflecting on those 
experiences. 

Constructivist teaching nurtures critical thinking, creates motivated and independent learners. The 
theoretical framework of constructivist embraces that learning every time builds upon knowledge that a 
student already knows, this prior knowledge is called a schema. The constructivist propose that learning 
is more effective when children actively engage themselves in the learning process rather than trying to 
receive passive information because all learning permeates through the pre-existing schemata. 
Numerous methods claim to be based on constructivist learning theory and most of them rely on some 
form of guided discovery where the teacher avoids direct instruction and attempts to lead the student 
through questions and activities to discover, debate, appreciate and verbalize the new information. 

Merits 

i. This teaching method is effective for students who learn better in a hands on environment and helps 
them to relate the knowledge learned in the classroom with their lives. 

ii. The curriculum of constructivism also helps the students’ prior knowledge and encourages teachers to 
spend more time on the students’ favorite topics, allows teachers to concentrate on important and 
relevant information.  

iii. The students work in groups, learn social skills, support each other’s learning process and value 
others opinion and suggestions. 

Demerits 
i. The required training for constructive teaching is broad and often involves costly long-term 
professionaldevelopment. 
ii. The teachers are unable to customize the curriculum for each students as the prior knowledge 
of all the students vary. 
iii. The curriculum of constructivism also eradicates standardized testing inevaluation. 

Connectionism 
It is a set of approaches in the fields of artificial intelligence, cognitive psychology, cognitive science, 
neuroscience and philosophy of mind that models mental or behavioral phenomena as the developing 
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process of interconnected networks of simple units. The term ‘connectionism’ was introduced by Donald 
Hebb in 1940's. The central connectionist principle is that the mental phenomena can be described by 
interconnected networks of simple and often uniform units. The arrangement of the connections and 
the units can differ from model to model for e.g., units in the network could represent neurons and the 
connections could represent synapses. 
 
The weights in a neural network are accustomed according to some learning rule or algorithm. The 
connectionists have shaped many sophisticated learning processes for neural networks. Learning always 
includes modifying the connection weights and in general these include mathematical formulas to 
govern the change in weights when given sets of data consisting of activation vectors for some subset of 
the neural units. To integrate gradient descent over an error surface in a space defined by the weight 
matrix is a very common strategy. All gradient descent learning in connectionist models involves 
changing each weight by the partial derivative of the error surface with respect to the weight. Back 
propagation was first made popular in the 1980’s and it is probably the most commonly known 
connectionist gradient descent algorithm today. 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
Figure 1.3.2.1Merits and Demerits of Connectionism 
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Anticipatory 
 
This anticipatory approach concentrates on the activity or event at the starting of the lesson. It 
successfully engages students’ attention on the learning objective. Achievement of the students’ 
attention is an important activity which incites inquisitiveness, questioning and recalling the newly 
learned information. This approach includes review of the related information to establish continuity 
with previous lessons, proposing to familiar structures of reference which provides the students with a 
label for the lesson, vocabulary, name, title and context for the objective of the lesson. 
Methods: Questions, story or anecdote, shock, humor, role-playing, modelling, demonstration, 
visualization, quiz. Plan your anticipatory test in a creative way. 
The students’ attention obtained through anticipatory activities should be tied to instruction of 
the next lesson. It should not be an activity that takes up the first five minute of the class. Several 
anticipatory activities available for the teachers are discussed below: 
 
i. Demonstration 
ii. Discrepant events 
iii. Visual displays 
 
Anticipatory strategies like thought-provoking questions can increase the learning and retaining of 
student knowledge andcanhelptoencourageandarousestudentinquisitiveness in participating in 
the in the learningprocess. 
 
 
 
Figure 1.3.2.2Merits and Demerits of Anticipatory Approach 

Merits
i. It is a clear traditional 

nation of cognitive 
presentations.

ii. The presentations adapts 
to the need of the real world 

from natural language.

Demerits
i. The symbol structures 
could not be capable of 
learning. Therefore, the 

algorithmic symbol systems 
in written from cannot be 

solved.
ii. These neural networks are 

not explanatory.
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Cooperative 
 
Teachers today are sharing classroom and becoming effective co-teaching partner. A co-teaching term 
normally comprises of general and a special education who teaches the general education curriculum to 
all students as well as implement individual education programme for students with disabilities. Both 
teachers on the co-teaching team are accountable for differentiating the instructional planning and 
transfer, assessment of student accomplishment and classroom management. 
Many collaborative teaching approaches have proven to be successful to teachers who work together in 
co-teaching partnership. The approaches are discussed below:  
i. Supportive co-teaching: In this approach one member of the team takes the lead role and the other 
member moves freely among students to offer support. 
ii. Parallel co-teaching: In this approach the support personnel and the classroom teacher instructs 
diverse group of students. 
 
 
iii. Complementary co-teaching: In this approach a member of the co-teaching team does something to 
complement the instruction provided by the other member of the team (e.g. paraphrasing the other co-
teacher’s statements). 
 
iv. Team teaching: In this approach the members of the team co-teach alongside one another and share 
responsibility for planning, teaching, and evaluating the progress of all the students in the class. 
 
Figure 1.3.2.3Merits and Demerits of Cooperative Teaching 

 
 
 
 
 
 
 

Merits
i. It confirms effectiveness of 
learning.
ii. It develops retaining of 
knowledge and transfer of 
learning.
iii. It demonstrates the 
students’ successful 
engagement of the lesson.

Demerits

i. The skill of managing time is 
essential
ii. The student-teacher 
relationship is a hindrance in 
teaching as it involves a 
diverse group.
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Personalized and Holistic 
 
The term personalized teaching 
experiences, instructional approaches, and academic
the distinct learning needs, interests, aspiration or cultural backgrounds of individual studen
Personalized learning is normally considered as another approach to schooling where the teachers for 
e.g., give the students in a given course the same type of instructions, same kind of assignments, and 
same assessments with a less variation or modifi

Personalized learning may also be known as student centered learning.  It aims to customize learning for 
each student’s strengths, needs, skills and interests. Personalized learning is projected to assist the 
academic success of every student by shaping the learning needs, interests and aspirations of every 
student and giving learning experiences that are customized
student. 

Figure 1.3.2.4 Merits and Demerits of Personalized Teaching

Merits
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The term personalized teaching denotes to a diverse range of educational programs, learning 
experiences, instructional approaches, and academic-support strategies that are proposed to address 
the distinct learning needs, interests, aspiration or cultural backgrounds of individual studen
Personalized learning is normally considered as another approach to schooling where the teachers for 
e.g., give the students in a given course the same type of instructions, same kind of assignments, and 
same assessments with a less variation or modification from student to student. 

Personalized learning may also be known as student centered learning.  It aims to customize learning for 
each student’s strengths, needs, skills and interests. Personalized learning is projected to assist the 

s of every student by shaping the learning needs, interests and aspirations of every 
student and giving learning experiences that are customized-to a greater or lesser extent

Merits and Demerits of Personalized Teaching 

Merits Demerits
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denotes to a diverse range of educational programs, learning 
support strategies that are proposed to address 

the distinct learning needs, interests, aspiration or cultural backgrounds of individual students. 
Personalized learning is normally considered as another approach to schooling where the teachers for 
e.g., give the students in a given course the same type of instructions, same kind of assignments, and 

Personalized learning may also be known as student centered learning.  It aims to customize learning for 
each student’s strengths, needs, skills and interests. Personalized learning is projected to assist the 
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1.4 Various Models of Teaching 

Models of teaching can help the students to vigorously involve in the learning process and also the 
teachers can adopt the suitable teaching techniques according to the teaching environment and 
the curriculum provided. 

The models of teaching offer theoretical or instructional frameworks, educational components such as 
teaching techniques, curricula, classroom management plans, content development, sequencing, 
delivery, development of instructional materials, presentational met
which can be used to structure a curriculum and guide teachers’ action. It is a blue print design which 
helps the teacher to achieve the objectives. The teaching models may differ according to the needs of 
the students and the environment of the teaching learning process. The models of teaching can be 
categorized under four families such as:

Figure 1.4.1 Models of Teaching 
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Models of teaching can help the students to vigorously involve in the learning process and also the 
teachers can adopt the suitable teaching techniques according to the teaching environment and 

dels of teaching offer theoretical or instructional frameworks, educational components such as 
teaching techniques, curricula, classroom management plans, content development, sequencing, 
delivery, development of instructional materials, presentational methods etc. Teaching model is a plan 
which can be used to structure a curriculum and guide teachers’ action. It is a blue print design which 
helps the teacher to achieve the objectives. The teaching models may differ according to the needs of 

d the environment of the teaching learning process. The models of teaching can be 
categorized under four families such as: 

Merits of 
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Dual role of the teacher may 
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Take more time to 
accomplish the goals 
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Models of teaching can help the students to vigorously involve in the learning process and also the 
teachers can adopt the suitable teaching techniques according to the teaching environment and 

dels of teaching offer theoretical or instructional frameworks, educational components such as 
teaching techniques, curricula, classroom management plans, content development, sequencing, 

hods etc. Teaching model is a plan 
which can be used to structure a curriculum and guide teachers’ action. It is a blue print design which 
helps the teacher to achieve the objectives. The teaching models may differ according to the needs of 

d the environment of the teaching learning process. The models of teaching can be 
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Take more time to 
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The teaching models could enable the teachers to teach larger number of students more 
Teaching models generates uniform or varied instructional events which are guided by targeted 
subjects, content or processes. It enables the teachers to gain the desired insights into diverse methods 
of teaching and how and why to adopt a part
and psychological needs oflearning.
 
1.4.2Various Teaching Methods 
 
The following are the various energetic methods in teaching.
 
1.4.2.1 Lecture Method 
 

This method of teaching is the oldest method
teaching is one way passage of communication of information.  Student's 
involvementinthisteachingmethodisjusttopay attentionandpendownsomenotes whenever necessary 
during the lecture by combining t
techniques of instructional strategies showed are applied along with the lecture to grasp the attention 
of the students. 

 

Figure 1.4.2.1.1 Merits and Demerits of Lecture Method
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The teaching models could enable the teachers to teach larger number of students more 
Teaching models generates uniform or varied instructional events which are guided by targeted 
subjects, content or processes. It enables the teachers to gain the desired insights into diverse methods 
of teaching and how and why to adopt a particular method to the students according to their physical 
and psychological needs oflearning. 

The following are the various energetic methods in teaching. 

This method of teaching is the oldest method and is applied in educational institutions. This method of 
teaching is one way passage of communication of information.  Student's 
involvementinthisteachingmethodisjusttopay attentionandpendownsomenotes whenever necessary 
during the lecture by combining the information and organizing it. In this method of teaching the 
techniques of instructional strategies showed are applied along with the lecture to grasp the attention 

Merits and Demerits of Lecture Method 
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The teaching models could enable the teachers to teach larger number of students more efficiently. 
Teaching models generates uniform or varied instructional events which are guided by targeted 
subjects, content or processes. It enables the teachers to gain the desired insights into diverse methods 

icular method to the students according to their physical 

and is applied in educational institutions. This method of 
teaching is one way passage of communication of information.  Student's 
involvementinthisteachingmethodisjusttopay attentionandpendownsomenotes whenever necessary 

he information and organizing it. In this method of teaching the 
techniques of instructional strategies showed are applied along with the lecture to grasp the attention 
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1.4.2.2 Lecture-cum-Demonstration Method 

This method is one of the traditional method and it is also known as chalk and talk method. It is a 
teacher centered method where the teacher is active and the students are passive. The essentials 
qualities in learning science such as independent thinking, power of observation and reasoning can be 
developed in this method. 

In this method the teacher performs the experiment in class and explains the students the process and 
operation, the students see and help the teacher in demonstrating the experiment. The method of 
lecture- cum-demonstration is based on the principles of concrete to abstract, learning by doing. 

Steps in Lecture-cum-Demonstration 

 
a. Planning and Presentation: While planning a demonstration the following points should be kept 
inmind- 
i. Subjectmatter. 

ii. Lesson Planning. 

iii. Rehearsal ofexperiment. 

iv. Collection and arrangement ofapparatus. 

b. Introduction oflesson: 

The lesson may be introduced on the following basis- 

i. Students' personalexperience. 

ii. Students'environment. 

iii. Telling story. 

iv. A simple and interestingexperiment. 

c. Presentation of the subjectmatter: 

The subject should consists of the following things- 

- Large amounts of topics 
can be covered in a 
single class.
- Excludes the usage of 
lab or equipment.
- Learning material not 
required.
- Language learning 
could be developed.

- Students can be passive 
learners.
- Students may be less 
attentive.
- Lectures may be soon 
forgotten by the 
students.
- Attention time span of 
the students are limited.
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i. The teacher must study the subject matter on broad basis taking into consideration the interest 
and experience ofstudents. 
ii. While demonstration is going on question should also be asked which help the student to 
understand theprinciples. 
iii. The teacher should try to illustrate the facts andprinciples. 

iv. Languages used by teacher should be simple andclear. 

d. Experimentation: 

i. Demonstration should be properly spaced, clear and convincing. 

ii. The demonstration table should have an apparatus. 

iii. The experiment should be simple and speedy. 

iv. All the apparatuses should not be displayed at the same time. 

e. Blackboard work 

A big blackboard behind the demonstration table is needed in order to summarize the principles and 
other matters of demonstration and also to draw necessary diagrams and sketches. 

Merits  

i. Saves time and money. 

ii. There is emphasis on student participation. 

iii. It is helpful to promote useful discussion. 

iv. Activity method. 

v. It is an efficient method. 

vi. Helpful for teacher. 
 

Demerits 

i. Visibility is the main drawback here for the teacher as the students may not be able to see the details 
and results of a demonstration. 

ii. Speed of experiment: Either too fast or too slow speed of demonstration may create a problem. 

iii. It ignores individual differences. 

iv. This method somehow hinders the development of the laboratory skills among the students. 

v. It is not useful for increasing the scientific attitude among students. 
 

1.4.2.3Laboratory Based Teaching Method 

It is one of the best methods of teaching science and it forms an integral part of effective science 
teaching. In this method the teacher motivates the students to derive various scientific laws and 
principles on their own by getting personally involved in the experiment work. 

A well-equipped laboratory is established by the teacher along with facilities. Proper instructions are 
provided by the teacher to the students through which they can carry out the experiments 
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independently. The students carry on the experiments and record the observation and on the basis of 
this observation they draw conclusions. 

The entire work of the students is supervised and controlled by the teacher and as a result the meeting 
of any kind of untoward incidences are reduced to a considerable extent. This method is used 
extensively by the teachers to teach science and language teaching.  Some methods of this approach are 
as follows: 

a)Inductive Laboratory Method: In this method the students get an opportunity to form various scientific 
concepts and principles on their own and for this method they have to participate in various project 
functions. 

b) Verification and Deduction Method: In this method the teacher illustrates various scientific concepts, 
principles and laws to the students. 

c) Technical Skill Oriented Method: This method strives to achieve many kinds of manipulative skills 
which involve the development of hand-eye coordination. 

Merits 

i. In this method the teacher provides various kinds of learning experiences to the students and as a 
result the information gained by the students is permanent. 

ii. In this method the individual differences and interest of the students are taken into 
consideration and it is considered to be one of the psychological method ofteaching. 

 iii. In this method the students learn to explore various things on their own. 

iv. The relation between the teacher and the students develop in this method. 

v. The students learn to work on their own in this method. 

Demerits 

i. The teacher should be alert, as it involves certain kinds of risks. 

ii. The resources like shortage of equipments, materials and other resources limits this approach. 

iii. An expensive method as the materials and equipments are expensive.  

iv. Meeting the individual needs of the students may be difficult as the needs of the students differ from 
each other. 

v. Only experienced and well qualified teachers can use this method otherwise the chances of failures 
are high. 

1.4.2.4 Assignments 

Assignments are the most common ways to assess learning. Assignments can be in the form of 
formative assessment or summative assessment. The number and types of assignments depend on the 
course design and learning outcomes. Writing assignments focus on the comprehension of the students, 
the ability to comprehend the topic depending on the purpose of the assignment. It also enables the 
teacher to measure the students’ innovation and evolution abilities. It develops or demonstrates 
student's higher order thinking skill, writing skill, and / or collaborative and interpersonal skill. Essays 
could be used to access students’ comprehension over specific content and the ability to explain the 
material in their own words. Group assignments could assess interpersonal, communication and 
collaborativelearning. 
Figure 1.4.2.4.1 Merits and Demerits of Assignment 
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1.4.2.5 Discussion Method 

This is the method where the students and teachers actively participate in the learning process. This 
method emphasizes on the Student’s activity in the form of discussion, rather than the lecture of the 
teacher. It is an effective method. The students participate in the discussion which helps them to think 
and express their ideas. The students during this method get training in reflective thinking which 
encourages a deeper understanding of the historical problem under discussion. In the process of 
discussion the students are required to express their ideas and opinions in a clear and concise manner. 
This method gives the students an opportunity for training in self-expression. 

Figure 1.4.2.5.1 Merits and Demerits of Discussion Method 

 

 
 
 

Merits of Assignments
- Easier and less time 
consuming.
- Promotes higher order 
thinking like application, 
synthesis and evaluation.

Demerits of Assignments
- Requires additional sources 
like library or other sources.
- Requires time in class for 
group projects, 
presentations etc.
- More time consuming.
- Less effective for 
introductory level content.

- Emphasis on learning 
instead of teaching.
- Participation of all students.
- Training in reflective 
thinking.
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to guide and provide 
leadership.

-Some students may not talk 
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dominate. 
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1.4.2.6 Heuristic Approach 

This approach is based on the psychological principles of trial and error theory. It is a logical method of 
teaching strategy which is economical and speedy strategy of teaching. In this method or approach a 
problem is given to the students and they are asked to find a solution to the problem through various 
literacy means like the usage of library, laboratory and workshops. The role of the teacher is to initiate 
learning and the students are motivated through the learning process. The students through creative 
thinking try to find out the relevant solution which is based on some logic. The students in this approach 
learn by self-experience. This teaching method concentrates on problem solving capacity, scientific 
attitude towards problem and expansion of self-expression.  

Figure 1.4.2.6.1 Merits and Demerits of Heuristic Approach 

 

 
 
 
1.4.2.7 Project Method 
The Project Method is student-centred and is based in progressive education.  In this method the 
students solve problems with less direction from the teacher. The teacher acts more as a facilitator than 
a delivery of information and knowledge. The curricula and content is based on life situations through 
achieving the objectives of cognitive, affective and psychomotor skills.  It is a method based on the 
philosophy of Pragmatism and the principle of ‘Learning by doing’. William Heard Kilpatrick expanded 
the project method into a philosophy of education. The classification of project method are as follows:  
i. Constructive- In this method the students have to construct some things related to social life like 
charts, models, maps etc. 
ii. Artistic- In this method the focus is on aesthetic fields like music, dance, paintings etc. 
iii. Problem Solving- In this method it focuses on the problems related to life situations such as how to 
operate a bank account, communication skills through social media etc. 
iv. Group work- In this method it involves groups of students in achieving a task such as creating a 
garden in a small patch of land. 
 
Merits 
i. Helps in developing social norms and social values among the students. 
ii. Provides invaluable opportunities for correlation of various elements in the subject matter and 

- Achieves cognitive, affective and 
psychomotor objectives.
- Students learn through self-
experience.

- Develops self-confidence.
- Focuses on finding solutions to 
the problem.
- Interaction between teacher and 
student is cooperative.

-Promotes scientific attitude and 
creativity in the students.

- Cannot be used in the primary 
level.
- Students who are below average 
find it difficult to find solutions of 
theproblem.
- Students hesitate to approach 
the teacher for help.
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transfer of learning. 
iii. It helps in the expansion of knowledge very effectively.
iv. There is cooperation and social participation.
Merits 
i. Helps in developing social norms and social values among the students.
ii. Provides invaluable opportunities for correlation of various elements in the subject matter and 
transfer of learning. 
iii. It helps in the expansion of knowledge very effectively.
iv. There is cooperation and social participation.
 
1.5 Innovative Methods of Teaching
 
The purpose of incorporating technology in teaching and learning methods is to create a rich experience 
for the learners and also it is rewarding experience for the teaching facult
involves the learners with diverse kinds of stimuli and also implicates in the activity based learning. But 
to teach innovatively the technology is necessary in the disciplines and the classrooms.
 
Figure 1.3.1The Network of Teacher Using Technology and G
 
 

 
Source: Khairnar, C. M. (2015). Advance Pedagogy: Innovative Methods of Teaching and Learning. 
International Journal of Information and Education Technology
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This is a web service that permits the users to upload Powerpoint slides, videos, photos, etc. and also 
adda a voice narration to generate the multimedia presentation. It is an application that operates inside 
the web browser, there is no need to download the software or install or update. This software permits 
to alter the media collections such as images, videos, documents, and presentations into a place for a 
conversation. These coversations are not live but they occur whenever it is convenient for the 
individuals to participate. The teachers can use this to document the conversations in the classroom, 
online tutoring, virtual class spaces and professional development training.  
 
Merits of Voice Thread: 

 Generates learner driven dicsussions with better understanding. 
 Great method to deliver projects  
 Great way to solicit feedback 

The information about the voice threads is obtainable on the following links  
1) VoiceThread introduction: 
http://VoiceThread.com/#u189469.b21651.i122786 
2) Making a VoiceThread: 
http://VoiceThread.com/#q.b409.i848804 
3) Student results: 
http://VoiceThread.com/#q+college.b99673.i508133 
4) Art class illustration: 
http://VoiceThread.com/#q+college.b8863.i62483 
 
2. Blogging 
 
It refers to a public post and blogging for the sessions of learning needs to be practied. The learners can 
post their notes on a class blog where it also be analyzed, evaluated, and the resources can be created. 
Blogging helps to reflect and also the teachers think back about the happenings in the classroom and 
ponder on how to make things more better. Blogging can help the teacher to keep a personal record of 
their activities, decisions, thought prosesses, successes and failures and the things they have to deal 
with. It can make the thinking of a teacher develop because as the teacher writes he or she will be 
investing a part of themselves into the medium, the action os composing materials and recomposing 
thougths can help the teacher to become more clear of the things he or she wants to do, the ideas can 
also be stored and retrieved and reconstructed again once the thoughts become more clearer. It is not 
mandatory for the teacher to publish thoughts it can all be saved and the teacher can come back to it 
later. Blogging acts like a mirror.  
 
3. Prezi-Your Presentations 
 
It is a new method to do presentations. It is an app that lets an individual make prodessional-looking 
presentations. It is free version of PowerPoint. This app lets you make presentations which are casual or 
professional depending on the user and it permits the user to add information and then it organizes it in 
a logical way and it can also be elaborated with audio and video and can also be shared with the people. 
The presentations are made easy in Prezi. The flow of the app is easy and it does not require looking at 
the intro or help. Any individual can plunge into a new presentation capably. It is very easy to use and 
helps in the generation of pretty looking presentations and is also has the ability to deal with complex 
material which is rich in nature making it look good at the end. 
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4. Social Bookmarking 
 
It is a very simple process of saving the website in the favorite folder of the web browser so that it can 
be found again later. This social bookmarking takes two steps further. 
1. Rather than saving the bookmarks into the favorite folder of an individual, it saves them online. One 
merit of this is that it can be accessed from any computer anywhere, anytime by logging into the 
account of the social bookmarking. 
2. Saving the bookmarks online allows you to share it with other internet users and it is also helpful in 
opening more websites, especially so many social-bookmarking sites allows the individuals to join 
special interst groups and find others with a similar interest.  
 
5. Podcast in Classroom 
 
Podcasts are serial recordings which are regularly posted online. It is  technology-based which is 
equivalent to oral lectures. The lectures are shared with the listeners who download the files online.  It 
is flexible in nature and it can also be reused many number of times. 
 
6. Screencast 
 
Screencasts have developed as a noticeable instruction tool on the Internet. Screencasts are an 
operative means to share ideas, distribute content, and get learner feedback. Screencasts can be used 
for telling a step-by-step procedure, elucidating a specific idea, or offering a PowerPoint demonstration 
with narration and multimedia features. It can be used in any class as a part of real-time teaching or as 
the lesson itself as in the flipped teaching model. With the flipped teaching technique, teachers use 
screencast videos to provide their lectures, handing over them as homework. Then, in class, the learners 
can ask questions as they work through the problems that they usually would have done at home 
deprived of teacher help. Generating an educational screencast that meets content purposes needs a 
methodical method to preparation. It appears flawless that screencasting is a powerful, highly operative, 
and reasonable education tool that can simplify learning across any curriculum area. Screencasting is an 
extraordinary instruction tool. 
Some free softwares for the teachers which teach and saves the time are Jing, Screen jelly, screenR, 
Scrrencast which are freely available. 
 
7. Lecture Capture 
 
Knowledge becomes better if it is shared among all. This link can helo the teachers to have a good 
lecture capture and video lecture.  
 
TED- Shortlecture, iTunesU- apples.com/education/ipodtouch-iphone/Free video lectures-18,000- 
freevieeolectures.com,Videolectures.com 
This is a good lecture exchange. 
 
8. Cool Gadgets for Classroom 
 
Smartpen by lifescribe: Smartpens can capture the information which is transmitted, replay it and sent 
it. It is a wireless transfer where the ideas can be shared anywhere, anytime. During the 
lecturesmartpens aids the learners, when the teacher gives a lecture in a fast pace the learner can 
record it and understand all the points which are missed out. This device can record video, audio and 
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diagrams where one can listen and understand. 
 
9. Smart Boards 
 
It aids the learners to experience a deep level of understanding and involvement by making the content 
of the course interactive and visual. It is easy and it can be built in which also improves the teachiing 
efficiency. The materials can be delivered to the learners with a touch of a finger or oen, it also saves 
comments and notes which are made in digital ink. The teachers can give the learners the saved content 
directly. They are easy to use and handle. 
 
Smartboard-Interactive Whiteboard: This helps the teachers to alter the learning classrooms into 
cooperating, collective atmosphere where the learners are both inspired and focused. With this product 
the teachers can interact with a various amount of multimedia content and write notes in digital ink and 
can save them rapidly and give the materials to the learners with ease. Smartboard interactive makes 
the learning visual, includes the experiences of the learners and helps them understand and also deepen 
their understanding and encourage remembering the course material.   
 
10. Moodle 
 
Moodle is an open source system. It helps the teacher to design the session. It is a virtual learning 
environment which delivers  the faculty and the learners with access to electronic teaching and learning 
resources like lecture notes and links to useful websites and actions like discussion forums, group 
assignments, reflective journals, quizzes, etc. 
 
11. Evernote 
 
Evernote aids an individual to capture the experience, note, website, photos. It is an amazing tool for 
the teachers and learners. With this tool the teachers and learners can arrange their own content. To 
first use this tool it needs to be downloaded first.  With this tool you can organize all the notes and 
handouts. It is transferrable, searchable and everlasting. If someone loses their phone their data is safe 
in Cloud. One cal also store inages, PDFs and even hand-written materials and notes. 
 
The core purpose of teaching is to impart knowledge and information to the learners and there are a 
numerous ways to do it. The teachers can become tech-savy which will make life less burdensome for 
the teachers as these tools help in making the life of a teacher easy. 

Summary 

In this unit in the first sub unit consisted of nature of teaching where teaching as an art and teaching as 
science was discussed. In the second unit titled teaching as practically charged teaching covered 
asociation between teaching, learning, instruction and pedagogy. The sub-topics also had learning, 
instruction, pedagogy and its relation with teaching, learning and instruction. The sub unit three focused 
on phases and levels of teaching where the sub topics were levels of teaching and various approaches in 
teaching. The unit four was on various models of teaching which covered various teaching methods like 
lecture method, lecture-cum demonstration method, laboratory based teaching method, assignments, 
discussion method, heuristic method and project method. The fifth unit was on innovative methods of 
teaching which  consisted of topics like voice threadsto build learner engagement, blogging, prezi-your 
presentations, social bookmarking, podcast in classroom, screencast, lecture capture, cool gadgets for 
classroom, smart boards, evernote and moodle. 
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Block2 
 Inclusive Approaches of Teaching and Learning 

 

 

Objectives 
After the completion of the unit you will be able to  
1. Identify the instructional needs. 
2. Understand effective approaches to teaching. 
3. Know about the teaching learning methods in Inclusive classrooms. 
4. Know about Universal Design for Learning. 
5. Know about Differentiated Instruction and their strategies. 
 
Inclusive education is teaching that is helpful to the broadest conceivable range of learners. Many of the 
approaches engaged in formal education are known to support learners with certain features, but with 
increased variety amongst the learner population, teaching approaches must be suitable to facilitate all 
learners to prosper. There is a responsibility and moral duty to encourage all students who move in to 
education whether primary, secondary or higher and this means making sure approaches of teaching 
and promoting learning are able to guide all those who come to learn. As stated by Gwen et al. (2017, 
p.5) “[inclusive] pedagogies should meet the diversity of learners’ needs, and should not create barriers 
for particular students or student groups”. 
This chapter is intended to help teachers to anticipate about how teaching and encouraging learning can 
best suit the needs of diverse learners. 
 
2.1 Inclusion in Education 
 
Inclusion is an inexorable procedure of expanding learning and involvement for all learners irrespective 
of their dissimilarities. It is best if schools can aim but it is rarely fully achieved. But as soon as the 
procedure of growing involvement of all diverse learners starts the school is in the direction of moving 
towards inclusion. Involvement means energetically engaging in learning with other learners while 
sharing learning encounters and engaging in collaborative learning. Inclusion begins when exclusionary 
weights are expelled, the diversity between learners is appreciated and each one in the classroom feels 
accepted and admired for what he or she is. 
 
2.1.1 Inclusion as Philosophy 
 
Inclusion is a viewpoint, an outlook, a belief that every individual has the right to enjoy equal prospects 
and live with equal self-respect, regardless of how diverse they are from the others in any crowd they 
belong to. The philosophy of inclusion goes beyond physical inclusion and integrates a structure of 
simple principles and opinions that endorses the contribution and sense of belonging of every 
participant in any cluster. Therefore, you can make inclusive education an actuality in your class only 
when you have the sureness and confidence in inclusive educational practice. 
 
2.1.2 Inclusive Practices 
 
Inclusive education makes it feasible for all learners to study in the schools in their locality in age-
appropriate, regular classes. In this condition, they are encouraged to learn, provide and partake in all 
facets of the life of the school. All learners signifies every child regardless of capabilities, incapacities, 
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socio-economic background and gender, religious and regional belongingness. Inclusive education ia all 
about how we construct our schools, classrooms and events so that all learners can learn and partake in 
the school together. 
What is inclusion in education: 

 It is a method to bring all learners together in one classroom and school, irrespective of their 
merits and demerits in any area, and it seeks to make best use of the abilities of all learners. 

 It is a progression where variety in a crowd with respect to any aspect is valued and in which 
everyone is accepted and esteemed for his/her worth. 

 It is an attempt to make sure that different learners – those with disabilities, diverse languages 
and cultures, diverse homes and family lives, diverse interests and ways of learning – are taught 
using teaching learning approaches adapted to the learning needs of individuals. 

 It is a development that permits every individual to feel acknowledged, appreciated, and safe. 
An inclusive society deliberately progresses to meet the altering needs of its participants. 
Through acceptance and encouragement, an inclusive society offers meaningful participation 
and equal right of entry to the benefits of nationality. 

 It is a means of improving the well-being of every participant of the society. 
 

Activity 1 
 
Ponder on the subsequent classroom progressions and morals and opinions of teachers and 
inspect if they are beneficial to an inclusive classroom attitude or not: 
 
Some learners are appreciated more than others in a group. 
 
Some learners’ involvement in the curricula and other undertakings of school is restricted due 
to hurdles in the classroom. 
 
Upholding school rules and routine which are non-responsive to the variety of learners thus 
nurturing inequalities. 
 
A perception that inclusion mostly relates to disabled learners and that school modifications 
made for disabled learners will only benefit them. 
 
Dissimilarities between learners are complications to be reduced. 
 
Separated schooling for disabled learners disturbs their basic human right to education 
without prejudice. 
Academic accomplishment seen as the chief purpose of schooling, therefore being biased 
against the disabled learners and being not capable to see the skills and competences in them. 
Inclusion in education seen as a solitary marvel not in zinc with consideration in the public eye. 
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Think about the following opinions regarding inclusive education. 
 
1. Inclusion threats the education of those without disabilities. 
 
2. Full inclusion (placing all learners with disablement in general education irrespective of the 
nature or severity of their disabilities) is commanded by law. 
 
3. Separating learners with disabilities has been efficient. 
 
4. They have nothing to do with me, I’m sorry.  (The “THEM” and “US” attitude.) 
 
5. “Inclusion is an additional educational trend. The timepiece will strike back to separated 
education.” 
 
6. Special education is being eliminated because of inclusion therefore, this area of study does 
not have good future. 
                                          (adapted from Villegas, 2015) 
See the succeeding truths and viewpoints corresponding to each of the above views. 
1. When it is done properly, supported inclusive education enhances the quality of education. 
Research has steadily acknowledged the benefits for all learners. Denying variety reduces the 
lives of learners with and without incapacities.  
 
2. Far from directing full inclusion, law commands settlement in the least restrictive (least 
segregated) environment that is most suitable for all learners on a case-by-case basis. 
 
3. The outcomes of organized, segregated special education such as disowning of civil rights, 
learned helplessness, social separation, and lessened quality of life are all intolerable. Adults 
with incapacities are the least engaged in a job, poorest, least educated, most excluded of 
all.  
4. This is about all of us. We all become handicapped due to aging, unless we die early. Any 
one of us may become severely handicapped due to injury or illness. This is the one minority 
group we all get to join. What we do to increase quality of life for people with disabilities, we 
do for ourselves. 
 
5. A return to completely separated special education would take the nullification of our 
constitutional amendments and policies, the nullification of years of lawmaking, and upsetting 
nearly many years of proceedings. 
 
6. The number of separated settings for learners with special needs has reduced, not special 
education. There is a worldwide, nationwide scarcity of special educators and for that reason 
we need more special educators than ever. 
 

 
 
Inclusive education, therefore means going much more than just taking in the learners with disabilities. 
It means an equal sense of belongingness to the school irrespective of the backgrounds the learners 
come from. Inclusive classrooms and schools mean an abode where the diversity of the learners are 
appreciated and it is seen as a reserve rather than an obstacle. It is here, that the learners from diverse 
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backgrounds are appreciated for who they are and are made to feel safe to express themselves without 
the fear of getting discriminated, and where the teaching learning resources and approaches are 
responsive culturally to meet their different learning needs and interest of the learners from diverse 
backgrounds. 
 
2.2 Identifying the Instructional Needs 
 
The learners with special needs would be equal partners and encounter the same kind of learning in the 
classroom where the teacher needs to take care of their instructional needs, considering that there can 
be exceptions. a few In the case of a learner with severe disabilities, for the learner to cope up with the 
curriculum and show progress in it, they may need some special arrangements with a special educator 
and rehabilitation professionals. Nonetheless, the teacher can meet the needs of the learner which can 
be possible if the teacher focuses on instructions in other life skill areas like improving their social skills 
and activities of daily living.  
The following stages for identifying the instructional needs of learners with special needs are discussed 
below: 
 Recognize the individual needs and make a plan for action: The Individualized Educational Plan 
(IEP) should be developed for those learners who have special needs. The teacher needs to have a list of 
the annual aims for academic and non-academic areas for the learner who is to be taken care of during 
the year. This plan is developed on the basis of the individual needs of the learner and it does not mean 
that it is an individualized program of one to one teaching for the designated goals. The goals designated 
in this plan (IEP) are covered in the classroom while teaching the whole group, but the individual needs 
of the special needs learners are kept in mind by the teacher e.g. the teacher while teaching the class 
how to write a paragraph, if there are special learners who have a goal to progress spelling as a part of 
their plan, the teacher involves the special needs learners more in the spelling task while making the 
class write a paragraph.  
 Examine the curriculum while detecting instructional needs: The teacher should assume that the 
learners with special needs will participate and learn content from the recommended curriculum. The 
essential task for the teacher is to recognize the learning goals for each special learner and then 
interpret the curriculum to attainable activities. 
 Establish how the learners with special needs can partake in the transaction of the curriculum: 
All the learners in the classroom can participate if the teacher provides accomodations 
(adjustment/adaptation), e.g. listening to audio files from a cell phone if the learner finds it hard to read, 
and he or she is provided with extra instruction or else the teacher can make the curriculum flexible. The 
teacher needs to plan this before the instruction. 
 

Activity 2 
 

If you have a learner with a hearing impairement 
how will you transact the lesson, give an example. 

 
2.2.1 Individualized Educational Plan 
 
It becomes very demanding for the teacher to fulfill the special needs of a learners without the specific 
annual plan. The teacher if she or he prepares the annual goals of the special needs learners it becomes 
convenient while teaching in the classroom as the teacher knows the exact needs of the learners. The 
teacher sometimes merges the (IEP) of the special needs learners which are similar and teaches them at 
a group level. But if the goals are exceptional of a special needs learner and it is not a similar goal then 
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the teacher will have to plan a one on one teaching and it can also be prolonged to be carried out at 
home if it is possible with the parents e.g. if Raman’s goal is to read and write in Braille alphabets or the 
goals of Leena is to learn finger spelling for signing, these goals can be attained in one to one instruction 
and the help of a special educator can be taken.  
 The phases followed in IEP are discussed below: 

 Recognize the learners’ strengths: The teacher needs to understand the background details of 
the learners by accumulating information about the personal details, the environment of the 
family and any past school history (if any) and so on. This will help the teacher to construct an 
understanding with the learners and find out the learners’, his or her merits and demerits in 
academic, non-academic and life skill areas. 

 Recognize the instructional needs of the learners: It has already ben discussed earlier to 
recognize the instructional needs of the learners with a special needs, follow the stages to 
recognize them. Bearing in mind the learners’ advantages and disadvantages the teacher needs 
to adapt and then arrange in order the goals (those that can be attained in a year) and at the 
end create a list of the goals. 

 Divide the objectives to be taken up at a group or an individual stage: It has already been 
discussed above to separate the objectives on the basis of a group and an individual level. The 
teacher, in a specific activity can also retort to the various instructional objectives, e.g. the 
teacher while instructing the properties of air (that air has mass), the learners with the visual 
impairement can be familiarized to the mass of different materials (which require tangible 
management) or learners with hearing impairment could also learn a diverse vocabulary 
connected to the activity and use them. 

 Include parents: The parents of the special needs learners need to be included in attaining the 
IEP goals. It becomes easier to attain the goals to develop the scope for generalization if similar 
objectives are taken up at home and at school as well. The teachers need to give clear 
instructions to parents and guide them well. The teacher if contines to have good relationships 
with the parents it will enhane the achievements of the special needs learners. 

 
 
 
 
 
 
 
Activity 3 
In your class find out the learners who have a visual impairment how are you going to hep them. A 
sample template of basic skills is provided to you follow the headings and prepare an answer. 
 

Things 
we find 
difficult 
are… 

Our  

learning 
goals are… 

To get 
better 
we 
need to 
… 

People 
who will 
help us are… 

How did we 

do? 
 
 
 

 
 

    



M4 Pedagogic Techniques & Teaching and Learning Methods 38 MGNCRE 
 

 
 
 
 
 
 
 
 

    

 
 
 
 
 
 
 

Source:https://sharemylesson.com/teaching-resource/child-friendly-iep-and-basic-skills-176971 
 
2.3 Effective Approaches to Teaching 
 
The learners with special needs have many challenges in learning and the teacher needs to handle the 
challenges efficiently. The challenges of the special needs learners are discussed below: 
 
1. Visual Impairement- In this special need the area to be compensated is the vision. The teacher needs 

to present the 
subject contents 
and information 
orally by reading 
aloud to the 
learners. The 

teacher can also take the special needs learners with visual impairment on field trips, use Braille and 
demonstration method while teaching. The teacher can form small groups while teaching, have one to 
one presentation or tutorial or can include role playing and also connect to the learners’ interest areas. 
 
2. Hearing Impairement: In this the special need area to be compensated is the auditory and 
communication. The teacher needs to present the subject contents and information visually by reading 
articles, books with illustrations, watching video clips or a slide show, watching an activity or 
demonstration and sign languages. The teach can take the learners on field trips and use domenstration 
as a teaching method. The teacher can also form small groups while teaching, have one to one 
presentation or tutorial or can include role playing and also connect to the learners’ interest areas. 
 
3. Intellectual and learning disabilities: In this the special need area to be compensated is the cognition 
or processing. The teacher needs to present the subject contents and information visually by reading 
articles, books with illustrations, watching video clips or a slide show, watching an activity or 
demonstration. The teacher needs to present the contents and information to the learners orally and 
alloting to reading aloud. The teacher can take the learners on field trips and use the demonstration 
method for teaching in the classroom. The teacher can also form small groups while teaching, have one 
to one presentation or tutorial or can include role playing and also connect to the learners’ interest 
areas. 

Names: Class teacher: Year Group: 
Additional adults aiding: 

Date created: Review date: 
Area (s)  of difficulty: 
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As discussed above the ways of content presentation will definitely be beneficial to all the learners in 
the classroom. The teacher when presents the subject content by using diverse approaches linking 
multi-sensory approach and takes care of the interest and motivation of the  learners it helps all types of 
learners as well as the special needs learners in the classroom giving outcomes which are effective in 
teaching. The effective teaching approaches need to respond to the features of the diverse group of 
learners present in the classroom and this can be made to measure the exceptional strengths and needs 
of the learners. This can be attained by using the principles and the guidelines accompanied with 
Universal Design for Learning (UDL) by CAST (2011, 2015) and Differentiated Instruction (DI) by Tomilson 
(2001c). The Univeral Design for learning offers teachers with extensive ideologies for the preparation of 
instruction and creating learning environments for diverse group of learners on the other hand 
differentiated instruction permits the teachers to address and apply specific approaches to encourage in 
improving the skills and conquering obstacles. In the following sections UDL and DI will be discussed in 
detail for the comprehension so that the teachers can use these instructional methods in the inclusive 
classrooms. 
 
2.3.1 Teaching Learning Methods in the Inclusive Classrooms 
 
Teachers may find their work very challenging. Sometimes, it may be difficult for a teacher to cater to 
the needs of the interests of different children and creating a base on what the children already know. 
This section will have some notions about how to plan teaching and learning in inclusive classrooms 
which consists of learners with diverse abilities and diverse backgrounds. 
 
For the teachers to teach in an inclusive classrooms the teacher needs to possess competencies that 
help him/her to plan and implement the strategies that give the learners a broader access to the regular 
curriculum. The teachrs in an inclusive classroom should have the following: 

 Capability to problem-solve, to be able to casually measure the skills the learner needs (rather 
than be dependent on solely on standardised curriculum);  

 Capability to take the merits of the learners’ separate interests and use their inner drive for 
emerging required skills;  

 Capability to set high but substitute prospects that are suitable for the learners which means 
developing different evaluations; 

 Capability  to make suitable prospects for each learner irrespective of the learners abilities. If 
the teacher can do this it will allow the learners to be involved in the classroom and school; and 

 Capability to learn how to appreciate different skills that learners bring to the classroom and 
also the non-academic skills and by doing so the teachers will make it explicit that in their 
classrooms they appreciate the importance and skills  (Chadha, 2001). 

 
The teachers must also be able to: 

 Perceive and react to the diversity of the learners in their classrooms. 
 Integrate the different learning styles of the learners and their pace of learning by engaging 

teaching approaches like cooperative group learning, peer tutoring, team teaching and 
individualized instruction. 

 Be attentive of the rights of the learners with eucational provision needs. 
 Discover suitable material, equipement or specialists. 
 Recognize and crush barriers to learn. 
 Check and progress partnerships with parents/caregivers and coworkers.  
 Use suitable forms of evaluation. 
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 Familiarize their teaching to the previous information and principles of learners. 
 Build an inclusive association which spreads out beyond the walls of the school and 
 Try to boost the self-esteem of all the learners (Quinn and Ryba, 2000). 

 
 
 
 
 
2.3.2 Teaching and Learning Strategies 
 
The first step to confirm the efficient and inclusive teaching practices are in place. The following are the 
two main strategies which are commonly used in inclusive classrooms. 
(a) Cooperative Learning 
(b) Peer tutoring 
(c) Project Based Learning Approach 
(d) Problem Based Approach 
(e) Explicit Instruction 
 
(a) Cooperative Learning 
 
The teacher while using the cooperating learning approaches needs to divide the classroom into mixed 
groups to attain a goal. To use this stategy the teacher requires a large room or an open space where he 
or she can form groups. The teacher needs to take the succeeding features into deliberation while using 
this strategy. 

 The learners in a group may have same or diverse goals to attain. 
 The learners may be allotted diverse roles. 
 The learners take concepts from others. 
 The learners support each other to learn. 
 The learners communicate with each other to resolve problems. 

 
 
Techniques of Cooperative Learning 
 
The teacher can plan the strategy that he or she is going to use for grouping from his or her own 
experiences. Some examples are featured below. 

 The learners may be allotted to groups. The goal of each group is to acquire what the teacher 
has taught and help each group learner to attain the highest level possible. 

 The learners may start with a partner and end in a group. The learners deliver their information 
about a topic to a partner and both may come to an agreement at the end by sharing this 
information with other group members or with the whole class. 

 The learners may form groups. The teacher may offer each group member a portion of 
information linked to a theme. The group members can put their portion of information 
together to display to the whole class. 

 The learners may form groups to enquire on different topics and bring together the evidences to 
declare to the class and this simplifies the topic in detail and all the learners contribute in the 
teaching learning process. 

 
Examples of Teaching Strategies for Teachers 
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 Pay attention and plan interventions for learners at risk. 
 Light should fall on the face of the teacher’s face and not behind as this would be helpful in lip 

reading. 
 Audio visual demonstrations are supportive for all the learners. 
 Signing supports to communicate with those learners who are unable to understand the 

language of instruction. 
 Adjust the curriculum resources when necessary to suit the requirements of different learners. 
 Use hands-on method that boosts the use of all senses. 
 Bring the learners to the exposure to real objects and meaningful encounters in environments 

which are natural occuring in the day time. 
 Let all the learners taste the feeling of success. 
 Work together with experts to teach learning strategies and study skills to learners. 
 Give extra time to the learners if they are required to complete assignments. 
 Outside the class give the learners small group tutoring or individual tutoring. 
 Sustain high expectation from all the learners. 
 Teach the learners suitable social skills. 
 Give leadership opportunities to all. 
 Use a pleasing tone of voice. 
 Don’t make fun of any learner. 
 Give opportunities to learners to use language. 
 Encourage optimistic interdependence in the classroom. 
 Teach life skills. 
 Keep the instructions clear and concise. 
 Provide examples. 
 Have interclass and within class groupings with the learners. 
 Give support. 
 Ensure the success of all the learners. 

 
Classroom Design Alterations 
 

 The learners who are able to lip read or who are not able to see should be positioned in the 
front rows. 

 The classrooms should not not be dim but well lit without shadows and glares. 
 Make the learners with disabilities sit with an experienced associate. 
 Eliminate causes of unnecessary noise from the classroom. 
 Speak and write at the same time on the blackboard. 
 Make available suitable furniture for meeting the special needs of the learners. 
 The posters in the classroom should be displayed at the eye level of the learners. 
 Remove sharp objects from the walls of the classroom. 
 Support the visually impaired learners with good color structures. 
 Offer flexible group learning zones. 
 Have flexible time timetables. 
 Meet the needs of all the learners directly. 

 
(b) Peer Tutoring 
 
A peer is construed as someone of the same social crowd. Peer means a fellow learner in an inclusive 
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classroom. Therefore, peer tutoring means learners teaching each other on one-to-one basis. So, when a 
learner from the same age group or same class gives instruction to another learner of the same age or 
same class the strategy is known as peer-tutoring. This peer tutoring happens within the class. 
 
It may occur occasionally in some circumstances that an older learner may tutor younger learners this is 
known as cross-age tutoring. Peer-tutoring may from time to time show somewhat efficient and both 
the tutor and the learner obtain instructions, the tutee may get advantage from the procedure. 

As per Dash (2001) peer tutoring should focus on four acts, like: 
 Observing means management and instruction of the performance of tutees. 
 Supporting means giving suitable contingencies for accepted behavior. She or he may shower 

praises to the tutee if she or he has accomplished the work to a needed standard. 
 Representing means the demonstration of a specific action or conduct by the peer tutor. 
 Elucidation means revealing the connections on a topic and giving suitable illustrations to make 

the doubts clear. 
 
Some Examples of Curricular Modifications 
 
Some of the examples of curricular modifications are presented below that will support in addressing 
the special needs of diverse learners:  

1.  Multi Level Curriculum Instructions- It denotes to teach various group of learners within shared 
actions in which the learners have personally suitable learning results  within the same area of 
the curricula, Giangreco, Cloninger, Salce Iverson (1998). For example, in a science class where 
the whole class is studying about what makes objects float or sink, the learners with special 
needs may learn the idea of sinking and floating and the difference between them. 

2. Curriculum Overlapping- This takes place when the learners have individually suitablelearning 
results from diverse curricular regions but work on these in a collective action. For     example, 
when the learners are working together in groups some learners may attain the learning 
outcomes or results for social studies whereas the learners with special needs may be occupied 
on the improvement of communication skills. 

3. Learners with Physical Disabilities- The learners with physical disabilities may need alterations to 
the physical environment of the school like ramps, proper toilets etc. 

4. Learners with severe visual impairments- These learners may need alterations in the supplies 
and the resources such as reading materials in Braille. 

5. Learners with intellectual challenges- These learners may need alteration in the curricular 
subject matter to offer less difficult information and learning of useful and professional skills. 

6. Learners with hearing impairment- These learners may need the teacher to use short sentences, 
look at the learners frequently while speaking and request the peers to support as much as 
possible. 

7. To conclude, Johnson (1993) has recommended to examine the following substitutes in 
connection to content, teaching resources, answers anticipated from the learners and 
approaches of evaluation:  

 Modification; for example, computer answers as an alternative of oral replies; 
 Substitution; for example, Braille for written resources; 
 Omission; for example, overlooking very difficult work for learners with intellectual 

disabilities; and 
 Compensation; for example, self care skills, vocational skills. 
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Figure 2.3.2.1 Responsibilities of a Teacher Towards Children With Disabilities 
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Source: Julka, A. (2007). Meeting Special Needs in Schools A Manual. National Council of Educational 
Research and Training, page-52. 
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CBSE Relaxation for Disabled Children 
The facilities extended by the Board to the disabled candidates (Dyslexic, Blind, Spastic 
and candidate with Visual Impairment) are as under: 
1. The persons with disabilities (Dyslexic, Blind, Spastic and Candidate with Visual 
Impairment) have the option of studying one compulsory language as against two. The 
language opted by them should be in consonance with the overall spirit of the Three 
Language Formula prescribed by the Board. Besides one language they can offer any 
four of 
the following subjects–Mathematics, Science and Technology, Social Science, Another 
Language, Music, Painting, Home Science and Introductory Information Technology. 
2. From the 2002 Examination, alternate questions in lieu of questions requiring special 
skills based on visual inputs have been provided in Mathematics and Science for 
Secondary 
School Examination (Class X). 
3. Blind, Physically Handicapped and Dyslexic students are permitted to use and 
amanuensis. The amanuensis must be a student of a class lower than the one for which 
the candidate 
is taking the examination. 
4. The visually handicapped students appearing from Delhi were provided questions 
papers with enlarged print for 2003 Examination. 
5. Disabled candidates are allowed additional one hour (60 minutes) for each paper of 
external examination. 
6. Board does not give relaxation in minimum marks prescribed by it. 
7. Exemption from Examination in the Third Language. 
8. The Board considers the Physiotherapic exercises as equivalent to Physical and Health 
Education course of the Board. 
9. Centre Superintendents have been instructed to make arrangements for the conduct 
of the examination of such candidates on the ground floor as far as possible. 
10. Physically challenged children will specifically indicate their category and also state 
whether they have been provided with a Writer in the columns provided in the main 
answer book. 
11. Answer books of such candidates are evaluated by the Regional Officers at one 
Nodal Centre. 
12. The Centre Superintendents have been requested to send the answer books of such 
candidates in a separate envelope to the Regional Officer concerned. 
13. Separate question papers in Science and Mathematics at Secondary (Class X) level 
have been provided for blind students w.e.f. 2003 Examinations. 
14. Assistant Superintendents for the blinds are teachers from the schools where the 
blinds are studying. As far as possible, teachers of the same subject are not allowed to 
be appointed on the day of examination. One invigilator is from outside the school. 
15. Assistant Superintendents supervising the physically challenged children who have 
been granted 60 minutes extra time are paid remuneration @ Rs 50 + 20. 
16. Amanuensis are paid @ Rs 100/- per day/paper daily by the Centre. Superintendent 
from the centre charges the amount. 
 

Source: Julka, A. (2007). Meeting Special Needs in Schools A Manual. National Council of Educational 
Research and Training, Page- 53-54. 
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(c) Project Based Learning (PBL) Approach 

 
This approach is a means of transportation for a meaninigful inclusion because of the nature of its 
design elements and teaching practices which are geared towards constructing the kind of arrangement 
and energetic learning environments which are known toserve learners with a broad range of disabilities 
(Uliasz, 2016). The teacher needs to join in UDL and DI as well as IEP aims with PBL. In PBL either the 
teacher or the learners design projects that help content in a way that will support the learners to go 
further e.g. creating a model of a butterfly and labelling it or producing a play on some historical event. 
The teacher needs to highlight content maintenance. There are many multi-sensory instructions 
concerned in PBL. 
 

 
 
 
 
 

 
(d) Problem Based Approach (PBA) 
 
This approach is learner-centered where the learners learn about a subject through the experience of 
solving an open-ended problem. Here, the learning encounters are arranged in small groups conditions 
which focus on a given problem or an issue. Each learner takes on a role within the particular group 
which he or she is assigned to and the roles often rotate. This approach caters to the learners’ reflection 
and perceptions and the learners construct their own learning. The approaches involved in this 
approach are: 
a. Brainstorming 
b. Structuring and  
c. Hypothesizing 
d. Learning Objectives 
e. Independent Study 
f. Synthesis 
 
In this approach the learners recognize with what they already know, what they need to know and how 
and where to get the new knowledge which may lead to solving the problem. The role of the reacher is 
to assist the learning by encouraging, leading and monitoring the learning process. 
 
Activity 5 

Activity 4 
Design a project based approach according to your convenience to teach the 
learners with a speech disability of Class 6. 
 



M4 Pedagogic Techniques & Teaching and Learning Methods 47 MGNCRE 
 

We’re All Alike…We’re All Different 
Reflection 
Help the group process the experience by asking questions like: Didcyou learn anything new 
about one another? How much can you tell about people just by looking at them? Which 
similarities and differences can you see and which ones can’t you see? Were the groups that 
stepped forward always made up of the same people? Some groups were small and some groups 
were large – which did you like being in? 
Action 
Think about the special talents that each member of the group has. What are some things that 
we are able to do as a whole group becauseat least one person in the group possesses a particular 
skill, interest, orability? For example, if one person is tall, the whole group has access to things 
that may be out of reach for some. The same is true for a child who could teach others how to 
dance. Brainstorm one special skill or ability that another individual has that you would like for 
him or her to teach you. 
 

Source: https://sharemylesson.com/teaching-resource/get-it-mini-lessons-265919 
 
(e) Explicit Instruction 
 
This instruction is organized, it intends in engaging the learners and it is success oriented. This approach 
has revealed to encourage achievement skills of all the learners. This instruction intends on critical 
matters by examining the skills, approaches, vocabulary, concepts that the learners would cultivate. The 
classes are consecutively arranged for the efficient teaching-learning procedure. The responses of the 
learners are frequently elicited and the presentation of the learners are carefully observed. The learners 
are provided immediate affirmative and corrective feedback by the teacher.  
 
2.4Universal Design For Learning (UDL) 

 
No single approach or method can reach all the learners, therefore there is a requirement to have 
various passageways to attain the aims of the instruction. UDL is a strategy to improve the learning of all 
the learners, it is not just a strategy for special education. UDL was motivated by work in architecture on 
the development of buildings with an outlook to improve the accessibility for people with physical 
disabilities. The additional development in the building enables for all users and not only people with 
physical disabilities. For example, a ramp is supportive to a person who is using a wheelchair to gain 
admittance to a building and above all it also makes it covvenient for a patient, a small child or an 
elderly person. 

 
It has been clear from the evidences from the research that the support besieged at a specific group can 
aid everyone and this has found its path into the educational field. The teachers are yet to comprehend 
that the teaching approaches, pedagogical resources and tools that react to the needs of special 
learners or a group of learners are beneficial for all the learners e.g. numerous types of serviceable 
technology like speech-to-text software, organizational software and interactive whiteboards help the 
learners who have special needs use the curriculum. Teachers discovered that they could improve 
learning for all the learners in the classroom when they came to know about the availability of these 
technologies. The innovation of such technologies has transformed the way in which such technologies 
are being used in the classroom today. 
 
UDL goals is to provide access to the curriculum for all the learners and to help teachers in constructing 
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products and environment, making them reachable to everyone, irrespective of their age, skills or 
circumstances. 
UDL inspires the teacher to create a class profile which would help her or him to plan from the very 
beginning. The teacher needs to give the means and teaching-learning materials (TLMs) which are built 
on the strengths and the requirements of the learners. Note that the instructional design is not only for 
those who have special requirements. The essential impressions of the UDL are as follows:  
 

 Universality and impartiality: UDL is proposed to confirm that teaching is considered in such a 
way that it is grounded on the fortes of all learners and meet their requirements. The 
“universal” in UDL does not suggest that there is one ideal resolution for everybody; somewhat, 
it replicates consciousness of the exclusive nature of each learner and the requirement to adapt 
to dissimilarities, creating learning encounters that suit different learners and make best use of 
their capacity to improvement. This means preparation of learning prospects that will spread 
the learning of all learners, whatsoever their level of accomplishment, and help each one reach 
his or her capability. 
 

 Flexibility and inclusiveness: The development of teaching and the time teachers assign to 
learners’ activities must be adequately malleable to deliver real learning encounters for all 
learners, irrespective of their presentation levels. The learners are integrated through: 

 
1. Diverse teaching approaches and TLMs that are applicable, engaging, and receptive to 

their learning requirements; that make usage of all the senses; and that differ in 
arrangement, level of difficulty, and manner of demonstration. 

2. Numerous technological media (multimedia) and tools. 
3. Diverse types of evaluation methods, concerning a variety of media, layouts, and answer 

choices (Note: During evaluations, learners have right to use to the same assistance that 
they have during teaching if those assistance weaken the drive of the evaluation). 

4. Numerous methods of using space. 
 

 Suitably designed space: A learning environment should guarantee that, for example: 
a) All learners have a unblemished line of vision. 
b) All learning resources, as well as print, electronic, and interactive texts, are within 
comfortable reach of all learners. 
c) There is sufficient space for dependable devices or teacher’s aides. 
 

 Simplicity: Teachers can evade needless difficulty and diminish disturbing information by: 
a) Communicating steady and attainable expectations.  
b) Working together with learners to build learning aims, using clear,  learner friendly 

language.  
c) Ordering material in sequence to explain its relational meaning.  
d) Breaking information down into small stages. 
e) Giving descriptive criticism during the learning. 

 
 Safety: Safety is a requirement for learning. Classrooms must be safe for all learners and 

endorse learner accomplishment and well-being, allowing every learner to grow emotionally. 
They must offer a loving and safe environment that is pleasing, wide-ranging, and courteous to 
learn to the best of the learners ability. 
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2.4.1Main Principles of UDL Applied while Planning Lesson and Instruction 
 

The function of UDL requires a positive environment in the classroom. Before relating the main beliefs of 
UDL to lesson plans and teaching, the teacher must make sure that the overall strategy of providing 
learning encounters to the learners, use of area and performance of information are in order. In 
addition, it is essential to take care of impartiality and approachability for all learners; flexibility and 
inclusiveness; simplicity and safety. Once it is confirmed that these fundamentals are in order, the 
following prnciples of UDL can be applied: 

1. Multiple Means of Representation- The teacher needs to give multiple means of representation 
to integrate learners’ diverse strengths in attitudes, language, and comprehension e.g. giving 
substitutes for hearing and visual information, interpreting vocabulary and codes, using various 
media, stressing on configurations and big concepts and regulating information processing.  

2. Multiple Means for Action and Expression- The teacher needs to give multiple means for action 
and expression. The teacher must integrate diverse physical, communication, and executive-
function strengths e.g. approaching the use of tools or dependable devices, shifting ways in 
which the learners can answer, helping the learners in the setting of their aims, planning, and 
management of time. 

3. Multiple Means for Engagement- The teacher needs ot give multiple means for engagement. 
The teacher must integrate diverse interests, attention spans, and strengths in self-regulation 
e.g. permitting for separate choice, increasing significance and genuineness, lessening 
interruptions, providing advanced levels of task, nurturing team work. 
 

The resulting points must guide teachers in the classroom while exercising UDL principles:  
 Use a variation of teaching and learning resources that signify all approaches (i.e., useage of all 

the senses, engagement of diverse media, etc). 
 Use multiple means of performance, at several levels of obstacles, as suitable for the learners in 

the class e.g., display information using visual, auditory, and kinesthetic layouts during teaching. 
Use the areas differently for teaching. 

 Make sure access to various types of information and communication technology tools to ease 
learning. 

 Make sure of sufficient space and a minutest of interruptions, so that learners can focus on 
pedagogical fundamentals. 

 Make sure that the classroom is a haven for caring and a safe learning environment. 
 
2.5 Differentiated Instruction (DI) 
 

Differntiated Instruction does not alter what is taught; but it changes how it is taught. DI is teaching 
keeping the learner in mind. The instruction is tailored and it is based on the learners’ individual 
differences. DI engages the learners where they are, rather than where they are expected to be, 
according to the arranged curriculum. The teachers adjust their instructional methods to generate 
suitable different learning experiences for the learners. The methods to differentiate instruction centers 
on three main keys: 

 The pace at which the learners learn 
 The deepness of the information and understanding 
 Interests of the learners 
 

Differentiated instruction is an essential tool for engaging the learners while providing for individual 
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requirements. Teachers must have very specific learningpurposes and offer multiple learning 
passageways to those purposes. Clearlearning purposes are modified to test learners as they use their 
knowledge to bring together and make sense of notions and information. It is vital to note that 
differentiation is not a solitary instructional approach but somewhat a method that mergers a selection 
of approaches. Range in coursework, products, and pacing allow learners to work at their own level of 
test and attain their own levels of attainment. 
 
2.5.1 Identifying the Learners Needs 
 
Just as a fashion designer must study a client’s size, style favorites, envisioned clothing use, other 
elegances, style trends, and materials when making his apparel, a teacher must learn about his or her 
learners in order to recognize the individuality and strengths of each learner. Assessing learners at the 
commencement of the year permits the teacher to recognize outlooks, interests, and learning styles of 
the learners. The teacher needs to use the lexile information of the learners and  directing the learner 
with short reading comprehension assessments by using the text materials the teacher will get an 
insight into the learners reading abilities. If the teacher pre-assesses the learners before starting to 
teach the units it will hepl him or her to determine the level of background knowledge, skill and 
understanding of the learners. The teachers using these findings can begin to create a skills and interest 
record for each learner. 
 
2.5.2 Ways to Differentiate Instruction:  
 
Three components of the curriculum can be differentiated: the content, the process, and product 
(Tomlinson, 2001c). 
 
1. Differentiating the Content  
The content denotes to the knowledge and skills that learners are to learn.Differentiating the content 
involves that learners are pre-tested so teachers canrecognize learners who do not need direct teaching. 
Those learners whoestablish understanding of most of the concepts are not obligatory topartake in 
direct teaching and in its place use diverse textbooks withdifferent reading stages, or remain to apply 
the concepts to problem solving andsupplemented or enhanced study. 
 
2. Differentiating the Process 
 
The process is the presentation assignment that allows the learners to exercise and make sense of the 
content. Differentiating the process offers learners with substitute pathways to discover the concepts. 
The learners may, for example, make a graphic organizer to demonstrate their understanding of a 
specific concept. By transforming the difficulty of the graphic organizer for certain learners, the teacher 
can offer numerous levels of cognitive processing for those learners with varying aptitudes. 
 
3. Differentiating the Product 
 
The product is the result of the lesson which may be an assessment or a project. Differentiating the 
product differs the difficulty of the medium that measures the learners’ expertise of the concepts. For 
example, the learners may be given a choice of projects and those learners occupied above grade level 
may be obligated to contibute to work that needs more difficult thinking. 

The structure and degree of the differentiation rests on the learners readiness, interest, and 
learning profile. Learner readiness is an assessment of the learners’ prior information, understanding, 
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and current ability level. Interest denotes to themes that inspire a learner or points one’s 
inquisitiveness. The learning profile of the learners comprises of the learning styles which are visual, 
auditory, tactile, kinesthetic, grouping preferences which includes individual, small, or large group, and 
environmental preferences which are quiet area, large or small area. Teachers may differentiate 
instruction grounded on any one or amalgamation of these features (Tomlinson, 1999). 

 
2.5.3 Differentiation Strategies in Accomplishment 

Differentiation necessitates the teacher to be different their methods in order to adapt 
numerous learning styles, aptitude levels and interests of the learners. The Curriculum supports the use 
of a comprehensive range of active learning procedures like the use of the environment, talk and 
discussion, cooperative work and use of ICT. 

There are a collection of approaches which can be engaged to aid differentiated teaching and 
learning. The several tools sketched below add in different ways to efficient differentiation. Some tools 
may be useful to the teachers than others depending  that some are more useful than others depending 
on the requirements as a teacher and the profile of the teacher’s class. 

 
2.5.3.1 KUDo’S 
 
KUDo’S are a beneficial means of breaking down learningintentionsinto what it is the teacher needs the 
learners to know, understand and doby the completion of a unit of work.  
 
How does KUDo’s strengthen the differentiation approach? 
 
Curriculum objectives can occasionally be very comprehensive and open to elucidation. The teacher by 
bearing in mind in terms of the three outcomes above, the intentions can be made easy and made more 
clear. This makes it easier for the teacher to plan and decide on differentiated events and it also 
smoothens the assessment process. 
 
What do the fundamentals of Know, Understand and Do mean in connection to KUDoS 
 

a. Know transmits to truths, descriptions, dates, and other key information to be 
recollected by the learners. 

b. Understandrelays to the notions, ideologies or general “big ideas” learned by the 
learners. 

c. Doincorporates skills and procedures and how learners autonomously apply their 
knowledge and understanding as mentioned in a and b above in follow up activities or in 
other settings outside the lesson. These are frequently written as verbs. 

 
Activity on KUDoS based on the content objective 

 draw the nets of simple 3-D shapes and construct the shapes (Mathematics: Fifth andsixth 
class) 

 
Activity 6 

Know Name and identify the 2-D shapes 
which comprise the nets of 3-D 
shapes. 

Understand  That 3-D shapes are made 
up of combinations of 2-D 
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shapes. 
 How the properties of 3-D 

shapes are related to the 2-
D shapes of which they are 
made. 

Do  Construct 3-D shapes from 
readymade nets. 

 Design and draw nets for 3-
D shapes using the 
appropriate 2-D shapes. 

Source: 
https://pdst.ie/sites/default/files/Session%202%20%20Differentiation%20Resource%20_0_0.pdf 
 
 
Teachers Remember! When writing “Do’s” be cautious to write them as goals not tasks, in other words 
define what will the learners be able to DO at the end of the activity rather than the actual activity!  
 
2.5.3.2 Bloom’s Taxonomy 
 
Bloom’s taxonomyis a suitable and proven model for evaluating and differentiating the test levels of 
learning tasks and discussion questions in all subjects. It permits the teacher to look at teaching through 
the lens of trial. Bloom’s taxonomy comprises of six levels: 

i. Knowledge 
ii. Comprehension 

iii. Application 
iv. Analysis 
v. Evaluation 

vi. Synthesis 
 
How does Bloom’s taxonomy support differentiation? 
 
Bloom’s taxonomy empowers the teacher to classify activities and queries by levels of difficulty, in that 
way confirming that a broader series of higher-order thinking trials are delivered to the learners. 
Bloom’s taxonomy higher levels of thinking strengthens simple content and as a result guaranteeing the 
learners that need more time than other learners to improve their content knowledge e.g. asking the 
learners to recognize a problem in a story and come up with an alternate solution which is analysis and 
evaluation. It obliges the learners to return to the story and remember the original resolution which is 
the knowledge and comprehension. Proposing more time to the learners who need it, while providing 
adequate challenge for all, is important to differentiated instruction. 
 
Tasks classified according to Bloom’s taxonomy based on the objectives of the content: 

 Listen to, converse and recap and record a variety of myths and legends from many cultural, 
ethnic and religious backgrounds in India and other countries. 

 
Note: It is expected that before getting on these tasks, that the learners will have researched this 
specific category of reading and will have researched to many texts including myths, legends and 
fairytales. 
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  Activity 7 
 

Knowledge (recall) Make a list of the villains and heroes 
that appear in each of the fairytales and 
legends that the class has explored. 
Make a chart displaying these 
characters and include captions of what 
each character would typically say! 

Comprehension (understanding) Make a list of the villains and heroes 
that appear in each of the fairytales and 
legends that the class has explored. 
Make a booklet of these characters and 
give the reason why each is a hero or a 
villain. 

Application (solving) Choose one of the stories and create a 
timeline with pictures and words 
showing the five main events in the 
story. 

Analysis (reasoning) Compare two villains or two heroes 
from two different stories? Use a chart 
or a Venn diagram to show how they 
are the same and how they are 
different. 

Synthesis (creating) Choose a villain from one of the 
folktales and tell their story from their 
point of view. Share your story by 
creating a comic strip. 

Evaluation (judging) Choose one of the magic powers of the 
various villains and heroes you have 
read about. Write a diary with pictures 
about how you used this power if you 
had it for a whole week. 

Source: 
https://pdst.ie/sites/default/files/Session%202%20%20Differentiation%20Resource%20_0_0.pdf 
 
The teacher will note in the examples above that attention is taken to guarantee that all the activities 
are active. The learners may be sad or become detached if some activities are visual and thrilling and 
others are paper and pen related. Apply a  combination of both at the suitable skill level of each learner 
is what is necessary. 
 
2.5.3.3 Tiered Assignments 
 
Tiered activities are a successions of connected tasks of varying difficulty. The activities all relate to vital 
skills and concepts that all learners are enforced to learn. The teacher consigns the activities as 
substitute means for the learners to access the learning according to their individual needs. Tiered 
coursework includes all learners being focussed on the same content or curriculum goals but the 
approaches and/or product will differ according to the learners readiness or capability. 
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When it is best to use Tiered Assignments? 
 
The learners at some point will require differentiated teaching which is based on their specific learning 
needs. Tiered Assignments are not naturally a daily activity and these are best used as necessary and 
applicable e.g. there are few days when evrybody in the classroom will require the same introduction to 
or clear teaching of a particular concept because it is new to all the learners. It is when the learners are 
asked to exercise and finish follow up tasks that the activities have to be personalized in a tiered fashion. 
The teachers need to use a tiered assignment when: 

 The learners show diverse phases of understanding after a core concept is taught. 
 The learners specify different phases of readiness to challenge an activity. 
 The learning preferences of the learners are varied. 
 Some learners requisite is more support or scaffolding than other learners. 
 Some learners require more time to finish a task and others need an extra challenge. 
 The learners need to use diverse resources associated to their learning needs. 

 
A good way to visualise a tiered activity for the teacher is the appearance of a ladder, where a core 
taskseems to appear on the middle step, the advanced type of the core task on the top step and the 
modified type of the core task on the bottom step. 
 
The core taskrelates to most of the learners and will usually be the benchmark used to design the 
advanced and modified tasks. The extension taskis inclined towards learners who require a greater test 
than provided to them in the core task, i.e. learners who finish the task early. The modified taskis 
intended for those learners who need extra backing or guidance with the core activity. It may not be 
essential to alter the core activity for these learners at all. They may simply need supplementary 
resources, scaffolding or one-to-one backing. The example below illustrates how the tiered approach 
may be pragmatic for the Maths activity for 3rd to 6th class. 

 
 
Activity 8 
 

 
Source: 
https://pdst.ie/sites/default/files/Session%202%20%20Differentiation%20Resource%20_0_0.pdf 

 

Content Objective: Estimate, 
compare, measure and record 

the length of a variety of 
objects using appropriate 

metric units.

Modified Task
Select 5 items in your class which 

are of similar length. Measure 
and record your results pictorially 

starting with the shortest.

Core Task

Select 5 items in your class 
which are of similar length. 
Measure and record your 

results on a bar chart.

Extended Task
Select 5 items in your class which 

are of similar length. Measure 
these and record your results in 

atleast 2 creative ways.
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The teachers when planning tiered assignments it is essential to bear in mind the requirements of all the 
learners; those learners who are at the introductory level of learning, those learners who are at the 
standard level, and those learners who are skilled of more in-depth, higher-order tasks. The total 
learning encounters for all learners comes from conveying the tiers together as learners need to see the 
outcomes of all the tiered activities. In this way learning encounters are shared and everyone’s work is 
distinguished. 
 
What makes a tiered task effective? 

 Tasks are concentrated on learning objectives and important conceptions. 
 Tasks answer to the particular learning needs of diverse groups according to capability, 

readiness, amount of sustenance necessary and learning preferences. 
 The tasks are all engaging, active and intersting. 
 The standards of success are clearly charted. 
 Extended tasks are not simply “more work” and modified tasks are not “dumbed down” 

varieties of the core task. 
 
2.5.3.4 Flexible Grouping 
 
Flexible groups are the kind of groups used to administer tiered assignments (above). The learners are 
assigned to groups based on commonalities with respect to interest, learning style, readiness or 
capability level. Group association of learners is flexible. The learners are grouped and regrouped as 
suitable for specific activities. 

 
Benefits of Flexible Grouping 
 

 Flexible grouping allows the learners to be properly tested  
 Flexible grouping  avoids labelling a learner’s capability level as stagnant.  
 The learners exhibit diverse interests and capabilities in different subjects and alterations in 

group work need to be made accordingly.  
 Some of the learners learn best while working alone. 
 Some learners perform better in group settings depending on the subject or task. 

 
 
 
 
Guidelines for Managing Flexible Grouping 
 

 Smaller groups are eaier to manage and control and they are more efficient for learning 
irrespective of the type of group. A maximum of five learners is the best. 

 Create a system where it saves time, the learners can check for themselves which group they 
belong to than rather providing them with directions. 

 Permit more time to work closely with certain groups by designing additional activities for other 
groups who require less attention. 

 Form ground rules related to noise levels, expected conduct, movement around the classroom 
and correct use of resources. 

 
Note: Make sure that the learners are by this time familiar with the rules of effective group work and 
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that they have had sufficient experience of working collectively before starting flexible groups. 
 
Peer tutoring groups 
 
When children help each other in their learning, it gives them a sense responsibility for accepting what 
they know and how they can use the information. When a learner instills something to another learner 
it strengthens their own learning and leads to experticse of a concept. The learners can become 
“resident experts” for specific concepts or skills and get valuable rehearsal in re-teaching the concept to 
fellow companions. The learner also profits as they are getting individualised teaching that is 
personalized to their need e.g. peer tutoring with paired reading and study buddies. 
 
Interest groups 
 
All learners are highly driven by a particular interest in a topic or subject. In preparation for interest 
groups teachers are looking for means to bring the learners into the learning experience through their 
interests. Teachers can collect the learners’ interests using informal conversation, brainstorming, or by 
administering simple surveys. If the class is administering a study of minibeasts in the school grounds, 
the learners with a shared interest in spiders for example could form a specific interest group. 
 
2.5.3.5 Use of ICT 
 
ICT is not a differentiation approach. It is however a adjustable tool that can ease the teacher to plan a 
differentiated learning atmosphere. Differentiating using machinery requires that teachers reason about 
hardware, software and web assets that aid the teaching and learning while meeting the learning needs 
and styles of individual learners. Moreover teachers must reflect on how best to use the various 
presentations towards adapting the learning encounters for the learners.  
 
ICT as a practice has essential features that make it appropriate for differentiation. It enables self-paced 
learning and choice for the learner. With the help of ICT the learners can research, investigate and 
present their work with backing when desirable at their own speed and benefit of multisensory 
approaches when learning. The learners can advance slowly or fast as per their own wishes. The 
computer will 'wait' for the learner to answer without encouragement  before they have had time to 
fully process the information and create their answer. Many programmes bid a list of options of tasks 
which rise in difficulty permitting the learner to independently control diagrammatically, text style etc. 
This means that there are numerous ways for the learners to obtain content, refine ideas and evolve 
products. 
 
Summary 
 
In this unit an attempt was made to cover topic like inclusion in education where inclusion as philosophy 
and inclusive practices were discussed. Inclusion is an inexorable process of increasing involvement for 
all learners learning and irrespective of their dissimilarities. 
Some discussions were also laid upon identifying the instructional needs, IEP, effective approaches to 
teaching. The section teaching learning methods in inclusive classroom included teaching learning 
strategies like cooperative learning, techniques of cooperative learning, some examples of teaching 
strategies for teachers were pointed out, classroom design alterations, peer tutoring, examples of 
curricular modifications, project based learning, problem based approach and explicit instruction were 
discussed. In the unit UDL, main principles of UDL applied while planning and lesson and instruction was 
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touched. In the unit differntiated Instructions topics like identifying learner needs, ways to differentiate 
DI which included differentiating the content, differentiating the process, differentiating the product 
and also differentiation strategies in accomplishment were discussed in detail. 
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Block 3 
Micro-Teaching 

 
 
Objectives 

After completing this unit you will be able to  

1. Understand the teaching skill. 

2. Understand the concept of Micro-teaching. 

3. To know the process of Micro-teaching to develop teaching skills. 
 

The economic affluence and good excellence of any nation hangs onthe development of human 
resources of that particular nation. The important point in the development of manpower assets refers 
to the capabilities and the stages on which these capabilities are communicated. It mainly rests on those 
who develop these capabilities. For that reason there is a high requirement for highly capable teachers 
for communicating these capabilities. It is vital that teachers communicating these capabilities must 
have the competency to achieve their job proficiently and for this they need to obtain necessary 
capabilities themselves. 

3.1 Status of Teacher Training Before Micro-Teaching 

The overall opinions about teaching and teacher training grounded on the findings of studies directed in 
India and abroad before the introduction of Micro-teaching  training were : 

 No agreement on the processes followed in numerous features of teaching in training colleges. 

 No particular training purposes to guide student teaching. 

 Random and aimless management of practice teaching where the teachings were poorly 
planned, poorly administered and poorly evaluated. 

 Subjective response with respect to teacher training presentation. 

 No research funding to prove its efficiency. (Ref. Box-1). 
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Box 1Research Funding 
Efficiency:  

 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 
 

In the light of these research discoveries and the thoughts contained in ‘Challenge of Education – A 
Policy Perspective’ Micro-teaching is a new method in teacher education. Now it has become an 
essential part of  teacher education programmes concerning to teacher training. 

 
3.1.1 Concept of Micro-Teaching 
 

Micro-teaching is a teacher training method which aids the teacher trainee to become skilled in the 
teaching skills. It necessitates the teacher trainee 

1. to teach a single idea of content 

 
The least prerequisite of any training programme is that it should allow the 
trainee to obtain the basis skills and capabilities of a good teacher. 
(Challenge of Education, A  Policy Perspective 1986, National Comission on 
Teacher) 
 
Teachers’ presentation is most demanding contribution in the field of 
education… 
(Challenge of Education, A Policy Perspective 1986, National Commission on 
Teachers) 
 
It may not be incorrect to say that in such faulty practical and theoretically 
burdened teacher education programme, the trainee rests nearly at the same 
level in his teaching capability even after training… 
     (R.C. Das and associates, 1980, NCERT) 
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2. using a particularized teaching skill 

3. for a little time 

4. to a very lesser representative of learners 

In this way the teacher trainee experiences the teaching skill in terms of determinable, noticeable, 
quantifiable and manageable method with recurrent cycles till he or she achieves mastery in the use of 
skill. 

3.2 Phases of Micro-Teaching 

The Micro-teaching programme includes the following phases: 

Phase I: Particular skill to be trained is elucidated to the teacher trainees in terms of the objectives and 
elements of the skill with appropriate examples. 

Phase II: The teacher trainer gives the presentation of the skill in Micro-teaching in feigned conditions to 
the teacher trainees. 

Phase III: The teacher trainee devices a short lesson plan on the base of the demonstrated skill for his or 
her practice. 
Phase IV: The teacher trainee demonstrates the lesson to a small group of learners. His or her lesson is 
overseen by the superior and associates. 
Phase V: On the basis of the analysis of a lesson, the superior offers criticism to the teacher trainee. The 
superior supports the examples of current use of the skill and draws responsiveness of the teacher 
trainee to the ideas where he or she could not do well. 
Phase VI: In the aspect of the feedback given by the superior, the teacher trainee amends the lesson 
plan in order to use the skill in more efficient manner the second time. 
Phase VII: The corrected lesson plan is taught to another similar group of learners. 
Phase VIII: The superior perceives the re-teach lesson and gives feedback again to the teacher trainee 
with substantial opinions and explanations. 
Phase IX: The ‘teach – re-teach’ phase may be duplicated numerous times till satisfactory mastery stage 
is attained. 

3.2.1 Micro-Teaching Cycle 

The six steps usually involved in the micro-teaching cycle are shown below in Fig. 3.2.1.1 and also 
elaborated. 
 
Figure 3.2.1.1 Micro-Teaching cycle 
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Plan: This includes the choice of the topic and associated content of such a nature in which the use of 
elements of the skill under rehearsal may be made effortlessly and suitably. The topic is examined into 
diverse actions of the teacher and the learners. The actions are scheduled in such a coherent order 
where maximum presentation of the elements of a skill are possible. 
 
Teach: This  includes the efforts of the teacher trainee to use the elements of the skill in an appropriate 
circumstance coming up in the procedure of teaching-learning according to his or her planning of 
activities. If the condition is different and not as anticipated in the planing of the activities, the  teacher 
must alter his or her behaviour according to the request of the condition in the class. He or she must 
have the bravery and self-confidence to grasp the condition rising in the class successfully. 
 
Feedback: This term denotes to providing information to the teacher trainee about his or her 
presentation. The information comprises of the opinions of merits as well as demerits concerning to his 
or her presentation. This helps the teacher trainee to progress upon his or her presentation in the 
anticipated path. 
 
Re-plan: The teacher trainee replans his or her lesson integrating the points of merits and eliminating 
the points not competently controlled during instruction in the earlier endeavor either on the similar 
topic or on alternative topic befitting to the teacher trainee for enhancement. 
 
Re-teach: This includes teaching to the similar group of learners if the topic is altered or to a dissimilar 
group of learners if the topic is identical. This is done to eliminate monotony or dullness of the learner. 
The teacher trainee imparts the class with transformed resolution and self-confidence to achieve better 
than the earlier endeavor. 
 
Re-feedback: This is the most essential element of Micro-teaching for conduct alteration of teacher 
trainee in the anticipated path in each and every skill exercise. 
 
3.3 Rationale of Micro-Teaching Process 

The steps of the Micro-teaching process are founded on the sequence involved in behavior alteration 
expressed by McDonald. The steps are : 

Step I: This includes stating the behavior in operational expressions. 

Plan

Teach

Feedback

Replan

Reteach

Refeedback
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Step II: This denotes to fixing of the standards for calculating behaviors.

Step III: In this stage the entry behavior of the individual is determined to know the point of original 
start. 

Step IV: This includes the actual handling of behavior alteration.

Step V: The post-treatment dealings of altered behavior are attained. The difference between the 
dealings of pre and post treatments designates the degree of behavior alteration. The cycle is recurrent 
till anticipated level of behavior is attained.

In the Micro-teaching cycle, the same steps are elaborated. 
behaviors (elements of skill) to be accomplished. 
demonstrate period. Thirdly he or she gets the criticism on the base of the reflection of his or her 
presentation made by the superior. Finally the teacher trainee progresses upon his or her behavior 
(presentation) as anticipated. 

 
3.3.1Stages of Micro-teaching 

There are three phases of the Micro
section of this Unit. They are : 
1. Knowledge Acquisition Phase 
2. Skill Acquisition Phase 
3. Transfer Phase of Micro-teaching
 
Figure 3.3.1.2 Stages of Micro-Teaching
 

 

 
 

Knowledge Acquisition 
Phase

• Teacher trainee learns 
about the skill and its 
elements through 
discussion, illustrations & 
demonstration provided 
by the expert.

• Teacher trainee discusses 
each and every aspect of 
the skill with the expert.

M4 Pedagogic Techniques & Teaching and Learning Methods 

This denotes to fixing of the standards for calculating behaviors. 

ntry behavior of the individual is determined to know the point of original 

This includes the actual handling of behavior alteration. 

treatment dealings of altered behavior are attained. The difference between the 
of pre and post treatments designates the degree of behavior alteration. The cycle is recurrent 

till anticipated level of behavior is attained. 

teaching cycle, the same steps are elaborated. Firstly the teacher trainee knows the 
behaviors (elements of skill) to be accomplished. Secondly he or she performs such a behavior during 

he or she gets the criticism on the base of the reflection of his or her 
e superior. Finally the teacher trainee progresses upon his or her behavior 

There are three phases of the Micro-teaching procedure which has been elaborated in the previous 

teaching 

eaching 

Skill Acquisition Phase

• On the grounds of 
demonstration presented 
by the expert, the trainee 
teacher plans a micro-
lesson, lesson for 
practising the 
demonstrated skill.

• Practices the teaching skill 
through Micro-teaching 
cycle & continues his or 
her trials till mastery is 
attained.

• Feedback provided by the 
expert for the purpose of 
change in conduct in the 
anticipated direction.

Transfer Phase of Micro
teaching

• After attaining mastery 
level & command over 
each skills.

• He or she integrates all 
these skills and transfers 
to actual classroom 
instruction.

• Actual classroom 
instruction is done during 
this phase.
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Figure 3.3.1.3 Various Phases Involved in Micro-Teaching Activity 
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Source:https://www.ncbi.nlm.nih.gov/pmc/articles/PMC3724377/figure/F1/?report=objectonly 
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3.3.2 Analysis of Teaching 
 

It has been discussed that instruction is a complex procedure. To decrease the difficulty of teaching it is 
examined into simple instruction actions made by the teacher during the teaching-learning procedure.  
The foremost objective of all these actions is to endorse learning among learners. These activities or 
actions may be elucidation, demonstrating with examples, questioning, writing on the blackboard, 
drawing figures etc. These verbal and non-verbal actions are known as teaching activities. Hence, these 
particular teaching actions/arts/performances which are noticeable, definable, quantifiable, verifiable 
and can be established through training are called teaching skills. The teacher practices these skills in 
pre-teaching, teaching and post-teaching phases in order to attain intended and stated objectives. As a 
result teaching comprises of a number of interconnected teaching skills, which take place at different 
phases of teaching.  

 

Activity 1 

See nearly five lessons of teachers of your teaching subject and create a list of 
the actions achieved by the teachers during instruction. List these actions 
under “Vital” and “Non-vital” Actions. Examine these actions analytically and 
make your own individual interpretation and draw inferences of efficient 
teaching. 

 
 
3.4 Identification on Teaching Skills 
 

There are many methods for identifying teaching skills. The eminent among them are the resulting : 

1. Reflection of Classroom dealings 

2. Examination of teacher responsibilities through interviews and discussions 

3. Examination of school curriculum and objectives  

4. Perception of a good teaching model 

Efforts have been made to list teaching skills. Allen and Ryan (1969) enumerated the following teaching 
skills at Stanford University in U.S.A. 

1. Stimulus Variation 

2. Set induction 

3. Closure 

4. Teacher silence and non-verbal cues 

5. Reinforcing pupil participation 

6. Fluency in questioning 

7. Probing questioning 
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8. Use of higher questions 

9. Divergent questions 

10. Recognizing and attending behaviour 

11. Illustrating and use of examples 

12. Lecturing 

13. Planned repetition 

14. Completeness of communication 

Source: http://deepaksharmaeducation.blogspot.com/2011/01/introduction-to-micro-teaching.html 

Passi (1976) has given the resulting list of teaching skills in his book “Becoming Better Teacher; Micro-
teaching Approach” : 

1. Writing instructional objectives 

2. Introducing a lesson 

3. Fluency in questioning 

4. Probing questioning 

5. Explaining 

6. Illustrating with examples 

7. Stimulus variation 

8. Silence and non-verbal cues 

9. Reinforcement 

10. Increasing pupil participation 

11. Using black board 

12. Achieving Closure 
13.         Recognizing attending behaviour 
Source: http://deepaksharmaeducation.blogspot.com/2011/01/introduction-to-micro-teaching.html 

3.4.1 Core Teaching Skills 

 
The core teaching skills are presented below: 

1. Skill of probing questions 

2. Skill of explaining 

3. Skill of illustrating with examples 

4. Skill of stimulus variation 

5. Skill of reinforcement 

6. Skill of classroom management 

7. Skill of using blackboard 
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These skills are called core skills for the reason that of their widespread use in classroom instruction. The 
specifications of these skills are presented in Table 3.4.1.1 

 

 

 

 

Table 3.4.1.1Teaching Skills and their Specifications 

S.No. Skill Components 

1 Probing Questions Prompting, seeking further information, redirection, focusing, 
increasing critical awareness. 

2 Explaining Clarity, continuity, relevance to content using beginning and 
concluding statements, covering essential points. 

3 Illustrating with 

examples 

Simple, relevant and interesting examples appropriate media, use 
of inducts, deductive approach. 

4 Stimulus variation Body movements, gestures, change in speech pattern, change in 
interaction style, pausing, focusing, oral-visual switching. 

5 Reinforcement Use of praise words and statements, accepting and using pupils’ 
idea, repeating and rephrasing, extra vertical cues, use of pleasant 
and approving gestures and expressions, writing pupils’ answer on 
the black board. 

6 Classroom Management Call pupils bynames, Makenorms of classroom behaviour, 
attending behaviour reinforced, clarity of direction, check non-
attending behaviour, keep pupils in Eye Span, check inappropriate 
behaviour immediately. 

7 Use of blackboard Legible, neat and adequate with reference to content covered. 

Source: http://deepaksharmaeducation.blogspot.com/2011/01/introduction-to-micro-teaching.html 

3.5 Origin and Development of Micro-Teaching 

The notion of micro-teaching initiated for the first time at Stanford University in USA, when an 
investigational project on the identification of instruction skills was in development under the leadership 
and direction of the faculty members (Bush, Allen, McDonald Acheson and many others). This project 
was sponsored by Ford Foundation and Kettering Foundation. The group of experts were distributed the 
growth of testing and evaluation tools to assess the achievement of teaching skills. At this stage Keath 
Acheson, a researcher was examining the usefulness of video tape recorder in the growth of technical 
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teaching skills. This gadget could be used for the footage of the class communication and the 
performances of the trainee intensely and precisely. This lead to the growth of a methodical and precise 
technique of giving criticism to the teacher trainee. All the phases of micro-teaching method : 

Teach  →  Feedback   →   Replan   →  Reteach   →  Refeedback were framed. Therefore the term micro-
teaching was invented for this technique of developing teaching skills in 1963.  Ever since this method of 
teacher training has been extensively used in nearly all colleges and universities of Europe and Asia. 
InIndia, it is being used with abundant importance in all the teacher training programmes of increasing 
teaching skills and capabilities amongst teacher trainees. 

3.5.1 Assumptions of Micro-Teaching 

From the previous discussion concerning the concept of micro-teaching let us put forward the 
assumptions on which it is grounded. 

 Teaching is a multifaceted procedure but can be examined into simple skills. 

 Teaching skills can be experienced one by one upto the skilled level under precise and easy 
condition. 

 Suitable feedback if methodically given demonstrates very important for gaining expertise in 
each skill. 

 When all skills have been become proficient one by one, they can be combined for real 
classroom instruction. 

 The skill training can be suitably transferred from fake teaching condition to actual classroom 
teaching condition. 

 
 Summary 
 
In this unit an attempt was made to cover topics like status of teacher training before Miro-teaching. In 
the unit concept of Micro-teaching the sub-topics included phases of Micro-teaching, Micro-teaching 
cycle which showed plan, teach, feedback, replan, reteach, refeedback, rationale for Micro-teaching 
process and stages of Micro-teaching. The focus was also on analysis of teaching, identification of 
teaching skills. The core teaching skill included skill of probing questions, skill of explaining, skill of 
illustration with examples, skill of stimulus variation, skill of reinforcement, skill of classroom 
management and skill of use of blackboard, origin and development of Micro-teaching and 
asssumptions of Micro-teaching.  
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Block 4 

Teaching and Learning Material Development 

Objectives 
 
After the completion of the unit you will be able to  
1. State the educational purposes which are relevant for developing a curriculum. 
2. Select suitable learning experiences to suit a given set of educational purposes. 
3. Learn to organize the learning experiences for an efficient instruction. 
 
The main role of a teacher is to plan teaching and learning and the activities carried out are in harmony 
with the nature of an institution. The teacher needs to have an understanding of the culture of the 
institution in which they operate, they need to have the mission and vision of the organization, the 
ambitions, the philosophy and morals.  
The teacher needs to give importance to how he or she conceptualizes the curriculum and the design of 
the curriculum because it is because of these the experiences of learning will be availiable to the 
learners.  
The knowledge and the understanding of the learning of the learners assembled from the research 
literature shows that the thoughtfulness to the design of the curriculum and development have a 
substantial impact on the learners’ approaches to learning. This is not astonishing given that the 
academics’ ideas of the curriculum range from a attention on content or subject material through to 
more refined elucidations which incorporate learning, teaching and assessment progressions. When the 
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teachers interpret the curriculum in the way which includes the developments by which they promote 
the learning of the learners, they are not just taking the academic approach to planning, teaching and 
learning but also making it more explicit for them and to the learners the particular roles and 
responsibilities in the teaching and learning agreement. 
 
4.1 Curriculum Paradigm 
 
Paradigm is a set of connected notions, morals, and rules which directs the behavior of an inquiry and 
the ways the data is interpreted and examined. Differences are certain to occur from time to time in a 
paradigm e.g. in physical science the exchanges of matter and energy within the atom cannot be 
clarified adequately by Newtonian physics likewise the complications related to the speed of light and 
the character of time and space in the universe demanded new inquiry probe. In the same way the 
other revolutions and changes in paradigms in science can be referred like acceptance of a ‘round earth’ 
instead of a ‘flat one’. It can be said by implication that paradigm cannot be still, it is a dynamic as it 
includes changes from time to time. However, a paradigm is vital to escort an inquiry. 
In the context of curriclum lets consider the following questions: 
a. What are the relevant conditions when we frame a curriculum? 
b. How do we think about the relevant conditions? 
The ‘what question’ does not relate to the ‘what’ that should be taught, rather it focuses on the 
considerations that the teacher needs to keep in mind when framing, anayzing or developing the 
curriculum. The question ‘how’ caters to ‘how’ inquiry or the research should be accompanied and such 
questions summon the consideration of paradigms. 
 
4.1.1 The Practical Paradigm 
 
Here, the curriculum is defined as uninterrupted interaction among the teacher, learners, subject matter 
and the surroundings. The practical paradigm acknnowledges the entire culture of the classroom as the 
curriculum which includes the happenings of everything there both in subject matter and environment. 
Therefore, curriculum is anything that determines the thought, feeling, perceptions and conduct of the 
learners. 
 The practical curriculum brings about the organization of the four factors to yield an anticipated 
effect on the thougths, feelings, perceptions and conduct of the learners. Therefore, the practical 
coordination sees the curriculum as developing from the educational condition rather than being pre-
designed and consequently applied organization that involves teachers, learners and curriculum 
developers in continuing consideration about their impact on the subject matter, socio-cultural setting, 
and one another. 
 A common criticism has been that curriculum is disappearing due to its preoccupation with a 
theoretical paradigm in educational research. Schwab (1978a) recognized signs of disaster obvious in the 
educational researchers’ negligence of the phenomena that they claim to study i.e., actual educational 
situations. According to him, to bring changes in this situation is to move from the theoretic to the 
practical, quasi-practical and eclectic. The concern of Schwab is not about what the curriculum should 
be like, rather he emphasizes how the curriculum inquiry should continue and this should not narrow 
down the teachers perspective to the opinion that practice always has an advantage over theory. 
Schwab laid emphasis on the need for practical researchers to have a broad, progressive background in 
as numerous theoretical literature as possible. If anyone has a less theoretical background of theories he 
or she has less ability to be eclectic. If one has sensibly sound backgound of theories, it is essential then 
to acquire to use them in resolving practical problems. Theory and practice in principle should be looked 
as harmonizing to each other. 
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Schwab considered from the perception of the classroom four vital characters as the crux of the 
curriculum, they are teachers, learners, subject matter and the social cultural environment. The 
beginning of these characters is innately connected with the principles of practical paradigm. If the 
teacher wants to decide and act with greater comprehension in a specific curriculum condition, the 
teacher should develop perceptions by interacting with the specific condition. The teacher should keep 
in mind that the perceptions gained by interacting with the specific condition should be reflected in the 
framing of the curriculum. By association, the most essential curriculum planning occurs at the 
educational site and this has been covered by the four major assumptions of the practical curriculum 
inquiry. 
 
The four major assumptions  
 
The practical curriculum inquiry presume that: 
 

1. The foundation of problems is established in the actual state of affairs, not in the postulates of 
researchers who have to find resemblances among numerous conditions that cannot be 
assembled together credibly. 

2. The subject matter sought after in the development of practical curriculum inquiry is specific 
insight and not a general one. 

3. The most important completion of practical curriculum inquiry is to increase the ability to act 
ethically and efficiently in pedagogical circumstances, and not to produce generalized 
knowledge. 

4. The process of practical curriclum inquiry is straight collaboration with the state of affairs to be 
studied. 

 
If this means that the classroom is the proper setting for the practical curriculum for the inquiry to take 
place then the curriculum decision making bodies have a role to play, may be a much reduced one when 
compared with the usual customary curriculum decision-making structure which functions from the top 
downwards with distinctive comittees planning curriculum purpose, content, organization and 
evaluation.  
While such committees can certainly serve a valuable purpose in setting the tone and overall course of 
curriculum development which is done away from the local site. When the local requirements are 
shelved, it is normal that planning cease to be practical. By association the institution or the classroom 
should be the focus of practical inquiry. The teachers, learners can easily conduct the inquiry if the 
“curriculum group” is established by the head of an educational institution. 
 It is possible that the demand of resources, finance, time and personal deliberations would not 
authorize such curriulum groups to come into being established. There are alternative means to bring 
practical inquiry and the answer and the solution lies in the democratic classroom which might stop 
further costs. The classroom exists already and would not require extra resources. The teachers and the 
learners could come into terms about what is worthwhile for them to focus on. Nevertheless, this does 
not suggest that the practical curriculum inquiry exists only in the classroom environment. The practical 
curriculum environment can exist anywhere as long as the concerns of the problems are looked into to 
guide the outlining of the curriculum. 
 It can be assumed from this discussion that the practical paradigm proposes an active role to the 
learnes in curriculum development. Inspite of potential drawbacks to engage the learners in the 
practical deliberation, it is the policy which nurtures personal responsibility instead of observing 
generalized, expert authority. The learners are in a better position to tell the teachers about their life 
situations, concerns and needs but they rarely express their needs. The expressions of interests from the 
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learners require translation into the requirements through dialogue with insightful teachers. This 
discourse is the communication of the practical paradigm which is a process the learners are able to 
express their requirements as they deliberately partake in the work of the teacher which is carried out 
through communication. 
 The design of the learning development is a creation of the interaction with the learners, subject 
matter and the environment and these factors restructure and facilitates the decisions of the teacher. 
The practical inquiry denounces the theoretic but it does not denounce the theory of the philosophy in 
general. The term ‘theoretic’ denotes to research that asserts to be valuable to educational situation but 
takes its problems from abstract bits and pieces of numerous circumstances instead from a real state of 
affairs with all its appropriate variables. The theoretic keeps the researcher separate from circumstances 
examined and so the final result is a law like generalization. The practical inquiry into the curriculum 
therefore denounces the misuse of the research methodology rather than the use of theories. 
 
4.1.2The Emancipatory Paradigm 
 
According to Dewey (1916), education must rebuild society. It talks about to understand the culture of 
one or more classrooms, the teacher must analyze in depth into the culture in which those classrooms 
have come into being.  
The critical theorists who are involved with education ask questions like 

 How is the knowledge replicated by schools? 
 What are the sources of knowledge that the learners obtain in the classroom? 
 How do the learnes and teachers fight or challenge that which is transported through lived 

experience in classrooms? 
 What do learners and the teachers become aware of from their classroom experiences? In other 

words, what influence does the classroom have on their attitudes? 
 Whose welfares are aided by the attitudes and skills nurtured by the schools? 
 When nurtured, do these interests start the course of freedom, impartiality, social justice, or do 

they change in the opposite direction? 
 How can the learners be endowed to achieve greater freedom, impartiality and social justice 

through schooling alone? 
 
The above questions although relate to the classroom environment but the questions posed here clearly 
gives clues that emancipatory curriculum embarks on a state of severe oppression of individuals in their 
place that originates from ideological and socio-economic powers in the wider world. These oppressive 
powers obstruct educational development. To overcome these impending forces the views of Dewey on 
education need to be followed. The term emancipation in the context relates to the incorporation of the 
theoretical criticism of society and action that pursues to mend the society and the individual through 
education. It can be said in other words that emancipation refers to the liberation of one’s self to allow 
progress and development from the philosophy of social conventions, principles and means of 
operation. 
 An emancipatory curriculum marks profoundly from the practical supposition that knowledge or 
relaity is inter-subjectivity built and meanings shaped within the fraternity of  historical, political and 
social contexts. If the ideology or philosophy that drives a society is itself shaped rather than 
established, emancipatory curriculum paradigm charts that it can be re-formed. The following section 
will have the vital components of curriculum taken up by Tyler (1949) curriculum paradigm. 
 
4.1.3 The Empirical Paradigm 
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Tyler’s (1949) paradigm remains the guiding factor in the framing of the curriculum and it is known as 
Tyler Rationale or Empirical/Analytic paradigm. 
 
Tyler recognized the following four questions that would deliver the considerations for developing a 
specific curriculum:  

1. What educational resolutions should curriculum aim for and try to achieve?  
2. How can the learning experiences be selected to meet the educational resolutions identified? 
3. How should the learning experiences be organized for efficient teaching? 
4. How can the effectiveness of learning experiences be assessed? 

 
As a result of the basic principles, the role of the teacher shifts to that of a scientist. If the teacher 
develops any curriculum using the Tyler method, the teacher here has to establish the hypotheses in 
relation to the learning outcomes for the learners. As the curriculum is endorsed, teachers become the 
scientific observers determining whether or not the curricular hypotheses are demonstrated by the 
learners behavior. The teachers following the application of the curriculum they return to the curricular 
plans to make any modifications so as to make sure the proper results in the classroom. The learners do 
not partake on any level of the planning or the application of their education instead they only 
undertake the role of purpose of study. 
 
 
4.2 The Teaching and Learning Material Development Essentials 
 
The essentials of the teaching and learning material development can be categorized within each of the 
key terms of Tyler’s four questions which is purposes, learning experiences, organization and evaluation. 
What Tyler promoted has become the paradigm, the leading rules for the behavior of the educational 
research and it is important today. Here in this section the Tylerian strictures for the curriculum will be 
taken up in detail. 
 
4.2.1 Setting Educational Purposes 
 
The educational purposes are given in four diverse forms which are: 

i. Global 
ii. Behavioral 

iii. Evolving 
iv. Expressive 

 
i. Global purposes: The global purposes are the expansive based statements of the purpose of 
education. The curriculum is bordered depending on how the teacher perceives the broad or expansive 
purposes of education e.g. Plato saw a worthy life as the final goal of education whereas Aristotle 
thought happiness was the final goal of education. The specifics that Plato and Aristotle promoted for 
educational practice were focused towards the achievement of these ends. In the history of educational 
thought, the supervisory power of the commencement of global good life existed in almost every 
suggestion for curriculum and teaching. In the recent years, the importance on universal education has 
enforced the curriculum specialists to extend their attitude regarding the ultimate purpose of education 
which had changed from guiding at the development of cultured men to best serving the public at large. 
The global purposes are planned to offer the educators with general, prescriptive guidelines. The 
purposes are proposed as open ended values supporting the notion that the professional educators 
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should not be provided the recipes of the curriculum and on the other hand they should be expected to 
interpret global goals in a creative way to fit the situational needs. 
 
ii. Behavioral purposes: The behavioral objectives can be defined as the specific statements of purpose 
for which a finish outcome, or terminal behavior is specified in observable terms. It may be said that 
historically behavioral objectives were perhaps part of the apprenticeship structures where the 
apprentices were anticipated to master certain jobs. 
 
Activity 1 
 

Explain whether or not the following statement can be deliberated a behavioral 
objective. 
“The learner will know how to use punctuation marks.” 

 
 
The answer to the above activity would clearly suggest that the teacher should be able to state 
behavioral objectives concerning to all that he or she teaches in order that what the teachers are doing 
be made clearer. Additionally, the teachers can connect with the learners parents and the learners 
exactly what they intend to do or teach. The teachers by clearly stating their objectives in the terms of 
behavior makes it much easier to evaluate the curriculum as well as the performance of the learners. 
 
iii. Evolving purpose: The evolving purposes offer that the objectives are not the pre-specfications of 
educational experience, but the results of such experience e.g the learners as human beings want to 
indulge in the learning encounters that satiate their requirements. Keeping this context in mind the 
teachers should discuss with the learners the plausible concerns of these learner-centred purposes. If 
the teacher and the learner works out a route of the problem solving the learner will be deepened by 
the experience and will be able to reconstruct, reflect on their condition with a better understanding.  
 For the teachers and the learners these types of purposes are not directions, brochures or 
curriculum guides instead they are a sense of course that provides importance to development. The 
evolving purposes sound noble in attitude but there are some limitations which can make them very 
idealistic. The limitations of the evolving purposes are as follows:  

 The usage of the evolving purposes requires the teachers who are able to participate in 
expressive discourse with students. It is a fact that most of the teachers are not trained to do 
this. 

 The teachers are unwilling to use the interactive approach because of the extra work and the 
preparation it requires. 

 
iv. Expressive objectives: The expressive objectives shoulder that it is sometimes necessary to offer 
activities for the learners  without pre-specification of even a clear notion of what the results will be. 
The justification behind this disagreement is that the learners should not be forced by pre-determined 
aims. The teachers and the learners should be able to determine what the experience has in store for 
them. 
 
Having become aware with the diverse forms of the educational purposes, now it is time fo shift the 
focus to substantive criteria for selecting these purposes: 
Tyler (1949) recognized the following sources for selecting purposes: 

 Study of learners 
 Study of contemporary life outside the institution and 
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 Suggestions from the subject specialists 
 
Taba (1962) propagated the study of learners, knowledge and society or culture as a opening 
requirement for the development of curriculum planning.  
 
The teachers need to identify the target audience and their requirements for developing a curriculum. 
By all means, making decisions on the requirements of the potential target group to a great extent be 
grounded on assumptions. As the outer factors, i.e. the socio-cultural environment play an important 
role in influencing the learner requirements, it is crucial that these factors be examined in detail and in 
addition the past experiences also need to be taken into consideration. 
 
4.2.2Deciding the Experiences of Learning 
 
The term learning experience is used in place of content in order that the former is clearly prominent 
from the desired notions of the latter. 
 
Orientations to content 
 
Content is treated to be a central curriculum concern. The content directly focuses the question that 
what shall be taught. In the preparation of the development of the curriculum more frequently than not 
this ‘what’ question is often focussed without much importance given to purpose, i.e., the ‘why’ 
question. On the other hand some claim that when the content is resolute, purposes are implied. It is 
lamentable that these are looked synonymously.  
 The connection of purpose to content  differs and it depends on how the content is looked at. 
The following three broadly different interpretations of content have played dominant roles in 
curriculum thought and practice: 

i. The importance on the subject matter 
ii. The importance on the learning activities 

iii. The importance on the learning experiences 
 
i. Content as subject matter: Content has traditionally been regarded as knowledge to be acquired. The 
importance, on the other hand is on knowledge which is to be circulated from the teachers to the 
learners. In the course of time content came to be linked with the material included in the text, and the 
curriculum guides often list pages that are to be associated or learned by various dates on the calendar. 
The leading provider of contents as subject matter are the lectures and text books. Afterwards, a large-
scale market has developed for the publishers of the text books. Also beside text books, a range of 
integrated systems of worksheets and individual study materials, programmed materials, computer 
software etc. have been established concentrating in diverse means on the same topics. Even though 
main studies have been made from the days when the subject matter was transmitted solely by text and 
word of mouth, i.e. lectures, to the individualized learning materials, multimedia systems, the use of 
computer, etc., the purpose is still the same. It is to convey thoughts, knowledge, ideologies, and skills 
to the learners. Therefore, the curricular content is that which is to be learned, that is to say, the subject 
matter resulting from the disciplines of knowledge and executed suitable for diverse age groups and the 
capability levels. 
The importance on the subject matter assumes that the curriculum is a matter of pre-specification 
which suggests that the experts know what is best for the teachers to teach and the learners to learn. 
Therefore it is exclusive in exercising control over the education of others without permitting them 
active contribution in learning. Moreover, the importance on the subject matter transfers content to 
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disciplines alone. By inferenece, it assumes that the personal experiences and the activities of the 
learners have significance upon what they learn. As a result, content has been and it is still seen as a 
product to be received and not a procedure to be experienced. 
 
ii. Content as learning activities: Here, the usage refers to what the learners should do as compared to 
that which they are presented with and they are anticipated to learn or know e.g. rather than reading 
about or listening to how a law is made by presenting a Bill in the Parliament, the learners may be 
involved in the activity of acting out the process. The method to content gives importance to the 
observable by implication. The activity can be performed but the subject matter being integrated or an 
experience being taught cannot be seen easily. Hence, apart from including the learners in activities, the 
activity content aids the purpose of making what is required to be done that is clear and observable. 
 It is clear that the subject-matter-importance adopts that the learners are passive receivers, and 
such view plainly refutes much that developmental and cognitive psychologists have made known to us. 
The learning activity method gives attention to the behavioral results. Nevertheless, the behavioral 
results cannot be considered the final purpose of learning. The learners who have had diverse life 
experiences before entering into the learning activity will unvaryingly exhibit different learning results. 
In principle, it befits a way of including the learners in something that holds their attention but it need 
not essentially attend to their basic requirements. The practice befits an end in itself. Just doing the 
activity appears as the purpose instead than using the activity to fulfill a purpose or requirement. 
 
iii. Content as learning experience: Tyler (1949) appears to have deliberately used the term learning 
experiences to distinguish his own point from that of those who stressed ‘subject matter’ and ‘activity’ 
as content. He articulated that the term ‘learning experience’ is not similar as the ‘content’ with which 
the course transacts nor the ‘activities’ done by teachers/ learners. Rather, it denotes to the 
communication between the learner and the exterior situations in the environment to which the learner 
can respond. 
 In a teaching/learning procedure, learners and teachers participate in an academic discourse. Teachers, 
generally, have wider experience in relation to the universal purposes of curriculum. Learners have 
better understanding of their own life experience. When the learners involve in a discourse, then what is 
in the finest curiosity of the learner to experience arises normally. For example, in a classroom 
condition, a skilful teacher starts with the current, time and again with artificial, interests of learners and 
through conversation, helps improve a joint understanding of deeper interests which these superficial 
interests may represent. The teacher then, appeals upon an eclectic consciousness of the disciplines of 
knowledge and pertains current knowledge to fundamental requirements and interests of the learners. 
 The discussion of diverse interpretations of content openly specifies that selection of content 
largely depends on how one identifies with it. Nonetheless, whatever may be the approach to content, 
there are a few shared standards for selecting the content. 
 
 Criteria for selecting content 
 
The following criterias for the selection of content are presented below:  

i. Social needs: Curriculum is seen to preserve socio-economic morals and constructions that 
occur in a society and content as a part of the curriculum should be selected to work for this 
purpose. The selection of content depends on the kind of requirement that a society anticipates 
for itself. 

ii. Test of survival: The period of time can be measured as a sign of what should be imparted. If 
any content has suffered the fluctuations of periods and centuries, it must be valuable. 
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Nevertheless, it should be a reminder here that all that perseveres may not be the outcome of 
conscious choice, very frequently, it may acquire from tradition or even from mindless routine. 

iii. Structure of the disciplines: Here the proposition is that each discipline has an intrinsic, deep 
structure of its own. Hence, curricular content should be offered in an arrangement that permits 
learners to understand this structure. 

iv. Utility:Curricular content is nominated because it is beneficial to the learner as an individual and 
the society as a whole e.g. in a fast changing world, it is essential to cultivate coping approaches, 
or life skills which might comprise of critical thinking, problem solving and the kind of 
inventiveness that permits one to find one’s way around in new or difficult situations. 

v. Publishers’ decision:Even though it may not seem as unselfish as some of the other criteria for 
content selection, some claim that curriculum developers at the school level apply little 
influence on the content imparted. Usually, the practice has been that they just hand-pick which 
sequence of textbooks or teaching method to adopt. It is a fact that maximum of the publishers 
have superior skill at their provision than institutions have e.g. they can employ renowned 
intellectuals from diverse disciplines to develop content for their texts and put the resources in 
a form that charms to learners’ interests and inspires them. Through marketing tactics, they can 
effortlessly find out what educators want to buy and what appeals to and works well with 
learners. 

vi. Political pressure:Those who are at the wheels of businesses at educational institutions are 
enforced to cater to public hassles and to opinionated politics. Such demands are apparent at 
many levels – from school to public, from state to nation, from interest group to international 
skirmish – and effect the curriculum consequently. A Third World nation may for instance try to 
overcome foreign implications and therefore soak its social studies curriculum with nationalistic 
messages. 

vii. Learner interest:The learner interest is vital and a very fundamental principle. The educators 
and teachers should be able to support curriculum content on the interests of the learners. The 
fact is that learners should be permitted to study what they are concerned in. The content 
should, thus, be so selected that it pleases the interests of the learners. Moreover, these 
interests are understood as a inspiring means by which to guide the learners to knowledge 
believed pertinent to them, or it is supposed that the learners essentially know what is best for 
them. By all means, many situations lie between these extremes. As far as the adults are 
affected, they are in a improved situation to control content, purely because of their knowledge 
and self-knowledge. Through discourse, thoughtful teachers can help scholastically 
inexperienced learners to determine the more important interests that trigger their brief 
fancies. 

viii. Democratic action:Does the curriculum content nurture democratic accomplishment? The 
supposition is that if the educators, teachers and decision makers want to build a culture that 
can live better together and make choices more efficiently through supportive discussion then it 
is vital that they should choose such curricular content as to guide the learners in this direction. 
Nonetheless, to include the young and inexperienced learners in democratic accomplishment is 
an incompetent, time-consuming and reckless way to decide curricular content. 

Another vital curriculum factor is the organization which will be discussed in the next section. 
 
4.2.3 Content Organization 
 
The organization is the most vital component of the curriculum and it is multi-layered which comprises 
of the matters relating to the scope of curriculum contributions and those related to arrangement, i.e. 
how to structure the content. It should be restated here that regardless of how the content is construed, 
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the scope and sequence are important orgnizational choices. In this subsection the different replies of 
the problem of scope will be discussed and the criteria usage for the decision of sequence will be 
investigated. Also, the learning atmosphere within the domains of the curriculum organization will be 
considered. 
 
Scope 
 
The teachers need to be aware of the fact that every year the increase of knowledge produces new 
fields of inquiry. Bearing in mind the scale of the explosion of knowledge, it is normal to bring up the 
question of what kind of knowledge and how much knowledge should be offered to the learners? 
Certainly, it should be confessed that there is not enough time to provide all the areas of study. 
Therefore, by the middle of the twentieth century, the following five methods to scope had developed. 
 
1. Separate Knowledge: As per this approach, the disciplines signify separate groups of knowledge that 
should be studied separately and that some disciplines are more vital than others. The agreement has 
been, therefore, that some subjects are seen as worthwhile, and the educators should offer those, and 
discard the other areas of knowledge as less undeveloped e.g. it is not rare to hold that one discipline 
like science, it is very useful and music or art is an add on to the real knowledge. 
 
2. Broad fields: This approach refutes the views stated in the item above (i). It associates subject areas 
and combines them together in practice e.g. a unit on World War II, the learner will be asked to read 
appropriate literature, watch films and write essays on the issues affected with it. The learners in doing 
so will learn about the historical, geographical and socio-economic characteristics for the issues for a 
united purpose instead of caonsidering them as individual subjects. 
 
3. Projects:The project method implicates the learners in an outreaching project and reveals many 
subject areas to it. The project approach determines to the learners that it needs a viewpoint based on 
many diverse disciplines to comprehend any single feature or problem of our culture, society, personal 
lives, or academic interest. The main disapproval against this method is that typically projects are false 
rather than genuine results of the interest of the learner. 
 
4.Core:The core curriculum conveys the disciplines collected under the coordinating centre of social 
problems e.g. a social problem like scarceness, population, war, environmental matters etc., can be 
planned by including the learners in research that permits them to draw understandings from many 
diverse disciplines as well as from practical experience.  

The core establishes the use of knowledge by relating to it as it is learnt. It encourages the 
learners by involving them in the study of problems that are of broad, overall concern. But then again 
the social evils are too unreal for many of the learners. They fail to see a linking between them and their 
own lives and moreover today the meaning of ‘core’ is totally different in today’s time. It now denotes 
to a plain set of compulsory courses in a programme, resulting which the learners may handpick 
electives. 

 
5.Integration: This method is grounded on the notion that an individual learner, or a group of    
individuals, is the establishing centre that describes the scope of curriculum. The impression is that 
collectively and/or as individuals, the learners feel the guidance in a procedure directed by the general 
purpose of personal and social development. The inference is that the learners should be involved in 
academic discourse with talented teachers. They collectively cultivate a outline for the learners’ 
development sketching upon a extensive variety of personal and academic wealth. At a definite phase, it 



M4 Pedagogic Techniques & Teaching and Learning Methods 79 MGNCRE 
 

is likely that a new course arises. So, what has been planned may experience an amendment which is an 
ongoing procedure. Also modernizing the curricular content, this method allows the learners to become 
aware of that they are writers of their own life and learning. Nonetheless, it should be admitted that it is 
problematic to chart this method in a condition when scholastically inexperienced learners are involved. 
 
The discussion was about scope the following discussion puts the focus on sequence in the curricular 
content as both the curricular and content go side by side. 
 
Sequence 
 
Sequence refers to the order in which the content has to be taught. The teacher while developing a 
curriculum if he or she is certain about the scope of the curricular content presented to the learners, the 
teachers should be capable to say precisely in what order it should be presented. 
 
Criteria for deciding sequence 
The deciding criteria for sequence is presented in the following six stages. 
 
1.Textual presentation:Teachers regularly follow the sequence that is  generally given in textbooks. But 
the difficult is that the sequence of content offered in the text may not provide to the 
requirements/interests of the learners in learning conditions. Furthermore, those who plan texts by and 
large accept the role of magnates furnishing what is anticipated and not essentially what is wanted or 
needed.  
 
2.Educator preference:Commonly, curriculum creators can work on simplifications about populaces to 
be aided by texts, packages, units and other papers which they generate. By significance, teachers must 
be considered as specialists who choose the degree to which these guide work in their conditions. The 
teachers depending on the situation need to agree to take, discard, approve and add something to what 
is provided to them.  Nonetheless, experience reveals that many teachers may not efficient to do this. 
 
3. Structure of the disciplines:Curriculum creators should depend on the professional explanation of 
subject matter professionals who divulge the rational forms that give character to their disciplines and 
suggest the plan in which its fundamentals should be learnt. It should be stated here that the 
arrangement of an area alters form as new findings are made. If the teachers agree to take the presence 
of structure, sequence still rests on on other issues like prior knowledge, learner intentions, and 
supposed significance. Current surveys in cognitive psychology disclose that a large number of variables 
will have to be taken into consideration when making choices about the sequence and not just the 
structure of the disciplines. 
 
4.Learner interest:Sequence should be grounded on the belief that knowledge is most pertinent when it 
achieves the learners requirements. When knowledge is pertinent, it is more willingly learnt than when 
it is offered rendering to a stranger’s notion of learner requirements or rational structure. Nonetheless, 
the learners interests cannot always be trusted on to develop a curriculum sequence since learners do 
jump from one impulse to a new one with little consideration. The learnerstherefore, need the 
regulatory mechanism of adult leadership. Experteducators can study the learners sensibly as a 
foundation for developing sequenceas per their requirements, and not ordinary interests. 
 
5.Learning hierarchies:Learning should progress from the simple to  complex. Neither learning theory 
nor research, which helps as its foundation, aims to definite indication that backs the overall efficiency 
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of hierarchical modes of sequence. Some researchers propose the teacher should transfer from the 
particular to the general, while others promote a move in the opposite way. There may be little truth in 
all these situations; one may work fine for some learners and another for others. In broad, the teachers 
must confess that there may not be any perfect hierarchical sequence appropriate for all types of 
learners. 
 
6.Developmental appropriateness:Curricular sequence should associate content with the sequence of 
human growth. Piaget’s work on developmental psychology displays that learners move from 
sensorimotor to preparational, to concrete operational, to formal operational stages of cognitive 
development. Nonetheless, little is known about translating the stages suggested by Piaget into 
curriculum sequences (Schubert, 1986). 
 
    Activity 2 

Design a lesson plan based on scope, how you are going to present the 
knowledge to the learners? 

 
 
The organization with respect to scope and sequence of curriculum content was discussed but when a 
focus on organization is put from a wider perspective, it should focus on the learning environments too 
and it shall be discussed on the following section. 
 
Environmental Organization 
In this section the focus is on the environmental features related to specific teaching learning situations, 
and not broader contexts like community and socio-economic surroundings. The different types of 
learning environments are not the focus here but the various learning environment familiar to the 
teachers is touched upon. It is identified into the following: 
i. Self-contained classroom 
ii. Departmentalization 
iii. Non-gradedness 
iv. Open space 
v. Open education 
vi. Tutorial 
vii. Community-based curricula 
viii. Non-school educatio 
 
i. Self-contained classroom: The most predominant form of environmental organization at the 
school/university level still is the self-contained classroom, including a teacher and a group of learners 
who remain together during the teaching learning process process which is frequently acquired by 
means of prearranged texts, etc. 
 
ii.Departmentalization:The typical organisational environment in the secondary and higher educational 
arrangement finds teachers positioned in departments built on their subject specialisms. 
 
iii.Non-gradedness:The learners should be permitted to growth through prearranged studies at their 
own progress which can be done by starting adaptable procedures for the learners to involve in advisory 
discourse with teachers, to become conscious of their own sense of course, to learn independently and 
in 
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groups and to make use of a range of personal and material wealth for learning. 
 
iv.Open space:The proposal is that teaching and learning should take place in the open. Generally,  
neither the teachers nor the curriculum leaders hare recommended open space environments although 
exceptional circumstances of successful alteration occur, the normal response is one of denial. 
 
V. Open education:The viewpoint of open education grasps that the learners areenergetic and learners 
learn finest when they pursue their own life problems. 
 
vi. Tutorials:The old university custom of learning through a procedure of one to one conversation is still 
upheld effectively at a few institutions. The recent research by Bloom (1956) and his students indicates 
that tutorials may be the best ambience for the attainment of expertise. 
 
vii. Community based curricula:It is on the foundation of work-study programmes that involves the 
learners in academic study for half a day and then plan them to work with a business or industry for the 
rest of the day. The drive of such programmes is to familiarize the learners with the world and at 
thesame time ease their ultimate switch into the job marketplace. A significantly diverse appearance of 
community - based curricula was established under the title “school without walls”. The fundamental 
beliefs it projected was that the community itself is a well learning atmosphere than the classroom. 
Therefore, the learners were included in excursions to all parts of the country to learn from the 
fruitfulness of experience it exemplifies. 
 
viii. Non-school education:It does not impart teachings based on a formalizedcurriculum. To 
demonstrate this, it is referred here to the implied curricula andlearning settings that soak our culture 
through television, radio, pop music, church, exploration, movies, homes, families, peer groups, jobs and 
the like. Each of these is a learning atmosphere. 
 
Instruction is considered as a part of the curriculum so it was resaonable to bring in some notions about 
the types of instructions in the next section. 
 
Measures for instructional transactions 
 
The measures taken for the teaching the learners are discussed below. 
i. Instruction in large groups 
ii. Instruction in small groups 
iii. Individualized instruction 
iv. Team teaching 
 
i. Instruction in large groups: Large group instruction is the backbone oftraditional education. It ranges 
from large lecture hall to whole class performances. The drive of a course is to pass on a justly large 
amount of knowledge, ideas, or affective contributions in a comparatively little period of time to a 
enormous group of learners. The involvement shows that the accomplishment of large group teaching 
hang on the presentation of the teacher and the readiness of learners to pay attention to what is being 
imparted. The following are the demerits of instruction in larger groups: 
 
i) lack of embodiment 
ii) unsuccessful presentation of the teachers 
iii) lack of teachers who are able to encourage large groups and  
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iv) lack of specific attention, i.e., it is improbable that all learners in a large group would want or need to 
know the same things. Some may contend, though, that the start of the ‘print’ and electronic forms of 
announcement may pre-empt the need for large group instruction. 
 
ii. Instruction in small groups: It ranges from conversation groups, seminars, workshops and practical 
responsibilities at workrooms to tutorials. Apparently, maximum small groups are recognized on some 
foundation of similarity – interest in a topic, readiness for a specific level of study, or capability to 
perform. Therefore, the determination in small groups is to offer for variances in need and/or interest 
that cannot be provided to by large-group instruction.  The disagreement, nonetheless, is that the 
learners grouped consistently do not learn from experience what it means to live in a varied culture. 
Furthermore, the learners experience academic difficulties from relationship with only those who are 
most like themselves. There are rational disapprovals as well e.g. when one teacher tries to coordinate 
learning activities for several groups concurrently, some are essentially deserted because it is likely to 
pay attention directly on only one group at a time. 
 
iii.Individualized instruction:Individualizing instruction usually infers that the intent is to provide to the 
needs of the learners. The teachers could analyze the needs of the learners and propose projects for and 
with them. This kind of individualization may differ on a scale that ranges from widespread to little 
teacher participation once the learners start to work out projects. Nonetheless, teachers would be 
observing the development at suitable phases. One main drawback besides individualization is that it 
focuses on the point that is excessively idyllic, and that even at its finest such a method may not show 
appropriate results when there are large number of learners. 
 
iv. Team teaching: Usually team teaching denotes to a extensive selection of instructional preparations 
in which more than one teacher works with a group of learners. The drive of team teaching is to permit 
the teachers to exploit their assets. It originates from the fact that most teachers do not do all facets of 
teaching similarly well. Also, in team teaching diverse teachers can focus in large-group, small group 
or individualized teaching; or they may concentrate in subject matter areas; or affective, cognitive and 
psychomotor areas etc. Nonetheless, the suggestions of team teaching make it seem quite unfamiliar to 
the Indian context. The inference is that the professionals need to re-educate the teachers if team 
teaching is going to be important in the Indian context. 
 
4.2.4 Determining Evaluation Schemes 
In this sub-section the role played by evaluation in the curriculum development will be discussed.  
 
The Role of Evaluation in the Curriculum 
 
The theory and exercise of curriculum evaluation has approved through several Stages. It began with an 
importance on marking and rating, and continued to grow a dedicated assembly with systematic 
measurement. Later evaluation began to pay attention on the development of programmes instead of 
the evaluation of the learners.  

Generally, in a teaching and learning procedure the major sign of learner is the mark grade. The 
teachers rate the presentation in examinations, class contribution, daily 
coursework, special projects, papers etc. as per the hierarchy of grades allotted to them. This is the 
method to assessment that has directed the teachers so far, and it is still prevalent today regardless of 
the arrival of many substitute ideas presented today. 

The purpose of judgement as a base for grading and marking the learners suggests a confidence 
in understanding that comes with involvement. Nonetheless, clearly private bias plays too, a large a part 
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in grading. It is known that diverse teachers evaluate the same learner’s presentation in a different way. 
By inference, the procedure of assessment needs to be led more methodically and capacities carried out 
with the help of recognized standards or norms. 

Though the expressions ‘assessment’ and ‘evaluation’ are frequently used almost equally in 
common phraseology, it is defined that ‘assessment’ are those activities that are intended to measure  
learning achieved by learners as a result of a teaching and learning condition and ‘evaluation’ is defined  
as a series of actions that are intended to measure the efficiency of a teaching and learning system as a 
whole. Nevertheless, it is noted here that the outcomes of learner assessment form portion of the 
broader evaluation procedure. 

Within the methodical method to curriculum development, the part of continuing observing and 
assessment of the system has been shown to be of crucial importance to its growth and evaluation. Due 
to the recurring and communicating nature of the system, each series can benfit from the experiences 
and feedback can be obtained. Whether it is a complete progress, part of a course, a specific teaching 
period, a self-instructional programme or a teaching aid, i.e. film or video, the teachers can never be 
satisfied with the first effort or even with reviewed varieties. If one can agree that the system can 
always be enhanced, it is quite normal on-going evaluation will always be an essential share of the 
design procedure. Nonetheless, the scope and complexity of evaluation that is supported out in any 
specific case will differ according to the type of the condition, as certainly will the evaluation methods 
used. Whatever the situations, nevertheless, one cannot undervalue the significance of using suitable 
evaluation methods to keep an eye on the instructional system and offer the grounds for 
enhancements.  Apparently, then, feedback got from such evaluation should shelter light on the 
suitability of the approaches certainly production, teaching approaches used, the structure embraced, 
the implementation plan, the learner assessment methods etc . 
 The role of the evaluation in the curriculum development was discussed and now the pradigms 
of evaluation will be focused on. The chief area of argument in the educational evaluation is related to 
the following two approaches which are: 
i. Scientific approach 
ii. Illuminative approach 
 
i. Scientific approach: In this approach the extent to which a given instructional system has achieved 
certain particular objectives or goals in relation to the learners’ prior knowledge is measured. This 
method measures the results, the contribution and it gives the differences statistically. Other features 
like the learning atmosphere, teaching staffs, content of the course, structure and the teaching 
approaches generally receive only minor attention if they are considered at all. This general approach 
has been used to assess the efficiency of diverse approaches of teaching towards a common end and 
also to assess the efficiency of the self-instructional programmes in attaining stated goals. This approach 
has led to the usage of systematic objectives-oriented evaluation actions.  
 
ii. Illuminative approach: The focus of this approach is more on studying the on-going process of 
education. The techniques used here are more subjective  and often contain personal value judgements 
of the outcomes. The opinions in favor of this approach are that the changes included in the educational 
developments cannot be identified or monitored, the contributions and the outcomes can be diverse, 
complex, hard to specify with conviction, and difficult to measuer or assess. Here, in this approach the 
evaluation process is not rigidly structured or controlled and it provides the evaluator enough scope to 
take up particular areas of interest. 
 
There must be a central path or a middle path where the examiner decides whether to take a scientific 
approach or an illuminative approach for the evaluation. Actually it all depends to a large extent on 
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what the examiner is evaluating and the purpose of the evaluation. 
 
The next discussion will be on the evaluation techniques which is comonly used for the purpose of the 
evaluation. 
 
Evaluation Techniques 
 
In the vision of the diversity of information that one may be looking for during the evaluation 
programme, it is normally suggested to use a battery of evaluation techniques, some possible 
information sources are recorded below: 
i. Outcomes from the assessment of the learners 
ii. Questionaires and interviews 
iii. Observation of the instructional action in progress 
iv. Criticisms from the teaching staff who are directly involved with the instructioal actions and also with 
the system as a whole 
v. Criticisms from people who are indirectly linked with the instructional system 
 
The each sources mentioned above play an important role irrespective of whether the evaluation is of a 
course or an unit of teaching that is still in the course of development (fromative evaluation) or of a fully 
established instructional system which is already in the use (summative evaluation). 

Numerous may claim that the four basics of curriculum as advocated by Tyler (1949) in the form 
of four basic questions establish a stepwise curriculum method. Many broad curriculum texts over the 
past four decades use Tyler Rationale as a automatic procedure for designing curriculum. But, Tyler 
himself highlighted that his groupings of purposes, learning experiences, organization and evaluation are 
envisioned to be logical topics, not essentially prescriptive orders. Logic as a automatic method for 
designing curriculum. Nevertheless, the procedure is essentially cyclic (Wheeler, 1967) in nature with 
the following phases: 
i) the preparation of a clear set of purposes for the curriculum, 
ii) the assortment of suitable instructional approaches for attaining these 
purposes within the context of the curriculum, 
iii) the application of the curriculum, and 
iv) the assessment and evaluation of the learners and the curriculum correspondingly. 
 
Nonetheless, it should be confessed that it is likely to deliver instances of overlay inside all the three 
curriculum paradigms. For instance, even though Tyler is accredited with the rationale for an empirical-
analytic mode of study that aids technical interests, it is fairly clear that much of Tyler’s own discussion 
on curriculum and evaluation was applied in character. He was focused  with the procedure of 
permitting teachers, learners and curriculum designers to communicative sources of meaning and 
direction in their lives from their personal experiences. 
 
4.3 Designing Materials and Learning Approaches 
 
Instructional design has straightlinking with theories or approaches to learning. The teachers can 
comprehend the concept of instructional design by examining the pedagogical inferences of various 
methods to learning. The approaches to designing the materials are discussed below. 
 
Behaviorism 
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Behaviourists highlight on the study of overt behaviour that can be witnessed and tested. According to 
behaviourists the replies that are compensated or reinforced are likely to be recurrent (for example, 
award of better marks or grades will strengthen the learner for morestudy). The behaviourist approach 
has inclined instruction which can be designed, established, applied and assessedefficiently. In 1950s 
computer-assisted instruction (CAI) became prevalent in education and training. Similarly 
personalizedteaching based on learners' requirements is another influence of this approach. It has 
highlighted various tasks, such as behavioural purposes, planned instructional orders, separately paced 
and mastery learning, incessantassessment and upgradation of learning materials to attain the 
objectives. These errandshave inclined the ways teachingllearning is intended, applied and assessed. 
The breaking down of a task into small steps and then placing them in a logical direction has contributed 
in making the materials effective. Instructional design which is grounded on behaviourist enables skilled 
learning and solving of the problem. It demands stimulus-response and continuity of feedback. 
 
Cognitivism 
In the 1920s, researchers began to find limits in the behaviourist approach in comprehending learning. 
Behaviourists were incapable to explain the incidence of certain behaviours like the role of mental 
procedure, higher level complex learning, etc. This approach documented the significanceof the mental 
procedure in learning and recovering information. The cognitivists stated that learningincludes 
associations recognized through contiguity and recurrence. They also documented the significance of 
reinforcement. Alsoagreeablewith these factors, cognitivists observed learning as connectingattainment 
or restructuring of cognitive constructions through which learners practiced and stored information in 
their memory. The cognitive science had begun to have its influence on the teaching design in the 
1970’s. Cognitvism focused on the internal mental procedures of the mind to encourage efficient 
learning. So, this approach advocated various procedures like information processing, storage and 
retrieval and also incorporating the new knowledge with the earlier information. Therefore, information 
processing which comprises of receiving, storage and retrieval is a main contribution of cognitivism. 
Mergel (2001) states that the impact of cognitivism on instructional design is evidenced by the use of 
advance organisers, breaking of the concepts into stages and the organization of the learning points 
from simple to complex. 
 
Constructivism 
Constructivism is based on the following assumptions stated by (Merrill,1991):Knowledge is built from 
experience.Learning is a personal understanding of the world.Learning is an active procedure in which 
meaning is established on the basis of experience. Conceptual growth comes from cooperation of sense, 
the sharing of multiple viewpointsand the changing of our internal illustrations through cooperative 
learning. Learning should be located in realistic setting; testing should becombined with learning tasks 
and not a separate action.Constructivism indorses more open-ended learning involvements where the 
approaches and outcomesof learning are not easily assessed and may not be the same for each learner 
(Mergel, 2001). Like cognitivism, constructivism includes the procedures of the mind same as the 
computer mode. In constructivism the learner is accountable for building of knowledge, which is 
facilitatedby learning atmosphere. Constructivism is not a dogmatic approach to leaming. Furthermore, 
a constructivist upholds that because learning consequences are not always foreseeable, instruction 
must foster, not control, learning. Advancements in ICTs have increased the constructivist method to 
designing of instruction. ICTs deliver sources and viewpoints to the learners, supply to diverse learning 
styles, and types of learning (cognitive, psychomotor and affective). Instructional design based on 
constructivism stresses high levels of information dispensation, for example problem solving, situated 
learning, social negotiation, etc. 
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4.4Learning Conditions for Designing Materials 
 
Gagne, Briggs and Wager (1992) enumerated nine instructional proceedings and corresponding 
cognitive procedures as part of the instructional design. They are as follows. 
 
i) Gaining attention (reception): It shows a diverse set of examples related to the content or conceptsto 
be covered. 
 
ii) Informing learners of the objective (expectancy): The learners are told about the objectives; what is 
anticipated of the learners. 
 
iii) Stimulating recall ofprior learning (retrieval): Existing Knowledge are studiedand linked with new 
knowledge. 
 
iv) Presenting the stimulus (selective perception): The learners accept a meaning and outlinefor learning 
and understanding. 
 
v) Providing learning guidance (semantic encoding): Case studies are shown and best practices are 
offered to direct the learners through the learning procedure. 
 
vi) Eliciting performance (responding): The learners are ready to create the results which are based on 
content or the concepts learnt. 
 
vii) Providing feedback (reinforcement): The learner is provided positive feedback on his or her 
presentation. 
 
viii) Assessing performance (retrieval): Marks are delivered and remediation is worked out and remedial 
learning material is prepared. 
 
ix)Enhancing retention and transfer (generalization): Under this condition the teachers show the 
examples and statements and ask learners to classify concepts learnt, present reflective questions and 
activities.  
 
These events should fulfill or deliver the necessary circumstances for learning and aid as the basis for 
designing instruction and choosingsuitable media. 
 
4.5 General Principles of Designing Instruction at Cognitive, Affective and Psychomotor Levels 
 
Locatis and Atkinson (1984) have deliberated these principles in details, some of the important 
principles are as follows: 
 
Cognitive learning  
 
The following principles should be kept in mind while designing materials at the knowledge level: 

 Present novel actions at the start of the instruction. 
 Inform learners about the expected learning results. There should be some setting up 

forlearners to measure their presentation. 
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 Remember relevant pre-requisites and base the presentation in self learning materials on the 
pre-requisites. 

 Present only pertinent and vital information to help learners to attainpurposes. 
 Analyse and establish content that are easy for learners to understand. For this, 

advanceorganizers must be used to tell learners about what they are going to learn or do. 
 Follow teaching sayings, like simple to complex, concrete to abstract, general to specific,etc. 
 Deliver prompt and cue to direct learners' consideration. Stressing, underlying or 

overlayingwords can draw attention to vital learning points. 
 Present applicable examples and illustrations to make the difficult and abstract 

conceptsunderstandable. Examples must present perspectives of a concept. 
 Provide suitablerepetition to attain mastery learning. By doing so the teachers can inspire 

learnersto apply knowledge to new circumstances. 
 Provide positive feedback to learners at each stage of their learning, which will strengthentheir 

learning.Evaluate and repeat vital learning points to recap what has been deliberated. 
 
Affective learning 
 

 Take the learners into confidence and tell them that the behaviour they are going to obtain 
isuseful and important. Also explain them of the meaning of discussion. 

 Make suitableestablishment for exteriorincentive on showinganticipated behaviour. 
 Make sure that learners experience success and achievement. They should fruitfully 

completethe learning tasks. 
 Associate content with substances, which can capture and withstand their attention. 
 Use numerous media and multimedia method to influence learners' behaviour forms. 

 
Psychomotor Learning 
 

 Detect skill features. Each psychomotor skill necessitatesdiverse teaching circumstances 
andmeans of demonstrating and practising the skill. Most skills have multiple features, 
andthereforeamalgamation of circumstances for learning must be attained. 

 Show and elucidate the skill: Demonstration should be followed by elucidation. 
 Offer ample repetition and feedback on executionof the skill. 

 
 
Summary 
 
In this unit the topic on curriculum paradigm was discussed and it also focused on the practical, 
emancipatory and empirical paradigms. The teaching and learning material development essentials 
focused on the setting of the educational purposes, deciding the experiences of learning, content 
organization and determining the evaluation schemes. Designing materials and learning approaches of 
behaviorism, cognitivism and constructionism were linked. The learning conditions for designing 
materials like gaining attention, informing the learners of the objectives were discussed. The general 
principles of designing instruction at cognitive, affective and psychomotor levels were pointed out. 
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Chapter 5 
Lesson Planning 

 
Objectives 
 
After the unit is finished you will be able to 
1. Know the importance of lesson planning. 
2. Know the nees for lesson planning. 
3. Design a lesson plan. 
 
In the teaching-learning programme of any class there are two balancing aspects which are working 
simultaneously they are first the pre-designed and the pre-determined inputs which is related with an 
arranged syllabus and textbook and then the second, is the dynamic and unpredicatable process of 
implementing such a wide scheme in an exclusive setting. These exclusive and real setting are the 
classrooms in which the specific group of learners are guided by their teachers lesson plans and other 
contributions from them, participate in activities in ways which suit their individual styles. The teachers 
job is to adapt to whatever is given to him or her which relates to the syllabus and the course book to 
the local environment.  
All over the world the teachers teaching at any level be it from a primary level to the university level, 
they are aware that they cannot walk into the classroom without a teaching plan in mind. It is necessary 
to have lesson plans for the effective organization of the educational experiences to attain the 
educational purpose of the school.   
A professional method infers that the energy of the teacher is channelled into planning and setting 
anticipations and also targetting the key basics which will make a change to the learners and the 
outcomes they are able to attain. Lesson planning is a chance to validate the course that the teachers 
start every single day. 
 
5.1 Planning at the Level of the Teacher 
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It is noted that the individual teacher is occupied within the outline embodied by the syllabus and 
course materials. In a distinctive school the academic almanac for the year (decided upon at a common 
staff meeting) will specify the amount of hours/ periods for each subject over a period, weekly agenda, 
dates for units tests and term end tests etc. hence a lot of planning is already in place. The teacher’s 
actual work of planning commences when a unit in the curriculum or the course book has to be engaged 
and covered e.g., around eight lessons spread over two weeks. Nonetheless, expand the course book, it 
will not (and cannot) specify in layout the dealings for each lesson “ including forty five specific learners 
and their teacher. The teacher recognizes the contextual and readiness of the group for the material in 
the new unit.  The teacher can come to a decision whether some amendment or special training is 
needed, and some additional material would be beneficial. The teacher will use this knowledge to work 
out the complete teaching plan for the unit and for each of the lesson. 

The skill development coordination of language instruction (which is diverse from that of ‘ body 
of knowledge’ grounded on content subjects) is vital. The English teacher has much less demonstration 
to do, but much arrangement of learners’ action. For the subject teacher the preparation and research 
for a lesson will be grounded centrally on the theme. How can I best present or elucidate this notion? 
What types of exercises or problems will aid combine the new concepts? For the English teacher the 
dominant queries would be : Assumed the subject (story, passage, dialogue, puzzle) aiding as the base, 
how can I get my learners for the usage of thoughts or circumstances or characters they find, to partake 
in tasks or activities necessitating them to read or speak or write? Today most of the course books 
include various activities in each unit which are related to the set of the texts, both spoken and written 
which signify the language exposure the learners get in a given lesson. The other lesson will provide the 
learners exposure ot various samples. The teacher can choose what would be the most suitable and 
sometimes he or she may alter them.  

The next phase is to choose what kind of amendment and or special training the learners 
require so that the text and actions seem controllable to them. Sometimes this might be through 
performance and description of some thought or belief by the teacher. This will help in getting the 
learners get to begin on the actions on the right lines. After that the teacher devises to perceive and 
step in where help looks desirable. These are times when the teacher’s contribution can be very 
efficient, because of the requirement and readiness. The vital attitude is that they cannot be 
prearranged in the normal sense, as they arise in an random way. But they can be arranged for. 
 
 
5.2The Importance of Lesson Planning 
 
All teachers are required to make a lesson plan as this is considered as a guide for the day’s lessons. 
Lesson planning is vital because it offers the teachers a real path of what she or he wants to take up for 
the day. Research has shown that learning of the learner is connected to teacher planning. One major 
elucidation is that when the plan is complete, teachers can emphasize on its application. When teachers 
do not have to reason so much about what they require to do next they are capable to give attention on 
other portions of the lesson. 

Lesson planning is significant because it aids teachers guarantee that the day-to-day actions that 
go on in their classrooms are offering the learners with an adequate level of long-term development 
toward the objectives delineated in their scope and sequence, as well as their separate education plans 
when needed. 

An efficient lesson plan comprises of several fundamentals which are the learning objectives, 
quality questions, provisions and activities. It is vital to have the learning objectives in mind as those 
must motivate the growth and application of all actions in the classroom. Quality questions are 
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investigations that the teacher plans to direct at the learners over the progression of the lesson. 
Occasionally these questions are wordiness in nature, but more frequently they are intended to aid the 
learners to contemplate at a higher level than simple recollection and understanding. It is imperative to 
come up with a plan for evaluation to decide whether the class has met its objectives. 

Lesson planning is a multifaceted yet indispensable portion of the teaching procedure that alters 
over time as teachers gain more hands-on experience. 
 
5.2.1 Need for Lesson Planning 
 
Lesson planning is very important for the teachers and the need for the lesson planning are mentioned 
below. 
 
1. With the help of lesson planning the subject is structured correctly.  

2. It keeps the teachers free from the faults of inconsiderate instruction.  

3. It makes the proper environment for learning procedure.  

4.  The teachers gets a strong impression about when to commence evaluation and when to progress to 
the next lesson.  

5.  Lesson plans helps in systematized teaching and it saves a lot of time.  

6. Lesson plans permit the teachers to apply suitable approach.  

7.  Teachers will be more equipped and assured while instruction of the lesson.  
 
5.3 Characteristics of a Good Lesson Planning 
 
Learning to plan is just like any other talent. Lesson planning takes time and practice. At the beginning 
lesson planning may appear like a time consuming method but by making thorough lesson plans as a 
novice teacher one is able to cultivate habits that can become more unconscious over a period of time. 
1) Lesson planning must be in a written format.  
2) In lesson planning, the overall and important purposes must be openly well-defined.  
3) The lesson plan must relay to appropriate teaching technique and its usage.  
4) A steadiness module reviews and reflects on content from the earlier lesson.  
5) In the lesson plan the subject, class, average age, of the learners must be mentioned. 
6) Essential examples must be included in lesson planning.  
7) Inspiring or motivational approaches must be tested in lesson planning.  
8) In lesson planning, the time for each subject matter must be suitably be pre-determined.  
9) In lesson planning, the methods and helpful supplies of education like charts,  maps and other audio-
visual materials and its use must be written. 

The novice teachers when they start teaching it is 90% planning and 10% management but for 
teachers with experience, it is 10% planning and 90% management. If, having established a set of 
efficient management skills and teaching procedures, having experienced how to be imaginative with 
very minute things, and above all having learned to trust the learners, the teachers are ready to fly on 
their own. It’s then that the teachers will experience the unendurable weightlessness of teaching. 
 
5.4 Herbartian Approach of Teaching 
 
While Herbart stressed only on four steps which are clarity, association, system and method, his 
supporters altered the four steps. Therefore, the five steps are named as Herbartian five steps of 
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teaching.  
 
1. Preparation/Introduction  
The teacher asks some questions to the learners in order to test their earlier knowledge so that 
inquisitiveness may provoke them for learning of new knowledge. By testing their earlier knowledge the 
learners are prepared for obtaining new knowledge.  
 
2. Presentation  
The lesson is established with the collaboration of the learners. Prospects are delivered to the learners 
to learn themselves by motivating their mental action. The teacher tries to take most of the opinions 
from the learners by questioning them so that the new knowledge may get connected to the earlier 
knowledge.  
 
3. Comparison and Association  
Here, the truths, actions and application taught by the teachers are connected equally by contrast to 
allow the learners to comprehend the taught material. The teacher launches an association between the 
two subjects and also between the truths and actions of one subject and the truths and actions of the 
other subject. The the teacher links them so that the new knowledge may get stabilized and elucidated 
in the minds of the learners.  
 
4. Generalization  
Herbart named this phase as ‘system’. The teacher after elucidating the main lesson, the learners are 
delivered with prospects to think. They express such ideologies and comments which may be used in 
various circumstances of the future life.  
 
5. Application  
In Application it is witnessed whether the attained knowledge may be applied to the new circumstances. 
The teacher confirms this by asking to recap question or by providing prospects to apply the attained 
knowledge in the new circumstances. This steadies the new knowledge and effectiveness of the rules 
may also be showed. 
 
Herbartian Lesson Plan Model 
 
Date:  
Class: 
Period: 
Subject: 
Topic: 
 
1. General Objectives  
These objectives are framed by the teacher in his or her subject keeping in mind the incoming behaviors 
of the learners. For example: 1. To develop the knowledge of punctuation among the learners. 
 
2. Specific Objective  
These objectives are framed on the basis of overall objectives and seeing the type of topic and level of 
the learners these are stated in terms of knowledge, skill or appreciation and these objectives are 
transcribed in behavioral terms. For Instance :(i) The learners will be able to recollect the definition of 
pronoun. (ii) The learners will be able to list the examples of pronoun.  
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3. Introduction.  
Here, the teacher applys her or his understanding and experiences for linking new knowledge with the 
earlier knowledge of the learners. The theme is not presented straightaway but it is generally produced 
by the learners’ responses by probing opening questions.  
 
4. Teaching Aids  
Audio-visual aids are designated as per the projected topic.  
 
5. Previous knowledge  
The learners’ earlier knowledge is stated. For example: The learners are acquainted with figure of 
speech. The learners recognize that nouns are naming words.  
 
6. Statement of Aim  
The teacher gives his or her declaration of teaching a topic by joining the learners responses. For 
Example: “Today, we will learn about the noun and its types.”  
 
7. Presentation  
The teacher creates the emerging questions after presenting the topic. The questions are organized in 
rational sequence, i.e., from simple to complex, seeing the structure of the topic. 
 
8. Explanation  
The teacher is assumed to elucidate the answers of the given emerging question as the whole content-
matter is in the question-answer form.  
 
9. Black board Summary  
The teacher has to formulate the black-board outline of his or her instruction, point and clarifications.  
 
10. Review Questions  
The purpose of these questions is to exercise the learning of the learners and to assess their 
presentation whether they have understood the instruction of the unit or not. These review questions 
are asked only after erasing the black-board summary. For example: 
 
Q.1. Define Noun.  
Q.2. Provide some examples of Noun. 
 
11. Home assignments 
At the conclusion of the lesson plan, home assignment is provided to the learners on the same 
instruction unit. The drive of home work is to train, to organize and to study the topic for better 
comprehension and remembering. 
 
Activity 1 
 

Demonstrate Herbartian lesson plan. Select a small topic of your choice. Then 
afterwards after the demonstration of the lesson plan disucss the problems you faced 
while teaching and find solutions as to how you can manage those problems. Discuss 
and reflect. 
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5.4.1Advantages of theHerbartian Lesson Plan 
 
1. Organized Teaching  
Each phase has been prepared in a rational order which delivers a chance to the novice teacher to 
become conscious of future errors. The uniqueness is never affected and the instruction goes on in a 
very systematized method.  
 
2. Acquiring thoughts as apperception.  
Herbart understood that when the new thought linked to the thoughts lying in unconscious mind of the 
learners are offered, the views of unconscious mind come to the conscious mind, form association with 
the new thought and again go to the unconscious mind. Herbart named this physical procedure of 
obtaining thoughts as apperception. 
 
3. Use of Inductive and Deductive Methods  
The presentation of the new knowledge with the help of numerous examples are pursued through 
generalization and the rules are derived. It is an inductive approach. These rules are performed in the 
phase of applicationand this is deductive method. Therefore, both the inductive and deductive 
approaches are used in these five phases of approach. 
 
4. Recapitulation  
Such question is probed while recapping which, on replying, outcomes in the learning and application of 
the attained knowledge in new circumstances. 
 
5. Correlation Possible  
Herbart deliberated entire knowledge as a single unit. The knowledge of the learners are attained in a 
single unit. This allows to form a correlation between earlier and new knowledge and between all 
subjects of the curriculum. 
 
5.4.2Disadvantages of theHerbartian Lesson Plan 
 
1. Mechanical Method of Teaching  
The use of these phases takes away the liberty of the teachers as he or she cannot integrate his or her 
autonomous thoughts in any phase. This decreases his or her uniqueness. Therefore, Herbartian method 
is a mechanical method of instruction.  
 
2. No Place for Individual Differences  
In this approach similar questions are asked to the learners throughout and this neglects the individual 
differences. 
 
3. Useful in Knowledge Lesson only  
Herbartian approach is beneficial in the knowledge lesson only, not in appreciation and skill lessons.  
 
4. Teacher More Active  
In the Herbartian method, the teacher has to be more active. It is more appropriate if the learners 
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continue to be more active than the teachers. As this instruction method is not activity-centered, the 
learners don’t get any inspiration for learning.  
 
5. No need of Generalization  
Generalization is not desirable while teaching Language, Geography, History, Music and Arts etc. 
Therefore, all the five phases are not required while teaching. 
 
6. Uninteresting  
This approach stresses upon the instruction of all the subjects of curriculum in a similar order neglecting 
the interests, attitudes, capabilities, and capacities of the learners as per their mental growth. The entire 
instruction becomes dull. The learners do not show any concern in attaining new knowledge. Therefore, 
Herbart’s instruction method is not exciting. 
 
 
7. Difficulty of Correlation.  
Bearing in mind the knowledge as a complete unit, Herbart highlighted correlation between different 
subjects for the unity in the mental life of the learners, but ensuing these five phases teachers convey 
the knowledge of diverse subjects to the learners in a different way. They seek to create a correlation 
between various subjects in order to bring incorporation in the mental life of the learners which is 
fundamentally problematic, if not impossible. Therefore, in nutshell it can be established that 
Herbartian’s Five-Step Approach, is an inspiring and psychological instruction method which contains 
both inductive and deductive approaches. An association among all the subjects of the curriculum is 
probable by its use. There is an arrangement of recap in the phase under application. 

Nonetheless, some educationists point out that this technique is beneficial only for knowledge 
lessons. Generalization is not required in every lesson. Herbart’s approach is mechanical. There is no 
scope for individual differences. It does not encourage the learners to learn by doing. The correlation 
between the diverse subjects is basically difficult. In the Herbartian approach, importance is laid on 
instruction only rather than learning which results in decreasing the freedom of the teacher and as a 
result the learners also become passive. Neither the learners character is developed nor do they reach 
their anticipated objectives. But, the learners and teachers must follow this method with essential 
alterations keeping its merits in view. 

 
5.5 Pre-requisite of Lesson Planning 
 
When to prepare a lesson plan? 
 
The teachers should avoid planning lessons several days or weeks ahead of time because he or she will 
not be aware of the learners’ needs or know about what problems they might face in that particular 
time. It is considered best if the teachers plan lessons daily and bring them to class because as the 
lesson isprogressing the learners are interacting with the teacher and with the language they are 
studying, things in the classroom are growing and developing which depends further on what has 
happened and what is happening moment to moment and in this way the teacher has a better and more 
accurate understanding of the learners needs in the coming future lessons. 
 
Why must a lesson plan be planned? 
 
It aids the teacher conduct his or her lesson in an arranged style and it allows the learners to know what 
they are going to be learning and how it fits into the course program.  
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1. The learners also sense that the lessons are arranged appropriately. Having a good lesson plan will 
also instill self-confidence in the teacher and on the other hand, not having a lesson plan will outcome in 
whole disappointment for both teacher and the learner. In addition, a thorough plan clearly proves that 
the teacher has taken time, as well as, he or she put in the thought and effort to make a lesson plan. 

2. Teachers who do not make a lesson plan are often considered lazy, or feel that they can generate a 
lesson founded on what is happening in the classroom at that moment and this can occasionally work, 
but to remain to never have a lesson plan shows to be unproductive,  and also the learners will become 
irritated and feel a sense of neglect or carelessness on the teacher’s part. 

3. Preparation of detailed lesson plans will avoid problems in class. This will provide the teacher self-
assurance that the teacher has done his or her best to plan for any prospect, or at least diminish some 
problems.  
 
It is imperative to note that lesson planning is a thoughtful process and not just filling in of a lesson plan 
pattern. Lesson plan is predicted as a blue print, guide map for achievement, a wide-ranging plan of 
classroom teaching and learning actions. A methodical approach for the teaching of concepts, skills and 
attitudes. 
1) Requirements, abilities and interest of the learners must be taken into consideration.  
2) It must be prepared on the sound psychological knowledge of the learner.  
3) It must provide a new learning experience; methodical but adaptable. 
4) It must be related to social and physical setting of the learner.  
5) Setting objectives 
 
 
The first step for a teacher is to create an objective, a declaration of purpose for the whole lesson. An 
objective declaration itself must answer what the learners will be able to do by the end of the lesson. 
The most imperative word to use in an assignment is a ‘verb’, because verb states how to validate if 
achievement has taken place or not. The objective pushes the whole lesson, it is the reason why the 
lesson exists. Attention must be taken when generating the objective for each day’s lesson, as it will 
regulate the actions the learners involve in. The teacher must also ensure that the lesson plan goals are 
attuned with the progressive level of the learners. 
 
6) Picking the lesson plan material  
A lesson plan must relate with the text book the class usages. 
 
7) Lesson planning and devices  
The use of technology in the classroom is the best way of meeting the goal of the lesson plan. The 
teacher can use numerous technologies like projectors, computers, etc. to give that interesting learning 
harbor to the learners. 
 
5.5.1 Strategies for Efficient Lesson Planning 
 
A lesson plan is the teacher’s road atlas of what the learners need to learn and how it will be done 
efficiently during the class hours. Before a teacher plans his or her lesson, the first step for the teacher is 
to identify the learning objectives for the specific classroom and then the teacher must design suitable 
learning activities and develop strategies to acquire feedback on the learning of the learners. An 
effective learning plan addresses and integrates these three vital components: 
a. The objectives for the learning of the learners. 
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b. The teaching and learning activities. 
c. The approaches to check the understanding of the learners. 
The teacher must specify detailed objectives for the learners who are learning as it will help the teacher 
determine the types of teaching and learning activities that he or she will use in the classroom and  at 
the same time those activities will define how the teacher will check whether the learning objectives 
have been attained or not. 
 
Steps for Preparing a Lesson Plan 
There are six steps to direct the teacher when he or she creates the first lesson plan. Each step is 
escorted by a set of questions which are meant to prompt reflection and aid the teacher in designing  
teaching and learning activities. 
 
1. Plan the learning objectives 
 
The first step is to decide what the teacher wants the learners to learn and be capable to do at the end 
of of the class. To help the teacher specify his or her objectives for learning of the learners, answer the 
following questions:  
a. What is the topic of the lesson the teacher is focusing on? 
b. What does the teacher want the learners to learn? 
c. What does the teacher want the learners to understand and be able to to at the end of the 
instruction?  
d. What does the teacher want the learners to take away from that particular lesson? 
 
Once the teachr plans the learning objectives for the classroom, place the objectives in terms of their 
importance. This step will help the teacher in controlling the time and achieving more vital learning 
objectives in case the teacher is running out of time. The teacher must take the following questions into 
consideration:  
a. What are the most main concepts, ideas, or skills the teacher wants the learners to be able to grasp 
and apply?  
b. Why are they essential?  
c. If the teacher ran out of time, which objectives could not be omitted?  
d. And on the other hand, which objectives the teacher could skip if pressed for time? 
 
  
 

Activity 2 
Take any topic of your choice and plan the learning objectives. What do you want the 
learners to learn and take away at the end of the lesson? What main concept and skills will 
you apply so that the learns will understand. Discuss with each other and reflect. 

 
2. Develop the introduction  
 
Now that the teacher has the learning objectives in order of their importance, he or she must design the 
particular activities to use so that the learners will be able to understand and apply what they have 
learned as the teacher will have a diverse group of learners with diverse academic and personal 
experiences, they may be already familiar with the topic. This is the reason why the teacher must start 
with a question or activity to gauge the learners’ knowledge of the subject or their preconceived notions 
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about it. For instance the teacher can take a simple poll: “How many of you have heard of Y? Raise your 
hands if you have?”. The teacher can also gather background information from the learners prior to the 
class by asking them to write their comments on the index cards. This additional information can help 
the teacher chart his or her introduction, learning activities etc. when the teacher has a notion of the 
learners familiarities with the topic, he or she can also have a sense on what theme to focus on. 

Develop an imaginative introduction to the topic to kindle interest and encourage thinking 
among the learners. The teacher can use a diversity of approaches to engage the learners (e.g., personal 
narratives, historical events, thought-provoking dilemmas, real-world examples, short video clips, 
practical applications, curious questions, etc.). Think through the following questions in the preparation 
of the introduction: 
a. How will the teacher come to know whether the learners know anything about the topic or have any 
predetermined notions about it?  
b. What are some frequently held ideas (or possibly delusions) about this topic that the learners might 
be acquainted with or might advocate?  
c.  What will the teacher do to introduce the topic?  
 
3. Plan the particular learning activities (the main form of the lesson)  
 
Prepare numerous diverse ways of elucidation of the material (real-life examples, metaphors, visuals, 
etc.) to grab the attention of more learners and appeal to different learning styles. As the teacher plans 
his or her examples and activities, guess how much time the teacher will spend on each. Construct time 
for prolonged elucidation or discussion, but also be ready to move on quickly to diverse applications or 
problems, and to recognize approaches that check for understanding. These questions would help to 
design the learning activities the teacher will use:  
a. What will the teacher do to explain the topic?  
b. What will the teacher do to demonstrate the topic in a different way?  
c. How can the teacher engage the learners in the topic?  
d. What are some relevant real-life examples, metaphors, or situations that can help the learners 
understand the topic?  
e. What will the learners need to do to help them understand the topic better?  
 

Activity 3 
Let us assume that you are going to teach the topic: Volcanoes. How will you grab 
the attention of the learners and also specify the style of teaching that you are going 
tp adopt for this lesson. 

 
4. Plan to check for understanding  
 
Now that the teacher has elucidated the topic and demonstrated it with different examples, the teacher 
needs to check for learner understanding – how will the teacher know that the learners are learning? 
The teacher can think about particular questions he or she can ask the learners.  In order to check for 
understanding the teachers can write them down and then summarize them so that he or she is ready 
to ask the questions in diverse ways. The teacher must try to predict the answers his or her questions 
will generate. Agree on whether the teacher wants the learners to respond orally or in writing. The 
teacher also ask himself or herself these questions:  
a.  What questions will I ask the learners to check for understanding?  
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b. What will I have the learners do to demonstrate that they are following?  
c. Going back to the list of learning objectives, what activity can I have the learners do to check whether 
each of those has been attained?  
An important approach that will also help the teacher is with time management to anticipate the 
learners questions. When planning the lesson, select what kinds of questions will be creative for 
discussion and what questions might detour the class. Think about and agree on the steadiness between 
covering the content (achieving the learning objectives) and making sure that the learners understand. 
 
5. Develop a conclusion and a preview  
The teacher must go over the material covered in class by briefing the main points of the lesson. The 
teacher can do this in a variety of ways: the teacher can state the central points himself or herself 
(“Today we spoke about…”), ask a learner to help to summarize them, or ask the learners to write ot 
down on a piece of paper what they think were the central points of the lesson. The teacher can go 
through the answers of the learners to test their understanding of the topic and then elucidate anything 
that is not clear the next class. The teacher must conclude the lesson not only by summarizing the 
central points but also by describing the next lesson. How is the topic linked to the next one that’s 
coming? The description of the next lesson will shoot the interst of the learners and help them to make 
a connection of the different ideas within a larger context. 
 
6. Create a realistic timeline  
 
It is easy for the teacher to run out of time and not be able to cover all of the many points that he or she 
had planned to cover. A list of ten objectives or goals is not realistic, the teacher must narrow down the 
list to two or three main concepts or ideas, skills he or she wants the learners to learn. The instructors 
also approve that they need to adjust their lesson plan during the class on the requirement of the 
learners. The list the teacher has priortized the learning objectives will help him or her make the 
decision on the very moment and adjust the lesson plan as per the need. It will be helpful for the 
teacher if he or she has extra examples or alternative activities which will help to be flexible. A realistic 
timelime will mirror the flexibility and readiness of the teacher to adjust to the particular classroom 
atmosphere. Some approaches for creating a realisting timeline are presented below: 
a. Estimate the amount of time each activities will take and then plan some extra time for each activity. 
b. While planning the lesson plan next to each activity show the time expectation. 
c. Plan a few minutes at the concluding class to answer any questions which are left and sum up  
the main points. 
d. Incase of extra time left in the class plan an extra activity or pose a question to discuss. 
e. The teacher needs to be adaptable to make adjustments to the lesson plan as per the needs of the 
learners and focus on being more creative rahter than sticking to the orignial plan.  
 
Presentation of the Lesson Plan 
 
Letting the learners know what they will be learning and doing in class will help them to be more 
involved and be on the right path. The teacher can share the lesson plan by noting down a brief agenda 
on the blackboard or telling the learners openly what they will be learning and doing in class. The 
teacher can outline on the blackboard or give a handout of the learning objectives for the class. 
Providing a meaningful arrangement of the class time can help the learners not only to remember 
better, but also follow the presentation of the teacher and understand the logic behind in-class actions. 
The teacher having a openly evident agenda (e.g., on the blackboard) will also help you the teacher and 
the learners stay on the path.  
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Reflecting on the Lesson Plan  
 
A lesson plan may not work as well as the teacher had expected due to a number of unnecessary 
conditions. The novice teacher should not get disheartened as it occurs and happens to even the most 
experienced teachers. The teacher must take a few follow-ups after each class to reflect on what 
functioned well and why, and what the teacher could have done in a different way. The teacher must 
recognize successful and less successful arrangement of class time and activities to make it easier to 
adapt to the possibilities of the classroom. For supplementary feedback on planning and handling class 
time, the teacher can use the following resources: learner feedback, peer reflection, viewing a videotape 
of teaching, and discussion with a staff affiliate. 
 The teacher for the lesson plan to be effective need not have an in-depth document which 
describes each and every classroom scenario and it is not mandatory for the teacher to anticipate each 
and every response of the learner rather the lesson plan must provide the teacher with a general 
framework of the teaching goals, learning objectives, and the ways to attain them. It is a reminder to the 
teacher what he or she wants to do and how she or he wants to do it. A lesson plan which is productive 
does not progress as it is planned but in which the learners and the teacher learn from one another. 
 
5.5.2Lesson Planning Preparation 
 
The teacher must keep the following points in mind while preparing a lesson plan:  
1) Lesson number  
2) Date  
3) Time  
4) Class  
5) Subject  
6) Average age of children  
7) Topic of the lesson  
8) Aims of the lesson 
a) Specific aim  
b) General aim  
9) Material aids 
10) Previous knowledge  
11) Introduction  
12) Statement of the aim  
13) Presentation  
14) Comprehensive question  
15)  Summary of the blackboard  
16) Application or Recap  
17) Home-work 
 
Topic of the lesson  
For effective teaching the teacher must divide the reading material into various topics. If the topic is 
small then the teacher makes it work as a lesson for the day. But if the topic is lengthy, then it must be 
divided into sub topics, as per the notions and accordingly each heading is also determined. 
 
Aims of the lesson  
The teacher before teaching a lesson, it is necessary to decide its aim or objectives. Every lesson has the 
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following two types of aims:  
a)General aims: By general aims it is meant that the aims related to the subject. In these general aims, 
no alteration is made as they are certain and have direct connection with the full subject.   
b) Specific aims: Specific aims are those which are not related to the full subject, rather they are related 
to a portion of the lesson and with a specific context. These specific aims are changed in harmony with 
the changes in lesson and the context. 
 
Material aids  
In order to make the teaching fruitful, operational and interesting, the teacher must use material aids or 
devices and methods. The time and manner of which must be included in the lesson plan. 
 
Previous knowledge  
Previous knowledge is the knowledge, which the learners already have before teaching them a new 
lesson. In previous knowledge not only the earlier reading material, but all the encounters of the the 
learner, which he or she has attained till now is involved. By taking into consideration the earlier 
knowledge, this will also be kept in mind, but preceding knowledge of the learners must be in harmony 
with the designated lesson. 
 
Introduction  
Before beginning a new lesson, the teacher must prepare his or her learners to attain new knowledge. 
Here a question rises, how can the teacher ask three to four questions built on the learners’ previous 
knowledge, in order to instill interest, eagerness and inquisitiveness among his or her learners for 
accommodating the new lesson. In order to make the learner accomodate and embrace a new lesson, 
following approaches can be used: 
a) Asking questions built on the lesson  
b) Describing a story  
c) Presentation of a picture  
d) Explanation of the subject  
e) Telling poems  
g) Giving any example or occurrence etc. 
 
Statement of aim  
After finishing the introduction of the lesson, the learners get an image of the objectives of that 
particular lesson. After providing the introduction, the teacher must tell the specific aims. While the 
learners are familiar with the specific aims of the lesson, interest is created among them and the 
learners select the right way for the study of the lesson. Their responsiveness is integrated towards the 
reading subject and the teacher will feel relaxed while teaching. 
 
Presentation  
After statement of aim, when the responsiveness of both, the teacher and the learners are integrated 
towards the lesson, the teacher must use the principle of assortment and separation. For the growth of 
the units, the teacher is obligated for the usage of numerous educational methods like questions, 
examples, elucidations, narrations and demonstration. 
 
Comprehensive questions  
Comprehensive questions relates to those questions, which are asked by the teacher from his or her 
learners after teaching every part of the lesson, in order to determine, whether the learners have 
correctly comprehended the lesson or not. Comprehensive questions are typically of two kinds – first 
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connected to the teaching material and second related to the linguistic. 
 
Blackboard summary  
The summary of the blackboard must be always formed with the help of the learners, but not much time 
should be given for this purpose. Blackboard summary contains of vital sentences which should be small, 
clear, pertinent and written in a sequential procedure so that the learners can adopt lesson material 
effortlessly and securely. 
 
Recapitulation  
Recapitulation action must be done by the teacher so that whatever has been taught to the learners till 
now, can be recollected and the teacher gets to know about the achievement or failure in attaining his 
or her aim. 
 
Homework  
Home task must be given to the learners connected to that lesson. 
 
5.5.3 A Sample Lesson Plan 

Lesson Plan 1 
Date : ……………………                                                                                         Class : III A  
Subject : English (Grammar)                                                                            Period : II  
School : ……………… 

Topic : Adjective 
General Objective:  
1. To make the learners familiar with the rules of English grammar.  
2. To empower the learners to use grammar rules practically.  
3. To empower the learners to speak and write correct English.  
4. To improve the learners interest and self-confidence in English language. 
 
Specific Objectives:  
1. To uncover the learners the use of adjectives and its numerous types.  
2. To give the learners practice of adjectives through exercise. 
Previous Knowledge:  
The learners are acquainted with the parts of speech.  
Material Aids: 
Ordinary classroom devices, charts and pictures. 
Statement of the aim:  
Well children, today we shall study about ‘Adjective.’ 
 

Teaching 
Point 

Teaching 
Objective 

Teacher-
Learner 
Activity 

Learners’ 
Activity 

Blackboard 
Work/Teachin
g Aids 

Evaluatio
n 
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Developin
g grammar 

To 
uncover 
the 
learners 
the use of 
adjectives 
and its 
numerou
s types. 

Q. What 
is this? 
Q. Which 
part of 
speech 
does a 
doll 
signify? 
Q. What 
is the 
color of 
her 
dress? 
Q. What 
does the 
word 
‘green’ 
signify? 

Ans. 
Ma’am 
this is a 
doll. 
Ans. 
Ma’am, 
the doll 
signifies a 
noun. 
Ans. 
Ma’am, 
the color 
of her 
dress is 
green. 
Ans. No 
response. 

A picture To 
develop 
the 
learners 
use of 
adjectives 
and its 
numerous 
types. 

Developin
g grammar 

There 
was a 
brown 
bird. 
Ramesh is 
a healthy 
boy. 
The green 
parrot 
was 
sitting on 
a tree. 

1. What is 
‘bird’ in 
grammar
? 
2. What is 
the color 
of the 
bird? 
3. What is 
‘boy’ in 
grammar
? 
4. What 
type of 
boy he is? 
5. What is 
‘parrot’ in 
grammar
? 
6. What is 
the color 
of the 
parrot? 

1. The 
‘bird’ is 
noun in 
grammar. 
2. The 
color of 
the bird is 
brown. 
3. The 
‘boy’ is 
noun in 
grammar. 
4. He is a 
healthy 
boy. 
5. The 
parrot is 
noun in 
grammar. 
6. The 
color of 
the parrot 
is green. 

Adjective is a 
word used with 
a noun which 
adds 
something to 
its meaning. 

Fill in the 
blanks: 
1.  

Home 
work 

 Define 
adjectives 
with 
proper 
examples. 

The 
learners 
will write 
on their 
notebooks
. 
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Summary 
 
In this unit an attempt was made to cover topics like planning at the level of the teacher, the importance 
of lesson planning, need for lesson planning, characteristics of a good lesson planning. Herbartian 
approach of teaching was also touched, prerequisite of lesson planning was also discussed, strategies of 
lesson planning was also looked upon. Topic on lesson planning preparation was also elucidated and a 
sample lesson plan was also provided. 
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